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FROM THE DESK OF CHIEF DIRECTOR

Formal education with outdated educational content seldom exposes students to [
the rich diversity of our cultural heritage. One should be familiar with his own
culture. In the present age of educational decandence one should stive for the |
maintenance of academic standards. His encomium for freedom with discipline
should be second to none. Discipline should not be such as crushes the nervous
tissues and kills the spirit. One's unostentations behaviour should keep one |
insouciant of extra academic horrifying pressure politics.

The student should maintain his inner self in the odd events he had to face:
composed ad determined to carry on his task, should keep his modesty ad
humility while maintaining his dignity ad eguipoise, should bring name and fame
for the country.

Dr. (Smt.) Anita Singh

""Organized curious minds are the makers of a Nation.”

Curiousity is a virtue and a curious minds the mine for it. Curiosity leads to ccreativity and creativity leads
to creation. The most ccreative mind is the mind of a child who is ccurious to know about each and every
thing happening around him. But as the child grows, he is trained to suppress his creativity and to follow the
stream nd do what everybody is doing around him. By the time he is a group up man, his creativity is almost
dormant. It needs the right kind of enzyme and herculean effort to induce the highest level of motivation, will
and divergent thinking in order to revive the curious mind.

Ambition is the driinf dorce of life. It defines the milestones and goals for one's life. It is the ambiton which
gives the human being the reason to live. Life ceases to exist if there are no ambitions left in it. Abitions form
the borderfine which is the cardinal difference between existing and living. Every peson has his own sky. But
knowing the limit of that sky and knowing where one wants to reach and what he wants to achieve in life is
where wisdom and vision comes into picture. The realistic ambition nurtured with clear vision and wisom
supplemented by the will to achieve that ambition is the key to success.

At SCPS the ambition of the students to become the best teachers is nurtured with the vision and wisdom of
the sagacious management and faculty.Information about the emerging the futuristic trends and
technologies in the field amalgamated with the traditional knowledge and culture forms an important part of
the curricurulam. The sincerity, loyality and hard work are infused as habits into the students. The end
product is therefore an aware, sensualized and humane sedulous professional with the best available
Sfuturistic knowledge.
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EDITORIAL

Dear Reader,

Ideas rule the world and thoughts rule your life. It is your mind which moulds
your destiny. If you probe in depth, you will find that the so called mind is
nothing but a bindle of thoughts. Swami Vivekananda proclaims that 'Great
convictions are the mothers of great deeds." Whatever you think, that you
become. If you think yourselves weak, weak you will be; if you think yourselves
strong, strong you will be. The remedy for weakness is not brooding over
weakness, but thinking of strength.

4| Your success and happiness are directly related to your unconscious mind. You
must avoid fearful thoughts, worrying thoughts and failure thoughts. If you have
faith, nothing shall be impossible for you. Believe in the power of thought to
change things. Banish all self-doubts, resentment, guilt complex, worry and you
will find strength, vitality, joy and success come rushing in and literally flooding you with superb
achievements. Changing patterns of thought may appear somewhat difficult in the beginning, but it can be
done, practiced and developed. If you change your setting, you can usually change your mood.

Why does a person feel he cannot accomplish a task or solve a problem which confronts him? It is not due to
lack of intelligence or education. It is because he lacks interest and is not motivated enough. Therefore, he
readily falls a prey to inertia, self-doubt and worry. "Worry is a thin stream of fear trickling through the
mind." If encouraged, it cuts a channel into which all the thoughts are drained. Worry affects the blood
circulation, the heart, the glands, the whole nervous system. Carrying a load of anger around with you alsos
wastes your energy.

Dr. A. B. Bhatnagar
Editor-in-Chief
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THE MOTIF OF BODHISATTVA'S GIVING AWAY THE BODY IN
HARIBHATTAJATAKAMALA

from
the Perspective of the Concept of upayakausalya (''skill in means'')

Milena Bratoeva, Sofia University, Bulgaria

The concept of updyakausalya or the "skill in means", belongs to the most important and profound
doctrines in Mahayana Buddhism. Together with the Bodhisattva ideal it occupies a key position in the
philosophy and in the educational system of the school and in the propagation of Buddha's teachings,
especially among non-Buddhists. It has been introduced already in the P?li canon and is considered as
initiated and developed by the Buddha himself, but in Mahayana upayakausalya grew to exclusively
important doctrine, regarded as an immanent part of the bodhisattvayana, the "path of bodhisattva".
According to the understanding of Mahdyana upayakausalya is a spiritual and moral quality not unique only
to a Buddha, itis considered as an obligatory aspect of the nature of every one, aiming at bodhisattva career.

The basic source of upaya is karuna - bodhisattva's boundless compassion, which "is not selective or
tainted with attachment but goes out equally to all who suffer." 1 Karuna, combined with wisdom (prajiia),
enables the bodhisattva to employ the skillful methods to help the ignorant sentient beings to attain the final
emancipation from the boundaries of samsara. But the only way for bodhisattva to fulfill his main goal is to
cultivate the Perfections (paramitds) of giving (dana), morality (Sala), patience (kSanti), exertion (virya),
meditation (dhyana) and wisdom (prajiia), considered in Mahayana as the main instrument, leading to full
realization of the capacity of the wisdom and compassion.

Upaya in this sense is a kind of transformative strategy, by which the bodhisattva - the ethically and
spiritually transformed being get the potential to transform radically other beings.

The experts in the field of Buddhism interpret the doctrine of upayakausalya as a basic precondition
for the development of an in-depth philosophy of education in Buddhism, especially in MahayS$na. The goal
of education in Buddhist context is not limited to acquiring a simple skill, or to transferring of some
information from the teacher to the disciple. "To educate" in Buddhism implies the intellectual and
"spiritual” transformation of the individual. When individuals are "educated", they are expected to exhibit
traits that bear little or no resemblance with their pre-educated existence. In other words educated
individuals are considered to have achieved intellectual and spiritual maturity and responsibility of his own
present and future existence. This understanding of the fundamental objectives of education leads to the
development of specific educational methodology. The Buddhist teacher and Buddha himself "do not
prescribe the Truth or condemn those who fail to discern the Truth but rather speaks in a language of his
listeners, offers stories illuminating the subject, employs similes. The similes and narratives he employs are
designed to make the listeners realize themselves some important reflection on the Teaching."

In other words, as transformative strategy upayakausalya goes beyond the language, it is a deeper
strategy than verbal devices. But it manifests itself primarily as language of a particular type, as a specific
verbal technique by help of which the truths of Buddhist teachings are communicated.

Considering this, we could interpret and evaluate every one Buddhist narrative - jataka or avadana, as
structured in such a way that enables its function as upaya.
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I'have chosen to illustrate the function of religious Buddhist narrative as upaya with some examples
from the Jatakamala of the Buddhist poet and preceptor Haribhatta, in particular through jatakas whose plot
is based on the motif of bodhisattva's giving away the body, revealing the potential of dana paramit? - the
perfection of generosity. This choice of mine is motivated by two basic reasons: in the first place, Haribhatta
is regarded as the most gifted composer of jatakas in Sanskrit in the succession of Aryasira and his
Jatakamala - as one of the most brilliant poetic achievements of Buddhist narrative literature, composed in
Sanskrit during the classical period in the history of Sanskrit literature; secondly, the motif of self-sacrifice
of bodhisattva accumulates enormous transformative capacity and has the power to draw the listeners into
alternative world of the story and to reflect the deep values which structure the story's world. When the
listener returns to his conventional world after living in the story-world, he brings with him exactly this idea
of self-sacrifice of the story's alternative vision.

First of all, who is Haribhatta?

For a very long period this Buddhist author has been known only from the Tibetan translation of his
work, included in the Tibetan canonical text, the Tanjur. The very few scholars in Indology, who study the
genre of jatakamala were of the opinion, that Haribhattajatakamla, consisting of 35 legends, no longer
existed in Sanskrit, but only in Tibetan translation. But in 1974 the German professor Michael Hahn
discovered two almost identical sets of Haribhatta's legends in their Sanskrit original in two collections of
Buddhist birth-stories from Nepal - Avadanasarasamucaya and Jatakamalavadanasutra. On the basis of
detailed philological analyses of Haribhatta's jatakas in Sanskrit original and of some Buddhist textual
sources in Tibetan and Chinese Hahn dates his life and work in the 5 century AD.

Haribhatta's Jatakamala begins, as every one representative peace of this genre, with narratives,
illustrating and propagating dana paramit?, "the perfection of generosity". The basic reason for this is of
course the fact, that "the career" of bodhisattva starts obligatory with the accumulation exactly of this
paramita. Dana paramita functions as a kind of initiation for every one who expresses the clear will to follow
the path of bodhisattva. The voluntary and conscious renunciation of material wealth, of home, family, but
especially of the own body symbolize "the dying" of the uninitiated in Buddhist Dharma and the "birth" of
the initiated one. Dana paramita, together with §ila and kSanti paramita opens the "door of merits" as it is
postulated in Mahayana works.

This paramita is usually the first item in the lists of perfections in the most texts of early Buddhism
too. Answering the question "Why", Findly states:

Soteriologically, the Buddhist understanding of the source of human suffering is attachment,
attachment to a world experienced thoroughly as impermanent. Since nothing can be done about the
impermanent nature of experience, the focus of the spiritual discipline that hopes to relive suffering has to be
done on the abandonment of attachment. This being so, the practice of dana as the initial state for the
householder, is the first step in reorienting the self vis-a-vis desirables in the world: by giving over some of
what one has for the benefit of others, one acts out later more complex modes of renunciation and
nonattachment. At the very beginning then, a householder is doing what will not come to completion until
the very end of the Buddhist career, giving up attachment to things of the self.

It is noteworthy that in the most Mahayana works "dana is described not merely as an act of
generosity, it functions as a symbol of one of the highest Mahayana religious values - the self-sacrifice."

Dana paramita, according to the most Mahayana preceptors and philosophers, is twofold: amiSadana
- giving of material objects, and dharmadana- giving of teaching. In addition to this standard division, some
texts add a third type of giving - abhayadana, giving of fearlessness.
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AmiSadana is also of twofold division: external and internal giving; the last one is understood as
giving of the own body and is considered as a form of superior giving.

From the perspective of the idea of upayakausSalya it could be said that exactly this motif of
bodhisattva's giving away the body or a limb to others functions as one of the most effective narrative
techniques in Buddhist religious parables. In her remarkable book Bodily Self - Sacrifice in Indian Buddhist
Literature Ohnuma defines the "gift-of -the body stories" as special genre in the Buddhist literature of India.
She writes:

Thus, gift-of -the body stories are not only jatakas in a strictly technical sense. In addition, they are
jatakas in the further sense of illustrating the cultivation of moral perfection in a Buddha-less world,
focusing in particular upon highly favored "perfection of generosity", and illustrating this perfection in an
extreme and especially paradigmatic way. Gift-of-the-body tales are very special jatakas - "super-jatakas"
that occupy the highest rungs in an implicit jataka-hierarchy.

The act of giving away the body "points to the willingness of bodhisattva to make a "sacrifice" of
himself in a spiritual sense. On the most general ethical level, giving away the body means that bodhisattva
places the welfare of others before his own, that altruism and self-sacrifice are the guiding principles of his
social behavior." Giving away the body is an effective metaphor of the so called tyagcitta, "thinking about
sacrifice" of bodhisattva. The bodhisattva renounces mentally not only his body but the very idea that he has
given something away. He even do not percept himself as a giver.

Haribhatta uses the whole expressive and presentational potential of classical Sanskrit language and
of the aesthetic model established in classical Sanskrit literature to visualize exactly this aspect of dana for
his recipients in such a way that they could experience it as their own presence. Composing a series of
"paradoxical" situations, he "extents" the awareness of his listeners - for example the Beauty Rupyavati cuts
her breast to nourish a hungered woman who has just given birth to a child; the mighty king Candraprabha
gives his head to a beggar, because he has promised to do so, if some beggar expresses such a wish; the Hare
bodhisattva jumps in the flames of the fire, becoming a food for his friend - the ascetic who wants to leave the
forest, suffering of hunger and so on.

These stories are not to be taken literally. As Nathan Katz observes analyzing the function of
religious language in the famous Lotus Sutra:

* Now if one were to follow the referential model of language, one might conclude that what the
Buddha is teaching is a pedagogically useful lie. In a sense this is true, but Buddha is making as
even stronger statement about the nature of our language. What he is saying is that language is an
imperative, not a proposition, and that the religious language is an invitation, not a truth claim.

Of course, we have to keep in mind, that these stories and heroes aren't original creation of
Haribhatta. Due to the canon, they are taken from the Buddhist tradition - the Pali jatakas and the anonymous
collections of avadanas, such as Divyavadana and Avadanasataka.

The significant thing here is that following the example of the Buddha, the poet conforms in a unique
way the style, the poetic techniques and even the metrics of his narratives with the aesthetic expectations and
the aesthetic taste of his audience, which is the main target of his religious propaganda. And we have good
reason to conclude, that the audience of Haribhatta must have been mainly the so called nagarikas - the
aristocracy in the ancient cities, distinguished by its sophisticated aesthetic taste. In order to answer to their
high aesthetic criteria, the Buddhist preceptor presents a new and original adaptation of the known
subject. His aim is obviously to achieve, as far as possible, a convincing characterization of the figures
involved as well as a consistent development of the plot. Analyzing Haribhatta's legends in the perspective
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of the aesthetic canon of classical kavya style in Sanskrit I could conclude that he purposefully explores the
whole capacity of the traditional Indian theories of aesthetic experience (rasa) and of the dramatic plot
(itivrtta), postulated in the dramaturgical treatise of Bharata - NatyaSastra, in order to make possible the
radical transformation of the ethical values and of the worldview of the recipients. In this way only the text of
the jataka itself could be able to play the role of acarya, spiritual preceptor, for the listeners and readers, most
of them non Buddhists, highly educated connoisseurs of Sanskrit kavya literature. As Iserpoints out the most
important thing for the reading of every one literary work is the interaction between its structure and its
recipient, and "the transcendental model", functioning as a fundament of this interaction, is the "implied
reader". In other words, the author's idea about his recipient is the main factor, determining his basic
strategies in the process of composition of the literary text. Thus, the jataka of Haribhafta employs
techniques, enabling it to function as an instrument for attaining the religious truth trough aesthetic
experience and delight. Aiming at the maximal development of the communicative and transformative
capacity of the motif of bodhisattva's gift of the body in such a way, that the traditional story becomes an
effective upaya, the Buddhist poet and preceptor conforms his "pedagogically useful lies" with the specific
cultural context and the dominating aesthetic values. Because of this the traditional Buddhist motif of giving
away the own body or limb of the body has been integrated by Haribhatta in a plot, structured on the bases of
the classical dramatic principals of rasa and itivrtta. The main reason underlying the authors' strategy is the
fact, that the drama was the most representative for the kavya style during his time of life. It could be said this
is the most important and valuable innovation of the gifted Buddhist poet. The dramatization of the
traditional Buddhist tale contributes to the elevation of the consciousness of the recipient to the level of the
perfection of dana paramita. The dramatized structure of the plot has been blended in each segment with
respective aesthetic emotion (rasa). In this way the poet constitutes an integral aesthetic body of immense
transformative potential that impacts on the mind, the intellect and the feelings of the recipient in order to
lead him to higher self-identification, to communicate the Buddhist ethical and religious values and to
motivate him to act in accordance to them. Following the principles of itiv?tta theory, introduced in
Natayasastra, the Buddhist poet constructs constantly the plot of his legends as symmetrical combination of
the three intervals (samdhi) - mukha, pratimukha and nirvahana, obligatory for the main plot of the classical
Sanskrit drama, according to the dramaturgical treatise. Specific for his individual style of reordering of the
traditional narrative material is the careful depiction and development of the central character (of the
bodhisattva) in the plot, who acts as "determinant" (vibhava) of the main aesthetic emotion in his jatakas -
the heroism (vira rasa). This important feature of Haribhatta's narrative technique have been noticed by the
comparative analyze of his legends and of their older versions in different anonym collections like
AvadanaSataka, Mahavastu, etc. It could be said that development of the heroic emotion as a dominant
aesthetic overtone of the legends also belongs to the most important innovations of Haribhatta's It has always
been combined by the author with the aesthetic emotion of astonishment (adbuta rasa). Trough this constant
emotional correlation the poet aims at inducing a particular aesthetic response in the mind of the recipient. It
is interesting to notice that the causal relationship between these two aesthetic emotions has been postulated
in the dramaturgical treatise of Bharata.

Constructing the plot of his legends in accordance with the principles of rasa and itivrtta, postulated
in the dramaturgical treatise of Bharatamuni - Natyasastra, Haribhatta uses purposefully the whole aesthetic
potential of the literary text to "open" the perception and the intellect and to enlarge the awareness of his
recipients.




JULY-2017 EDULINK : JOURNAL OF EDUCATION ISSN 2350-1170

Bibliography of the cited literature:

1.

Findly 2003: Findly, Ellison Banks. Dana. Giving and Getting in Pali Buddhism. Motilal
banarsidass Publishers. Delhi 2003.

Hahn 1981: Hahn, Michael. Das Datum des Haribhatta in: Studien zum Jainismus und zur
Buddhismuskunde. Gedenksschrift fur Ludwig Alsdorf. Wiesbaden (= Alt und Neu-Indische
Studien. 23.), S. 107-20.

Hanh 1992: Hahn, Michael. Haribhatta and Gopadatta. Two authors in succession of Aryasura. On
the Rediscovery of Parts of their Jatakamalas. Second edition. Thoroughly revised and enlarged.
Studia Philologica Buddhistica Occasional Paper Series I. Tokyo 1992.

Iser 1987: Iser, Wolfgang. The Act of Reading: A Theory of aesthetic response. Baltimore 1987.

Jones 2003: Jones, John R. Flaming Fountain, Burning House: Education as Upaya. In: His Lai
Journal of Humanistic Buddhism. International Academy of Buddhism, His Lai University. Vol. 4,
Rosemead, CA, 203, p. 87-94.

Meadows 1986: Meadows, Carol. Aryasura's Compendium of the Perfections: Text, translation and
analysis of the Paramitasamsa. Indica et Tibetica Verlag. Bonn 1996.

Ohnuma 2009: Ohnuma, Reiko. Bodilly Self - Sacrifice in Indian Buddhist Literature. Motilal
Banarsidass Publishers. Delhi 20009.

Pasadika 2003: Bhikkhu Pasadika. The Concept of Education in Indo-Tibetan Buddhism. In: His Lai
Journal of Humanistic Buddhism. International Academy of Buddhism, His Lai University. Vol. 4,
Rosemead, CA, 2003, p. 65-78.

Santucci 2003: Santucci, James, A. Educational Concepts and Practices in Early Southern
Buddhism. In: His Lai Journal of Humanistic Buddhism. International Academy of Buddhism, His
Lai University. Vol. 4, Rosemead, CA, 2003, p. 54-64.




JULY-2017 EDULINK : JOURNAL OF EDUCATION ISSN 2350-1170

SCPS
Edulink

(Journal of Education)

Vol. 2 No. 1 JULY-2017
From the Desk of Patron
Editorial ] ]

( English Section)

1. Genesis of Social Tension
2. Paradigm of Classroom Behaviour
3. An Investigation into the Problems of Tribal Girls in Ghaziabad District
4. Professional Ethics for Teaching Profession - Prof. Rosy Tigga
5. A Study of Self-perceived Leadership Behaviours of Principals of Secondary Schools
6. The Buddy System
7. Development of Concepts in Science among Elementary School Children
8. Roles and Responsibilities of Teachers: An Overview
9. Components of Organizational Behaviour - Dr. Anurag Bhatnagar
10. Higher Education in Post Independence Era: Issues, Challenges and Suggestions

- Nitin Kr. Tyagi / Shilki Singh
11. Classroom Innovations
12. India's Literacy Drive: An Analysis Learning of Values: Psychological Approaches
13. Significance of Teacher's day
14. Web Based Learning

SARASWATI COLLEGE OF PROFESSIONAL STUDIES

(NAAC Accredited)
Plot No.-819, 27th Km Stone, P.O. Adhyatmic Nagar,
Delhi-Hapur Bye Pass Road, Ghaziabad - 201 302 (U.P.)
Website : www.saraswaticollege.com




JULY-2017 EDULINK : JOURNAL OF EDUCATION ISSN 2350-1170

SCPS

Edulink
(Journal of Education)

CONTENTS
(few<Y 3rgum)

®. ¥Ho g TS Ho

1.

2.

e wifem : wifdRTeTen <afdaa a9 rRRET
e IR & ferd Ag=e IRl & YRGIIDRUT B YRSl

—Slo Holld {AR
AR FEQd Bl gite H 3fée Sevd Ta I —glo ¥Teis oA
R f¥1en va S=a f¥ien @ w4 § —sfo (4mf) Br agda

IJIHTE A9 bl fadd
AT 3187 PRI | $ — SR a9y & |1

SARASWATI COLLEGE OF PROFESSIONAL STUDIES

(NAAC Accredited)
Plot No.-819, 27th Km Stone, P.O. Adhyatmic Nagar,
Delhi-Hapur Bye Pass Road, Ghaziabad - 201 302 (U.P.)
Website : www.saraswaticollege.com




JULY-2017 EDULINK : JOURNAL OF EDUCATION ISSN 2350-1170

SCPS

Edulink
(Journal of Education)
AR el

T 3 9 Bl 9T S |

a1 favara &4 <) =il
T I I € TE PfoH,
oD Hell & I8 BicA|
IR IR ARTE &,
T TR Il & & BicH|

Heprdl W 9 Hal 34|
IT qUI YHIe1 T I Al
qred fyotell % Brs o,
T T Sl | IE Aol
Tell B A o N s
9IRS 9§ ufg 91 I
37T HYERI & <l Al
AYE gr AR T,
™ UTq 33 1 e 1|
Sl W AT A,
ATHR 9 Sia ||
TH TR YHIET §49 A1 4R |
STerdl & vai g <1 Hi|

SARASWATI COLLEGE OF PROFESSIONAL STUDIES

(NAAC Accredited)
Plot No.-819, 27th Km Stone, P.O. Adhyatmic Nagar,
Delhi-Hapur Bye Pass Road, Ghaziabad - 201 302 (U.P.)
Website : www.saraswaticollege.com




JULY-2017 EDULINK : JOURNAL OF EDUCATION ISSN 2350-1170

A GENESIS OF SOCIAL TENSION
Dr. (Smt. ) Neera Bhatnagar

ABSTRACT

The present paper identifies a number of explanations regarding the genesis of social tension
within and between individuals. Today human beings are becoming more susceptible to diseases like
hypertension, heart attacks and stroke and prevalent disorders of modern society. Since the environment is
not going to grow less complex, one has to find some way to win over this stress and that too within his own
body or social set-up. Meditative exercise of Yoga, Socio-therapy and Educational implications may be
taken up as strategies to overcome this condition of mind called social tension.

Key-words: Genesis, Episode, Equilibrium, Organismic, Prejudice, Mobility, Aggarated

WHAT IS A SOCIAL TENSION?

The day-to-day rapid in the socio-economic and educational environment of the society has, probably, burdened
the people with a fairly good amount of the stress. The stress has several springs. It affects human behavior. A
persistent stress may even impact the work performance, behavior and personality of an individual. Going to
school, or into a new job for the first time or being separated from loved ones, are some of the stressful situations.
It varies in degree or in intensity from person to person. Stress is integral part of the life. Any situation in which
person's behaviors is evaluated by others can be stressful. It may have positive or negative effect, but the negative
effects draw attention and are regarded as the cause of poor performance, ill-health, unpleasantness or
organismic disorders. Stress refers to both the circumstances that place physical or psychological demands on an
individual and the emotional reactions experienced in these situations. It is evident that man's personality
development is largely a product of the society in which he lives of its institutions, traditions, norms, values, ideas
and technology and of the family and of inter personal relationships to which he is evolved. Davis (1956)
reiterates this concern.

Eventually, too it became apparent that there is a relationship between socio-cultural factors and mental factors in
society are related to the stressful social and cultural factors and mental disorders that the stressful social and
cultural factors in a society are related to the incidence and types of mental illness that occurinit.".

According to Sherif and Cantril (1947), social tension is due to the clash between norms of one group and those of
another, Group prejudices as a social norm are acquired just as a person acquires his identifications, values and
loyalties. "In

order to be a good member of the group", writes Sherif "he has to share these prejudices as well as other values of
his group positive or negative. This process is an aspect of the ego development through family influence and
other social pressure. In course of time, such social influences are forgotten and the person become completely
internalized in the ego as part of the constellation of attitudes of which the ego is composed. The social distance
prevailing in the structure of a group may, therefore, be expressed as ego distance. The motivational power of the
prejudiceis directly drawn from ego attitudes.

Thus, social tension in general with their positive and negative kinds and their two or three intensities which may
be called in ordinary parlance examples of eagerness and enthusiasm or their lack. Eagerness, enthusiasm,
despair and depression, like many feelings such as fear and anger, have a tendency to be not only additive or
cumulative but also infective and contagious, heightening then in the individual and also in the group when they
are felt and in characteristic manner expressed by some individuals of the group. After considering various
points of views regarding that nature and genesis of tension, it may be concluded that anxiety, feeling of
insecurity and undischarged instinctual excitation are the main components of social tension.
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SOCIAL TENSION: ITS CAUSES

There are many causes of social tension, namely, social changes, economic factors and competitions. Caste
system or struggle for power and domination, defective educational system, intergeneration gap. All national and
cynicism, political interference, shadow of social climate, insecurity and other personality factors. A large
number of enumerated psychological and sociological findings have probed, which identify that these above
factors create the social tension in an individual. There are some important studies given below.

The era since independence has been marked with rapid social change and intense competitiveness. Change has
been so rapid that it has inevitably produced lack of stability, extensive social disorganization and engendered in
the individuals a sense of insecurity. It has been intensified by the rapid rise in the level of aspiration of people and
general competitiveness. Old privileges have been abolished and political and economic power is in a stage of
transition, where vertical mobility is great, no one can expect to have a sense of security and status. Everything on
one's relative status which can be unsettled by the rise in power and status by others. According to Murphy
(1953), one prominent form of social tension in India is the struggle of castes to improve their relative status. With
the educational advancement, social reforms and measures to raise the status of lower castes, there has been a
general political awakening and growth of caste consciousness.

Analyzing the inter caste tension in India, Sinha (1964) states that in some areas of the country, the trends of
casteism has become so strong that all our national efforts towards the eradication of caste and building up a caste
less society looks futile. This new kind of caste loyalty has generated social tension which seems to be nullifying
our social and political ideals.

According to Mehta (1975) rapid social change in developing societies often brings about what is called
generation gap. For within a fast changing social order, the short time span of change create a high status between
one generation and the next. Obviously, for older generation it is difficult to change overnight old habit and
patterns of behaviors. Often youth is reared in a milieu which is entirely different from the one of their parents. In
such situation it becomes difficult for both of them to understand each other.

The foregoing discussion leads to the conclusion that uncertainty about the future, lack of crystallization of value
preferences, lack of trust in important figures of authorities, non-availability of proper guidance, unrealistic
aspirations and tempo of social change, are the main sources of social tension.

Social Tension and Individual

In Social Sciences, 'Stress is the result of interaction between the person and the environment and may be
associated with psychological, behavioral and physiological outcomes. When an environment imposes demands
on a person or vice-versa, if imbalance occurs, it denotes tension. Selye (1976) gives idea about tension, as non-
specific bodily response to environmental stimuli and his environmental stimuli can directly impact a person's
Physiological responses without any subjective assessment of these stimuli. It was empirically suffered by
Caplon and Jone (1975), eden (1982), pressures or demands to learn and remember, act intelligently, move about,
gather informations, develop skills, cope with situations and control the expression of one's feelings and
emotions are some of the sources of tension or stress. It varies from person to person in various situations because
of variations in feelings and emotions. Positive emotions love, ambition, sympathy, confidence, lead to stressful
situations but on a constructive path way, whereas the negative emotions anxiety, dejection, guilt, inferiority lead
to stressful situations,but on a destructive path.

There are a number of symptoms of stress increased heart beats, shortness of breath, trembling, headaches,
sweating, anger, lack of coordination among movements. It has also been observed that severe or overwhelming
stress causes physical illness, or death, insomnia, ulcer, cancers, heart attacks. These effects are evident only in
intense prolong, consistent unpleasant stressful conditions.

George Bernard Shaw once said, "I never resist a temptation because bad things never tempt me"

There is no doubt in accepting the truth that present society is burdened upon by so many social tensions. Various
factors are responsible to create this fear. The actual problem lies in realizing to what extent social tensions have
distorted the mental state of the Human Beings in the present society.
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More specifically I shall discuss the reference of mental state of the individual in general and of Student
Community in particular.

It is fact that Social Tension is the bases of all undesirable behavior. Tension refers to a state of mind which is
burdened from emotional stresses with the result that all the mental functions are inappropriate and barriers to
individual adjustment and progress. An individual free from all such tension led a better happy life. Tension is
reflected in lack of tolerance, undue anxiety, unnecessary worry, emotional imbalance, unrealistic perception,
irrational fears and numerous other kinds of malfunctioning of emotions.These are further reflected in the
behavior which many times are not in conformity with the social norms. The conditions of mental state affect the
quality of human behavior to a very great extent. A person without tensions shows effective behaviors while its
reverse, generally, results into ineffective and maladaptive behavior, which may affect an individual's
achievements in life adversely.

In case of student, it seems that tension is quite often associated with poor academic achievements. If something
wrong happens to the mental state of the child, it ultimately results into various kinds of inadequacies of his
physical, mental, social, and moral and educational development. Suppose a child is made to work under
constant fear of parents in the home and fear of teachers in the school, the persisting strain produced by this may
insure the mental mechanism of the child permanently. He may not be able to concentrate on his studies. He may
suffer from any kind of Psycho-Somatic disease such as indigestation, peptic ulcer, high blood pressure,
headache and other body pains, as continuing strains affect the autonomic nervous system adversely. How can
such a child, who is not keeping well physically and mentally, achieve satisfactorily in the field of education? He
is worried about the physical ailments and most of his energy is absorbed in these problems. Very little of energy
is left with him to spend on academic learning. He remains educationally handicapped.

This causes a great anxiety in him which distorts his perceptions of himself, of others in his environment and of
the world outside. His whole outlook about life changes. He starts thinking he is a worthless fellow, the world
around him is full of misery, the society is hard on him, friends are useless, and none can be relied upon and so on.
He withdraws from society and is shut with in his own self. His social development is hampered, and the question
of his moral development does not arise. Moral development is essentially the development of positive and
favorable attitude towards ideals of life, virtues, socially prized ideas and other important cultural considerations.
An emotional identification with these is essential for adopting them in life. This cannot be possible unless the
child enjoys good mental state with positive thinking and feeling processes. Identification with an ideal is not
only inconvenient but highly risky and tension producing in modern world. Only those individuals can find it to
be possible whose mental state is strong and round enough to bear all the strains and shocks which are unleashed
by living and ideal life in real life situations.

If the mental state of the child is so important from the point of view of his all-round development, should the
society not pay head to this factor? The question is what the society can do to ensure good mental state of the
child. Not a single teacher who considers child's development his supreme responsibility will disregard his
concern about this aspect of child's life. Understanding of such concepts will enable the teacher and the society to
develop deeper insight into unwanted and delinquent behaviors of school children which many times come under
acts of indiscipline. Rising incidence of indiscipline in our schools today calls for teachers who are capable of not
only teaching school subjects, but are also specialist in counselings and psychotherapy. That probably, is too
ambitious a suggestion under the present economy of the country. But, fairly good background of the Social
Tension seems to be inevitable to me very much.

Further, itis necessary to discuss how social tensions are responsible for undesired behavior and indiscipline. An
act of indiscipline is disgraceful, no doubt, from the point of view of the school authorities and the society as well,
but, from the point of view of the child, who behaves in that manner, it is the most convenient and natural act. An
act of indiscipline follows the same principle of psychology which underlies a normal behavior. It is true that
every action of the individual is an attempt on his part to adjust in the situation he is faced with. This is responsible
for an act on indiscipline also. Through their behavior of numerous kinds children try to satisfy certain inner
needs of which they are not aware. Some of their acts of indiscipline may be such as smoking in the presence of
school authorities, destroying school property, stealing and drinking in the hostel premises, picking on elders,
teasing girls students, disturbing peace of the class, gangsterism, organizing strikes and gheraos in the school
campus, injury done to the person or other students or to someone else in the school or outside the school,
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excessive cinema going, defying orders and school traditions, using unfair means in the examinations etc.
These may be found in the form of simple misdeavours or may be serious enough resulting into various kinds
of administrative and legal complications. The campus of every school is rampant with such incidences and
the teacher of today as well as the society is getting much demoralized on account of these. Let us not feel
nervous and hopeless as the student who is involved in such happenings does nothing deliberately. He
indulges in these acts as something within him forces to go that way and the persisting social tensions acting
upon him continuously. The mechanism of these behaviors is as natural as found in all normal behavious.
The difference lies only in their ways of thinking and feeling, the aspects of their mental state. One set of
individuals whose behavior remains normal enjoy life which results into positive thinking, constructive
goals, greater tolerance of frustration and strains of life, sticking to chosen paths and not being misled by any
undesirable force. This leads them to socially approved behaviors. The other folks with regular tensions and
resulting unrealistic thinking, distorted perceptions, misunderstandings of many kinds of fears and guilts,
strains and complexes, uncontrolled hostilities and other negative emotions are forced by their own nature
to behave in undesirable manners, as for them, these ways of behaving are significant and economical in the
situation they are forced with.

For example, if two graduates come from two different families, both very poor, but one of them bestowing
sufficient love and affection on 'A' and the other family all the time criticizing, insulting and rejecting student
'B". Now, student 'A'is poor but is treated affectionately with the result that the strain caused by his poverty is
made ineffective by the amount of care he receives from his parents and hence happens to enjoy sound
mental state without experiencing lack of any kind. His poverty stimulates him to think subconsciously, "I
have to study hard to get highest grades and thereby a good job to free my parents from poverty. "He becomes
a good scholar, a good citizen of the country. On the other hand, 'B' is undergoing a lot of psychological
discomfort due to poverty of the family. Over and above, his rejection by his family has aggravated the
tensions caused to him already by his socio-economic status. This he fails to cope with. He succumbs to the
mischievous mechanism of his mental-state. His thinking is distorted. He begins to think that his parents are
his enemies, the society is against him, and even God has been unkind to him. This unconscious thinking is a
source of great tension, anxiety and pain which forces him unknowingly to get rid of them. He turns hostile
to others, to the school, to the society and to everything that comes in his way. He starts thinking about them,
"you have made me so. I will take revenge." A need arises, goal is set before him and he is in a state of
"readiness" to act in a direction which satisfy his need to take revenge. He revolts against teachers, he defied
their orders, destroys school property, bully's other students, smokes and drinks, and so on, all
manifestations of attempts on revenge. Having done all that he feels satisfied, at least, partially. Due to break
down of his mental state in the beginning he could not think in positive terms, he could not control his hostile
feelings and emotions of aggression, and hence, found only those ways of behaving more convenient and
significant. But, indiscipline on his part is, psychologically, the outcome of a state of helplessness. He could
think of doing nothing else. Therefore, he did all that.

In the last I shall say that the growing complexity of the modern home and society adds still more to this
making confusion worse confounded. In such circumstances one has to make therapeutic efforts as well as
preventive ones. These efforts do not require much extra work. They just call for careful understanding of
such individuals and talking with a purpose to them. While talking this an attempt has been made to change
their attitude, their problems and the environmental conditions that cause problem to them. Sometimes, just
feeling the person having a problem that, "Problem can never be eliminated completely from life, they can
only be minimized, and, hence, one should prepare himself to face whatever comes there, may be enough to
strengthen his ego and relieves him of the pain caused to him." Positive attitudes towards life's situations,
correct perceptions of one's own self and others, understanding of behavioral consequences and acceptance
of reality are some of the important personal characteristics which keep an individual free from adverse
effects arising out of Social tensions.
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Following lines of Gurudev Tagre are worth mentioning here

Let me not pray to be sheltered from dangers
But to be fearless in facing them
Let me not beg for the stilling of my pain
But for my heart to conquer it
Let me not look for lies in life's battlefield
But to my own strength
Oh God! Grant me that
I may not be a coward
Feeling your mercy in my success alone
But let me find the grasp of your hands
In my failure also

Conclusion

- Rabindranath Tagore

We have to become more aware of the situations that require behaviourl adjustment. This is a new dimension
in how we should think about stress or tension. Primarily due to growing complexities in our lives, we are
becoming more susceptible to diseases like hypertension, heart-attacks and strokes and other prevalent
disorders of modern society. Since the environment is not going to grow less complex one has to find some
way to win over this stress and that too within our own bodies. Meditative exercises of Yoga and educational
implications may be taken up as strategies to win over this state of mind called social tension.
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PARADIGM OF CASSROOM BEHAVIOUR

Client, Rigid, Integrative, Flexible

ABSTRACT

This is nothing unusual. Everyday many pupils come and take their seats in classroom, sometimes housed
in tents, huts and even under trees. They come to learn, and we teach. We teach them reading, writing,
arithmetic, history, the different sciences, crafts and many other subjects. We talk and the pupils listen or
we read from the textbook; we write on the blackboard and they see; when we ask a question, pupils raise
their hands and one of them replies; sometimes there is noise in the class and we ask some of the pupils to
stand on their seats. There are moments of absolute silence, broken by peals of laughter. These and many
other similar things happen in a classroom. This is classroom behavior.

Keywords : Promptly, Titter, Lofty, Pattern, Authority, Co-exist, Gear, Analogous, Witty, Extremes,

LET US OBSERVE A CLASS

Let us take a close look at a class. Itis a small-
town school, the history period is in progress and the
teacher is talking about Asoka's policy of peace and
non-violence. He is describing the emperor's missions
of peace to the countries of Asia. The students are
listening with attention. The talk goes on for about ten
minutes. Suddenly a boy raises his hand and there is
some noise. Promptly comes the command, "Be
Silent". The boys titter, I say, be silent "says the
teacher, resumes his lesson, stops after some time and
then says, "Now you can ask questions "There are two
or three questions. The teacher replies, "I have just
toldyouthat............ ,and repeats. The boy who
raised his hand is silent, so are other pupils. The period
ends.

All Teachers Are Not Alike

There are many types of teachers. We behave
in so many different ways on different occasions. The
same teacher behaves differently under different
conditions. Another teacher might have behaved
differently in place of the history tracher. Similarly,
some pupils are satisfied with the teacher's exposition,
and some think for themselves and ask questions.
Some teachers are clear about their goals they know
what they want to teach, others are not. But one thing
is clear. How a teacher behaves while teaching has a
great influence on his pupils. His behavior while
teaching has a great influence on his pupils. His
behaviors set the pattern of atmosphere in the class.
Sometimes this is described as classroom learning
atmosphere or climate. Different teachers may create
different types of classroom climates by their
behavior.

Pupils Learn Other Things besides Subject
Matter in their Classrooms

We all know that pupils learn many things in
their classrooms and schools besides their subject
matter. Activities, such as games, debates etc. are
generally planned and organized by school
authorities. There are some which are not planned but
pupils also learn from such activities. They learn from
the teacher's behaviors towards them; their
classmate's behavior towards each other, the general
atmosphere prevailing in school and the traditions set
up by the class and the school. For example, the
history teacher was preaching to his pupils to follow
Asoka's principles of peaceful living, tolerance and
brotherhood. But his own behavior in the class seemed
contrary to these lofty principles. Suppose that such
behavior is repeated, several times, in the class. What
happens then?

Will it be too much to imagine that his pupils begin to
say, "Oh? All these principles are good to talk about
...... they are all right in a book!" They may develop a
habit of laughing at the pupil who raises his hand to
ask a question. They may develop a habit of
suppressing their questions, of repeating questions
within their lips, but dare not ask. They may stop
thinking independently and depend solely upon their
teachers for getting information. There is another kind
of a teacher, who gives freedom to his or her pupils;
encourages them to ask questions; consults them in
planning lessons; involves them in other classroom
activities. Such a teacher is likely to develop habits of
independent work in his pupil. In other words a
teacher helps to set a pattern of classroom behavior by
his or her own behavior in the class. Pupils move and
learn within such a pattern and they learn (or unlearn)
many things besides the subject matter. Habits thus
developed are enormously important as these are
likely to have a long range effect on pupil behavior in
the school and also later in life.
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Habits are Important for Learning

We often say that the teacher's chief concern
is, and should be, to teach the subject matter. But the
habits which pupils form, consciously or
unconsciously, in their classes or outside, affect such
learning. Take, for instance, the habit of depending too
much on the teacher .Such students tend to look to
their teachers for everything: "Important”" questions,
readymade answers, notes and other keys to success in
examination. They find it difficult to do independent
work. They can hardly do any library work. They find
it hard to think and answer questions in the class. The
habit of suppressing questions led one to sit back with
half - understood things. Obviously such a pupil is not
fully learning his subject.

Teacher has the Authority

It is difficult for us to conceive of a class
without a teacher. He is there, whether pupils like him
or not. He is there, because he has been assigned that
particular class. He has the authority and the backing
of the school and the society. He may make proper use
of his authority or he may misuse it.

Some teachers, for example, instead of
teaching their subjects, just read aloud from the
textbook, or just dictate answers to certain questions
and encourage pupils to cram. In some cases, teachers
misuse their authority by discouraging their pupils
from asking questions. The use of authority, to a
certain degree, therefore, depends upon the teacher.

Individual Needs

We saw that a class is mostly an involuntary
collection of children. The children differ in their age
groups; they differ in their abilities and background. A
psychologist once remarked that children, besides
their talents, bring their ignorance to their classes.
Obviously, therefore, each child has his or her
individual needs. These coexist with the class needs in
terms of fixed curriculum and goals. Children learn at
their own speed and tend to gear their work to their
own needs. Although the class as a group has common
goals, the individual members may have their own
goal geared to their needs.

How a Teacher Sets Classroom Climate?

Generally, when we talk of a class we think of
pupils alone. The fact is that we cannot conceive of a
class, in action, without a teacher. The person who has
the responsibility of teaching is equally a part of the
class group as the pupils who have

the responsibility to learn. The teacher assigns tasks,
reads from a book, asks questions, listens to pupil talk,
writes on the board and acts in a number of other ways.
Whatever he may do, his actions arouse reactions in
pupils. The teacher and the pupils are continuously
interacting in the class. The teaching-learning in a
class is generally not possible without this interaction.
This, in a way is analogous to the individual living in a
society whose life is a series of interactions with the
other fellow beings. The class, in fact, is a miniature
society with its unique characteristics.

Interaction is a very important characteristic
of the class group. There can be a variety of
interactions. These have important implications for
the social and emotional growth of pupils as well as
for their subject matter learning.

Teacher's Behavior and Interaction

There is no one fixed type of teacher, and
therefore no one classroom interaction. Teachers
behave in different ways and therefore there are
different types of classroom interactions.

These are what is usually called"strict” and
"lenient" teachers. There are witty or cold, exciting or
dull, business-like or careless teachers. There are
teachers who remain serious all the time and those
who remain smiling. There are many who behave in
between the above extremes. We can describe some
more. What is important to understand is that the
teacher's behavior pattern helps set the pattern of pupil
behaviors in the classroom. His or her behavior tends
to create an atmosphere which we describe as the
classroom climate. All classroom work, including
subject-matter learning proceeds within some kind of
classroom climate. The two types of group behaviors
which we saw above at the time of school dispersal
indicate the nature of climates prevailing in the
respective classrooms. The pupil group behaviors may
reveal their teachers classroom behavior particularly
during the last school period.

Accumulation or Release of Tension in
the Class

We know from our daily experience that the pupils
who behave like the second group above really
express their extreme happiness at the "release” from
the class. Children, by nature, cannot remain serious
or client for a long time. They have a natural tendency
to talk, to speak out, and to ask questions, to express
their thoughts and feelings. Some teachers permit
pupils to do these during lessons, others do not. In
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such classrooms where pupils do not have a scope for
interesting activities, the desire to do so accumulates.
In other words, tension accumulates in them. This
tension like a blocked stream flows violently when
children are freed from school control. Those children
who have a chance to express themselves in classes
behave like the first group above.

The Teacher's Influence

We know that a class is more or less a random
collection of pupils with the teacher as the authority
and the central figure. There are rules, regulations and
conventions which pupils have to follow in a class. For
instance, pupils cannot dance or even talk while the
teacher is teaching. The very nature of the class
organization implies restrictions on the freedom of the
class members. How much and in what manner the
pupils freedom is restricted in the class, largely
depends upon teachers. We know that some teachers
allow more freedom to their pupils than others. The
amount of freedom varies from occasion to occasion
depending upon the nature of the task. These tasks
may be drilling, evaluation of previous performance,
revision, planning of future work, problem solving
and so on. Some of these will restrict pupil's freedom
more than the others.

We know that we have a rigid curriculum, and
tight time tables. But in spite of these, all teachers do
not teach in the same way. In other words, all do not
use their influence on pupils in the same way. A
teacher may use his influence by breaking the class in
small groups and letting them discuss a problem. He
may use his influence by talking throughout the
period, or by talking for some time and encouraging
his pupils to talk for the remaining portion of time. He
may use his influence by accepting the pupil's ideas
and feelings. He can use his influence through many
other activities. The teacher is largely free to use his
authority in the class in his or her own way.

No Fixed Pattern of Classroom Interaction

We know from our experience that no person
behaves in the same way at all times. A person, who is
selfish on one occasion, may be quite selfless on some
other occasion. So is the teacher in a class - he may be
quite dominative on some occasions and very
integrative on other occasions. In the same classroom
period, he may use his influence by lecturing and
giving orders or he may use it by letting pupils decide
what to do. It is the general behaviors of the teacher
which sets the pattern of the classroom climate. If he is
generally dominant he promotes such a climate in the
class. If he is generally integrative, he aids in
developing an integrative climate.

Actually, we use many more and varied
devices to control our classes. As is obvious, each
device implies some type of interaction with the

pupils. We can pick up any one of the above devices
and see its effect on the classroom interaction. Take,
for instance, the show of enthusiasm. An enthusiastic
teacher activates pupils to work. Take another
example, expulsion from the class. Even when only
one pupil is expelled from the class, for any reason, it
has its effects on the entire class. This act therefore
becomes the teacher's interaction with the whole
class.

Learning Tasks and Interaction

There is no one type of interaction which can
be good for learning all tasks in a classroom. As we
saw earlier, a class at one time may be engaged in
memorizing something, at another time engaged in
taking an exam, or revising the previous lesson. It is
hard to say what type of interaction would be suitable
for each one of these and such other learning tasks. Itis
so because there is no fixed "good for all occasions"
pattern of interaction. For example, if the task is to
develop an appreciation of our cultural heritage, or to
develop the ability to apply the knowledge of past
history to new and current situations, it may be
necessary to involve the class, in thinking, discussing
and exchanging ideas about these. Such tasks may
mean giving greater freedom to pupils than otherwise
given. Certain unstructured learning situations like,
library reading, self-reading, small group discussions,
individual conference with teachers, may prove more
useful for such tasks. If on the other hand, the task is to
give information on facts, dates, terms, and the like,
direct talk by the teachers may be more effective.

An effective teacher tries to understand the
nature of the learning task and acts accordingly. He
tries to be flexible and tries to mould his behaviors
according to the requirements of the task. He sets
varied patterns of interaction with his pupil, in order to
become most effective for a given task.

Let us summarize here the points already
examined with regard to classroom interaction. We
saw how pupil's behavior of discipline or indiscipline
can be a consequence of the classroom atmosphere or
climate. We further saw how this atmosphere depends
largely upon the nature of classroom interaction that
obtains between pupils and the teacher and among
pupils themselves. The nature of interaction is related
to the kind of influence which a teacher uses in his
class. He may use his influence in a dominative way or
in an integrative way. In reality no teacher is
consistently dominative or integrative. His behavior is
a combination of the two. This general behavior of the
teacher sets the classroom climate.

References:
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AN INVESTIGATION INTO THE PROBLEMS OF TRIBAL
GIRLS IN GHAZIABAD DISTRICT

ABSTRACT

Equality of educational opportunities guarantees education for all. But most of the girls in general,
rural and tribal girls in particular either remain out of school or discontinue their education due to various
reasons. This study is aimed in identifying individual problems affecting the tribal girls more and to see the
effect of some variables like class of study, management of school, educational status of parents, locality, level
of education, type of tribe, size of class and family size. Data were collected from both primary and secondary
tribal girls attending to schools in Ghaziabad District of Uttar Pradesh. The sample consisted of 180 subjects
selected by following multistage stratified random sampling procedure. The findings showed that girls
belonging to lower classes, studying in private schools, with low parental education rural background, studying
in crowded classes, living in large families have more problems. The most and the least affecting problems of
the girls were also identified.

Key words : Tribal, Impetus, Imperative, Hailing, Impact, Bothering, Pedagogy, Multistage, Empathy,

Commitment, Equality, Emphasis, Status, Nomadic.

INTRODUCTION

The national commitment to education lays in
the removal of illiteracy to raise the status of the
weaker sections particularly the girls. Education in
primary and secondary levels brings awareness and
interest for higher education and develops skills and
knowledge necessary for becoming good citizens, In
this context, the importance of education of tribal girls
and women's education and equality of opportunities
were felt by the constitution framers and included
some provisions under article 45, 46 and 1691).
Although many of the researchers have reported
dealing with various areas of tribal in general, yet they
were not given due attention. With increasing
emphasis in terms of finance and welfare measures the
tribal education has gained an impetus, focusing their
attention on the process of education among the tribal
girls.

In the light of the above facts, it is therefore urgent and
imperative to study the problems of tribal girls in
education and to identify the problems affecting their
education.

Statement of The Problem

The present study entitled, "An investigation into the
problems of tribal girls at school level in Ghaziabad
District" is carried out to identify the various types of
problems faced by the tribal girls students in schools.

Objectives of the Study

The present study had been designed with the
following objectives:-

1. To identify various problems affecting the
education of tribal girls.

2. To identify the most affecting and least
affecting problems.

3. To see the impact of certain variables
considered for the study namely class of
study, management of school, educational
status of parents, locality, level of education,
type of the tribe, size of the class and family
size on these problems.

Methodology

Survey type of method was used for this study. A
problem check list was used as a device for data
collection to know the intensity of the problems faced
by the tribal girl students.

Sample for the Study

The sample selected for the study consisted of 180
scheduled tribe girl students selected by following
multi stage random sampling procedure. In the first
stage the level of education i.e., primary and
secondary levels were identified, then schools were
identified from those two levels. In the next stage two
classes from each school were selected i.e. one from
secondary and in the last stage tribal girls were
randomly selected among those students, on the day of
collecting the information. Thus the sample consisted
of 90 tribal girl students of primary level studying
sixth and seventh classes and 90 students of secondary
level studying eighth and ninth classes respectively
with a random selection of 45 students from each
class.
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Tool Used

A problem check list was chosen as a data gathering
device for this study. In absence of readymade check
list to find the problems of tribal girl students, the
investigator developed the tool suiting to the required
conditions by keeping in view the previous studies,
review of the literature, informal and formal
discussions with teachers, students and officials of
Tribal Welfare Department, the investigator
constructed the problem check list in Hindi. This pool
of items thus collected was refined and then final draft
of the check list was prepared with 72 items taking all
the necessary precautions, required and necessary
directions for filling up the problem check list were
given at the beginning of the tool.

Analysis and Interpretation of Data

The data thus collected were tabulated under several
categories and the means and standard deviations
were calculated for all the variables considered for the
study. 't' tests and chi-square tests were computed as
and when required,

Based on the statistical treatment the following
findings were drawn.

Table-1shows that the mean value of ninth class
students was the least 60.49 followed by seventh class
63.04 whereas the sixth class students have more
problems than others as the mean value is 73.53
followed by eight class 67.33

From the observation shown in table-2, it can be
understood that there was no significant difference
between sixth and seventh class, sixth and eighth
class, seventh and eighth, seventh and ninth and eighth
and ninth class students, but there is significant
difference between the students of sixth and ninth
classes. This shows that these two groups of girl
students differ significantly in relation to their
problems. This table also shows that sixth class
students have more problems and ninth class students
have less problems when compared.

From the table - 3 the calculated 't' value 2.0866 is not
significant at 0.01 level of confidence shows that there
is no difference between the students studying in
government and municipal school in relation to their
problems. A similar finding was observed between
upper primary and secondary students as the
calculated value't' 1.3518 is not significant at 0.01
level of confidence. Even the't' value calculated
2.0807 between the students of illiterate and literate
parents also indicated that there is no significant
difference. But it was seen that there was a significant
difference between the students hailing from rural and
urban localities in relation to their problems.

The analysis was further carried out to see the
significance between the tribes, in relation to their
problems. From the same Table-3 it was observed that
all the 'values 0.2943, 2.2344 and 2.1525 calculated
between the three tribes, yanandi and yerukala, yanadi
and sugali yerukala and sugali respectively were
statistically significant.

From Table - 4 it is quite clear that the students of
sugali tribe have more problems (71.78) whereas
Yerukala have the least problem (63.45).

From Table-5 when the size of the class was taken into
consideration the chi-square value calculated 13.8718
was not significant at 0.01 level of confidence. This
indicates that the size of the class has no impact on the
problem of the students.

Chi-square was also calculated to see the impact of
family size on the problems of the tribal girl students.
From the table it was interesting to know that the
calculated X2 value was 51.4667 which are significant
indicating that the family size is influencing the
problems of tribal girl students.

From the analysis of the individual responses the most
bothering and least bothering problems of the tribal
girls are given below in Table - 7

Sample Size, Mean Values, S. D. and t-value for all the
variables considered for the study.

Table - 1

Class wise Means and Standard Deviations on the
problems of Tribal Girls

Class S |
SI. No. of Zérpp ¢ Mean S.D.
study 1z¢
| Sixth 45 73.53 26.65
Class
» | Seventh 45 63.04 21.77
Class
3 Eighth 45 67.33 16.23
Class
4 Ninth 45 60.49 18.98
Class
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Table - 2 Table - 4

Tribe wise distribution of means and standard

Significance of the difference between means values . . .
deviations of the tribal girl students

of sixth, seventh, eighth and ninth class students.

Class Sample 't . Sample
SI. No. of study Size Mean | S.D. value S1. No. Tribe Size Mean S.D.
Sixth Class 45 |73.53 [26.65 2.048 .
L' |Seventh Class| 45 [63.04 |21.77 @ 1 | Yanadi 80 64.63 | 21.35
Sixth Class 45 |73.53 [26.65 1.333
2 |Bighth Class | 45 [6733]1623| @ 2 | Yerukala 42 6345 | 2090
Sixth Class 45 |73.53 [26.65 .
3 Ninth Class 45 16349 | 18.98 2.6721 3 Sugali 58 71.78 16.22
4 |SeventhClass| 45 63.04 21.77 1.0619
Eighth Class | 45 [67.33 |16.23 @ Table - 5
5 |Seventh Class| 45 [63.04 2177 | 0.5930 Tribe wise distribution of means and standard
Ninth Class 45 |60.49 |18.98 @ deviations of the tribal girl students
6 Eighth Class 45 167.33 |16.23 1.8387
Ninth Class 45 [60.49 |18.98 @ SLNo.| Up i 80 & X
to 60-80 above Total value
@ not significant at 0.01 level of confidence
*Significant at 0.01 level of confidence 1 11 28 6 45
SI. No. Class  |Sample t 2 12 24 9 45
of study Size Mean | S.D. value
Management 108 [65.83 |20.33 2.0866
1 |Govt. 72 169.17 |20.12 @ 3 5 21 19 45
Municipal
Parent. Literacy| 126 |69.21 |20,05 2.0807
2 Illiterates 54 (6241 |20.11 @ 4 10 27 8 45 13.8717@
Literates
LOCALITY 68 [72.16 |22.18 2.7918
3 |Rural 112 [63.81 | 17.77 * @ not significant at 0.01 level of confidence.
Urban
LEVEL OF 90 |68.29 |24.88 | 13518 Table - 6

4 EDUCATION 90 163.91 |17.99 @

Primary Secondary Tribe wise distribution of means and standard

deviations of the tribal girl students

TRIBE 80 |64.63 [21.35 0.2943
5 Yanandi 42 163.45 [20.90 @ - o~
Yerukala Farmly Up 5 6 7 3 9& X
Yanadi 80 |64.63 |21.25 | 22344 Size | to above | value
6 |Sugali 58 |71.78 |16.22 @
Oof 22 | 61 41 19 | 21 16
Yanadi 42 163.45 [20.90 2.1525
7 |Sugali 58 (7178 | 16.22 @
Of 30 (30 [30 |30 |30 51.4667*

@ notsignificant at0.01 level of confidence
*Significant at 0.01 level of confidence
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Table - 7
S1. No. | Most bothering S]. No. |Least bothering
problems problems
1 Afraid of teachers 1 Single teacher
(73.89%) schools (73.89)
2 |Lack of education 2 Language problem

for parents (67.22%) (66.67%)

Nomadic life
(62.22%)

3 |Home far away from| 3
school (65.56%)

Inconvenient School
Timing (62.22%)

4 Low Social Status 4
of parents (65.56%)

EDUCATIONAL IMPLICATIONS:

Following are the educational implications

There is relationship between the education of tribal girls
and other educational problems.

It is necessary to identify their problems for educational
administration. Otherwise the investment of both the
governmental and the non-governmental organizations
will be a waste. Unless these problems are minimized it
is not possible to achieve cent percent literacy among the
tribal girls because more non-entrants and drop-outs are
more among this population. Moreover, the quality of
education of these children is also not up to the mark. All
these problems should be taken care to achieve
individual and national goals. Parents, particularly the
mothers should be properly guided for their daughters,
particularly among tribal girls.

In addition the teachers should encourage the tribal
children to increase the enrolment and their educational
attainments including extracurricular activities. They
should also be encouraged to go to their higher levels of
education and occupy the positions with high social
status. Confidence should be developed among these
tribal children to compete with others in all educational
activities.
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ABSTRACT

Teachers commit themselves to the norms that define their work and to the ethics of their profession. They
undertake to perform their tasks in a responsible manner, to develop their work and professional skills and to
evaluate their own activities. Teachers must realize that their own personality plays an important part in their
work and that they have both a right and a duty to develop that personality. Teachers are also entitled to be

treated fairly in the exercise of their duties.

Keywords : Ethics, Autonomy, Human Dignity, Conjunction, Emulate, Discretion, Inherent,

INTRODUCTION

A teacher plays a pivotal role as front liners in every
education system. Their role is not simply that of
disseminating knowledge or imparting information. It
goes far beyond as their role is to create a stimulating
learning environment to ensure that all students reach
their full potential. They are role models within
themselves for their students who, consciously or
subconsciously, emulate their behavior. They instill
values and morals that will influence the lives of their
students. Their responsibility is to understand the
needs of their students even outside the school walls
and their responsibility is to nature and to cherish. Our
teachers remind the prime investment in good quality
education.

Teachers have a daily influence on the lives of
children; teachers are often held to high standards. In
the midst of all of their responsibilities, they're
required to serve as strong role models and
demonstrate ethical behaviors as they interact with
students, colleagues, parents and others. Developing
and following a professional code of ethics helps
make sure teachers act in a professional and ethical
manner at all times.

Professional Ethics

Many professions throughout the ages have set
themselves ethical guidelines that express the
attitudes and sense of responsibility that members are
required to show towards their work, articulating the
common values and principles that they should
possess with respect to their profession.

The teaching profession is based on the concept of
teachers as experts who have been assigned
specialized tasks by society, which has also prepared
them for such tasks by providing them with the
necessary high level of education. The profession then
demands that the representatives selected to perform
these tasks should demonstrate high ethical standards
in all situations, even though the tasks may frequently
be difficult to define precisely or call for rapid
decisions. Itis essential for society to be able to rely on
persons of this kind to exercise a high level of
professional skill.

A Teacher's Ethical Principles

A Teachers Relationship to His or Her
Work

Teachers commit themselves to the norms that define
their work and to the ethics of their profession. They
undertake to perform their tasks in a responsible
manner, to develop their work and professional skills
and to evaluate their own activities. Teachers must
realize that their own personality plays an important
part in their work and that they have both a right and a
duty to develop that personality. Teachers are also
entitled to be treated fairly in the exercise of their
duties.

Teacher and Learner

Teachers should accept the learners as unique
individuals, respecting their rights and treating them
fairly and humanely.
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Teachers should try to understand the learners' points
of departure, ways of thinking and opinions and
should exercise discretion in matters connected with a
learner's personality and private life. Teachers should
pay particular attention to learners who need care and
protection and should not condone any form of teasing
or exploitation of others.

Teachers should train the learners to b good members
of society and to work in collaboration with others.
They should also work to promote trust and to build up
good personal relations.

The younger the learners are, the greater the
responsibility that the teacher has for them. Teachers
should work in conjunction with the adults
responsible for the children and young people who
they teach.

The Working Community

Teachers should value the work they are doing and
show respect for their colleagues. They should seek to
achieve a constructive pooling of resources and a
proper balance between their own autonomy and the
interests of the working community. The acceptance
and understanding of one's colleagues as individuals
and the importance of mutual assistance and support
should be guiding principles in the working
community.

Teachers and Other Interest Groups

Teachers should work in collaboration with learners,
parents and guardian and others who are responsible
for their education, upbringing and welfare. These
may be taken to include specialist advisers in the fields
of health care and social work, the authorities and
numerous other instances. The purpose of this
collaboration is to support learning and development
and to extend the opportunities for learning.

The Values lying behind a Teacher's
Professional Ethics

Human Worth

The basis underlying the ethical principles laid done
here is the treatment of every person as a being of
inherent worth. This implies that every child, pupil or
student should be approached as a person capable of
thinking and learning. The worth of a human being
should be respected regardless of sex, sexual
orientation, outward appearance, age, religion, social
status, origins, opinions, skills or achievements.

Truthfulness

Truthfulness is a central value in teaching, in which
the teacher is engaged in guiding learners in their
encounters with their surroundings and with life itself.
An enquiry-based approach to these things calls for
front discussion and a search for the truth. Honesty to
oneself and to hers and mutual respect in all
interactions with other people form part of the
foundation of a teacher's work.

Fairness

It is essential that fairness should prevail in all
dealings with learners, as individuals or in groups, and
in all activities within the working community.
Particular attention should be paid to the promotion
for equality and impartiality and the avoidance of
discrimination and favoritism. Fairness should also be
exercised in the distribution of favors ad burdens, in
the handling of offences and conflicts and in the
evaluation of learners.

Rights and Responsibilities

Teachers are entitled to their own values and opinions,
but they are bound in their teaching by the
responsibilities of this undertaking and the norms that
apply to it e.g.,the relevant legislation and the
curriculum.

Maintain Professional Relationships with
Students

Maintain professional relationships with students,
members of the Teaching Profession shall maintain
professional boundaries whilst in school and out of
school, avoid improper physical contact, avoid
inappropriate communication via any form of media
and avoid inappropriate relationships with students.
The members of the teaching profession are duty
bound and are ultimately responsible to maintain a
professional distance, refrain from taking advantage
of professional relationships with students for their
own personal benefit, including by giving private
lessons to students from the classes they teach or who
are under their administrative responsibility. Against
payment, whether monetary or in kind; conduct
pastoral interventions with students professionally,
and behave in keeping with their unique position of
trust and status as role models; Follow behavior
management and safe schools policies and guidelines
as directed by the relevant school, college and
education authorities; Act appropriately towards
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students exercising care in their languages, gestures
and attitudes, ensuring that they do not act in such a
manner that is embarrassing of disparaging and
ensuring that they do not use abusive language or
offensive names or make inappropriate remarks; and
Act with a professional attitude and behavior at all
times.
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A STUDY OF SELF-PERCEIVED LEADERSHIP
BEHAVIOURS OF PRINCIPALS OF SECONDARY SCHOOLS

ABSTRACT

In every social group, there is a great demand for leaders. A leader is always an individual who has outstanding
qualities of head and heart. The destiny of a nation depends upon its leaders. During the last fifty years the
concern with leadership has become more significant because of the increased demand for creative talent in
every sphere of life. A good teacher is not only able to command well but is able to extract work from his
Subordinates to the best of their abilities and aptitudes.

The head of a school is considered to be the pivot around which revolve the activities of the school. Leadership
functions and administrative functions are generally combined in the school and, therefore, the head is a very
important person in the school. All the members of the staff and students work under the leadership of the head.
Therefore, he is expected to convince his colleagues of the need and significance of innovative practices. It is
expected that the head should create an academic atmosphere in the school In short, the head of the schools is
expected to possess all the qualities of leadership, which include the capacity both: to lead and to carry out
administrative activities as well. A great amount of credit goes to him when he discharges his responsibilities
adequately and takes the institution on the path of progress,

Key- Words: Creative, Sphere, Aptitude, Pivot, Innovative, Credit, Perceived, Initiation, Consideration, As a
whole, Structure, Significant, Subordina

THE PROBLEMS 1. To study the leadership behavior of
Principals of schools as perceived by
It is a common experience that the social climate of themselves. _ _ o
different schools is mainly determined by the 2. To study the leadership behavior of Principals
principals of the schools and this suggested need to of schools as perceived b)f their teglchers.
research this field. It would help the heads of school to 3. T‘{ compare the ) leader ShlP. behavior  of
make a self-analysis of their leadership capabilities. Pr1nc1.pals as perceived by their teachers and
Hence, the investigator felt motivated to carry out the perceived by themselves.
present study - "A Study of Self-perceived .
Leadership Behaviours of Principals of Conda Data Collection
Schools The data was collected using LBDQ and Background
Information Form (BIF
Methodology of Used (BIF)
S I A) LEADERSHIP BEHAVIOUR
ampie DESCIPTION QUESTIONNAIRE
The sample for the present study was drawn from 10 FORM (XII)

schools of Ghaziabad District; from every school one o )

Principal along with five teachers constituted the Lhe initial work for LBDQ was started by Hemphill.
sample. Thus the study was based on 10 Pricipals of The present form of the LBDQ as rev1s._::d by Ra}ph m
schools as perceived by themselves and their 50 Stogdill (1963) has 12 dimensions with 100 items.
teachers. Leadership Behaviour Description This questionnaire has not been constructed on any
Questionnaire (Form XII) and Background horms. The correlation of the sub-scales (dimensions)

information form was administered in the school to  varies from .50 to .91 on various samples. After being

the Principals and their subordinates. used in different research fields including education, it
o has been found to be reliable. Answers have five
Objectlves Of the Study: choices written as A, B, C, D,E. Scoring was made

The following objectives were made: according to the scoring key.
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B) BACK GROUND INFORMATION
FORM

The background information form was used by the
investigator to gather professional and personal
information regarding the Pricipals of schools.
Information was also obtained from teachers about
their teaching and administrative experience, level of
education or qualifications, age, sex, name and full
address, designation etc.

Procedure

Leadership Behaviour Description Questionnaire
form (LBDQ) was administered to the school
Principals and teachers individually. The teachers
were instructed before administration of the
questionnaire that they had to provide their personal
views about their respective Principals and Principals
of schools were instructed that they have to furnish
their views regarding themselves. Last of all, they
were asked to fill up a background information form.
The data were analyzed and interpreted in three parts
A, B, Cwhicharereportedin Tables 1 to 9.

a) Initiations of Structures
Table - 1

Distribution of scores on initiation of Structures as
perceived by themselves (self-perceived)

Class Intervals f
47 - 48 3 Mean = 44.3
45 - 46 2 S.D.= 4.7
43 - 44 3 Sk =.511
41-42 0 Ku =147
39-40 2

a) Interpretation

As it is evident from Table 1, the mean score is
44.3, which suggests that the Pricipals of schools
included in the study on the whole, "Always"
clearly define their own role and let their
subordinates know what is expected of them,. The
obtained values of Skewness and Kurtosis are not
significant. Hence, initiation of Structures is
normally distributed among Principal of schools
included in the study.

Table - 2

Distributions of scores on consideration as perceived
by themselves (self-perceived)

Class Intervals

44 - 45

42-43

40 - 41

38-39 Mean = 37.9

36 - 37 SD= 607

34-35

IET Sk =.133

30-31 Ku =.17

28 -29

26 -27

24 -25

—|o|lo|lo|o|ol~|r|n| =] =]

22-23

n=10
b) Consideration

As shown in the Table 2, the Mean score is 37.9
which implies that the Principals of schools
'Often' have regard for the comforts, well-being
and status of subordinates as perceived by
themselves. The obtained values of skewness and
kurtosis are not significant which suggest that the
consideration is normally distributed among
Principals of secondary schools.

Table - 3

Distributions of scores As a whole as perceived by
themselves (self-perceived)

Class Intervals

90 -91

88 -89

86 — 87

84 -85

82-83

80— 81 Mean = 87.1

78 -79 SDh= 779

76 -77 Sk = .130

74 — 75 Ku = .17

72-173

70-171

68 — 69

66 — 67

64 — 65

S|O|O| Q||| =P |O|=|W|—|—=|m

62 -63

n=10
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a) Interpretation

As awhole

As is evident from Table 3, the obtained value of
skewness and kurtosis are not significant, which
suggests that leadership behavior of Principals of
schools (self-perceived) included in the study as a
whole, is normally distributed.

PART - B
Table - 4

Distributions of scores on Consideration as perceived
by their respective teachers (Subordinate perceived)

Class Intervals
47 - 48
45 - 46
43 - 44
41 -42
39 -40
37-38
35-36
33-34
n=10

Mean = 41.1
S.D. = 3.67
Sk =.51
Ku =45

— | O[NNI W|O|—|m

Interpretation

a) Initiations of Structures

As is evident from Table 4, the Mean score is 41.1,
which suggests that the Principals of schools included
in the study on the whole, "always" clearly define their
own role and let their subordinates know what is
expected of them. The obtained values of skewness
and kurtosis are not significant which implies that
initiation of structures (subordinate perceived) is
normally distributed among the Principals included in
this study.

Table - 5

Distributions of scores on consideration as perceived
by their respective teachers (Subordinate perceived)

Class Intervals f
47-48 3 Mean = 35.7
45-46 2 SD. =26
43 - 44 3 Sk =.23
41 -42 0 Ku = .81
39 -40 2

n=10

b) Consideration

As is evident from Table 5 the Mean score is 35.7
which suggests that the Principals of schools
included in the present study on the whole,
"often" are concerned about the comforts, well-
being, status and contribution of subordinates as
perceived by their teachers. The obtained values
of Skewness and Kurtosis are not significant
which suggests that "consideration"
(subordinate perceived) is normally distributed

Table - 6

Distributions of scores As a whole as perceived by
themselves (self-perceived)

Class Intervals

88 -89

86 — 87
84 — 85
82-83
80 -81
78 -79
76 -77
74175
72 -173
70-171
68 — 69

Mean = 76.9
S.D.= 5.85
Sk = .154
Ku = .13

il =R Bl el I SR I SR B Bl Bl Nerl Nl Bl B

66 — 67
n=10

b) Asawhole

As shown in the Table 6, the obtained value of
skewness and kurtosis are not significant, which
suggests that the leadership behaviour of Principals

(Subordinate perceived) as a whole, is normally
distributed.

PART - C

Table - 7

Comparison of Self-perceived and Subordinate
perceived leadership of Heads on Initiation of
Structure.

Self Subordinate
perceived perceived
Mean 44.3 41.1
S.D. 3.49 3.66
't' Value 2.01
df (18) 2.10
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Interpretation

a) Initiations of Structures

Table 7 shows the comparative behaviour of
Principals as perceived by themselves and as
perceived by their teachers on initiation of
structures. The obtained value of 't' is not
significant at 0.05 levels. This suggests that the
leadership behavior of Principals in this study
does not significantly differ on initiation of
structure.

Table - 8

Comparison of self-perceived and subordinate
perceived leadership behaviour of Principals on
Consideration.

Self Subordinate
perceived perceived

Mean 379 35.7
S.D. 6.07 2.6

't" Value 1.05

df (18) 2.10

Interpretation
Table - 9

Comparison of Self-perceived and subordinate
perceived leadership behavior of Principals as a whole

Self Subordinate
perceived perceived
Mean 37.9 35.7
S.D. 6.07 2.6
't Value 1.05
df (18) 2.10

b) Consideration

Table 8 shows the comparative behavior of
Principals as perceived by themselves and as
perceived by their subordinates on
'Consideration'. The value of 't' is not significant
at 0.05 levels. This suggests that Principals
included in this study do not significantly differ
on consideration

Interpretation

a) Asawhole

As 1s evident from Table 9, the obtained value of
't'is not significant at .05 levels. This suggests that
heads included in this study do not significantly
differ as a whole.

b) Conclusions:-

The following conclusions were drawn
Jromthe study:-

1. The leadership behavious of Principals of schools
as perceived by themselves is normally
distributed.

2. The leadership behavior of Principals of schools
perceived by their teachers is normally
distributed.

3. The leadership behavious of Principals as
perceived by their teachers and perceived by
themselves does not differ significantly.
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THE BUDDY SYSTEM

effectively from one individual to the others.

Reaffirms, Self-esteem, Nashville, Main-Stream.

ABSTRACT

The buddy system is a procedure in which two people, the "buddies", operate together as a single unit so that
they are able to monitor a help each other. As per Merriam-Webster, the first known use of the phrase "buddy
system" goes as far back as 1942. Webster goes on to define the buddy system as an arrangement in which two
individuals are paired (as for mutual safety in a hazardous situation)."

The buddy system is basically working together in pairs in a large group or alone. Both the individuals have to
do the job. The job could be to ensure that the work is finished safely or the skill/learning is transferred

Key-Words : Buddy, Mutual, Hazardous, Paired, Autism, Etiquette, Rescue, Crisis, Acclimatizing,

SALIENT FEATURES

The advantage of this system is that it does not single
out the student with Autism, especially if they are not
comfortable with that, and instead includes everyone.
Additionally, it gives the person with Autism a role is
being a buddy also, which can be used to teach social
skills, expectations and etiquette.

In adventurous or dangerous activities, where buddies
are often required, the main benefit of the system is
improved safety; each may be able to prevent the other
becoming a casualty or rescue the other in a crisis.

When this system is used as part of training or the
induction of newcomers to an organization, the less
experienced buddy learns more quickly from close
and frequent contact with the experienced buddy than
when operating alone.

Organizations

The buddy system is used in the United States Armed
Forces, and referred to by various names in each
branch ("Wingmen" in the Air Force, "Battle Buddies"
in the Army, and "Shipmates" in the Navy), as well as
the Boy Scouts of America and the Girl Scouts of the
USA. Itis also used by religious organizations like the
LDS Church. Members on mission form a
companionship constituted by two or sometimes more
missionaries, which are not allowed to be alone for a
two-year time period: "Stay Together. Never be alone.
It is extremely important that you stay with your
companion at all times."

The buddy system is used in New Employee
Onboarding for assisting with the formalities in the
organization. The period could be from a month or two
months. The buddy helps in acclimatizing the new
employee to the culture and day to day aspects of
working, in a shorter period of time. The buddy helps
the new employee to become knowledgeable about
department practices and organizational culture in a
shorter period.

The purpose of assigning new employees with a
buddy is to help welcome employees and reaffirms
their decision to join the organization. It provided new
employee with a reliable, motivated, single point of
contact for their basic questions regarding their work
experience the buddy system is an effective method to
provide support, monitor stress, and reinforce safety
procedures,

The buddy system is also informally used by school-
aged children, especially on field trips. Assigning
each student a buddy provides an extra measure of
safety and removes some of the burden of keeping an
eye on a large number of children in an unfamiliar
environment from the supervising adults.

The buddy system encourages open and effective
dialogue among peers and tends to break down social
barriers with these classmates. It helps create a
collaborative learning environment in which peers
feel less hesitant to raise questions. This enables
students to develop social networks, cross-cultural
experiences. It provides effective support for the
students who are 'at risk' and to lower the attrition rate
atthe higher education level.

Education

The buddy system positively affects the culture of the
school and it greatly affects the troubles student as
well as the older buddy.

It gives independence to all students, and increase
self-esteem and peer acceptance

The opportunity for active participation, clearing
doubts and discussions help students to continue with
studies or activities with joy and created a depth in the
subject matter.

A buddy system in a school is where a child gets paired
with another child, usually one that is older and of
higher abilities. A buddy system helps to promote
friendship, better support of coursework, behavioural
and social needs, and can foster a greater sense of
belonging and a more inclusive school community.
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Students create friendships that enable both older and
younger 'buddies' to bond more closely with their
school, increasing the likelihood of more positive
school behavior and positive response towards
learning for all students.

Pairing Styles.

There are numerous pairing styles: newly admitted
students paired with older students, low achieving
elementary school students paired with high
achieving elementary school students, behaviorally
challenged teenagers paired with adults, autistic
children paired with neurotypical children, severely
disabled children paired with neurotypical children
and even college students paired with post-bachelor.

Ideal Nashville

An example of a successful peer buddy system was in
Nashville, Tennessee's McGavock High School.
Teachers were concerned with having a more
inclusive environment for special education students.
Not only were the specialized students excluded
academically but there was social exclusion as well.
This adversely affects specialized students when there
is a need for them to later assimilate when out of high
school. Students with disabilities were eating with
their buddied and their friends, which resulted in the
expansion of their circle of friendship and thus
allowed for the special needs students to feel more
normal and included.

Buddy System for Mainstream Students.

There are more examples of buddy systems for
developmentally challenged students than there are of
students with normal development but with
behavioral or academic needs. Adults if a system can
be implemented that can help autistic or behaviorally
challenged children or children with intellectual
disabilities, than similar buddy systems can be
incorporated into mains treat classrooms to help aid
students that have a hard time learning but who may
not qualify for the special needs programs.

Implementation

Students that qualify for special needs services receive
alot of attention. For the students that don't qualify but
might be struggling behaviorally and socially, then
programs link these could potentially have similar
benefits for them as well. Carolyn Hughes and Erik
Carter promote a more ubiquitous peer buddy system
in their book by laying out different strategies and
benefits if schools were to include these systems in
their curriculum.

Examples they provide are: administrators assisting in
the publication of the program, school counselors
signing up students for a credit based buddy system
course, general education teachers providing support

for special needs students who might be in their
classroom and having parents providing impetus and
support for a program to begin. Carolyn Hughes and
Wrik Carter suggest starting on a smaller scale,
perhaps a classroom or two and then growing a base of
support.

Peer to Peer Buddy System for Student with
Autism

A key element of education is to build empathy and
understand other people in the society. This approach
sees a small group of students in a class being made
"buddies" for a student with Autism. The students are
made aware of particular challenge a student has and
are asked to take special case to include them, to be on
the lookout for any bullying or exclusion and to be
supportive to the student if they get stressed out or
upset at break time or in class.

The students who are selected would be chosen for
their maturity and kindness. Parental consent would
be sought from the parents of the students involved.
While not every student with Autism will instantly
begin to socialize or make friends, this approach will
at the very least ensure inclusion and also that there
will be a friendly pair of eyes when teachers are not
present or are out of ear-shot.

Buddy Diving

Buddy diving is the use of the buddy system by scuba
divers and is a set of safety procedures that are
intended to improve divers'chances of avoiding or
surviving accidents in or under water by diving in a
group of two or sometimes three divers, When using
the buddy system, members of the group dive together
and co-operate with each other, so that they can help or
rescue each other in the event of an emergency.
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DEVELOPMENT OF CONCEPTS IN SCIENCE AMONG
ELEMENTARY SCHOOL CHILDREN

ABSTRACT

It is an experimental study which aimed at finding the level of development of concepts and the effect of
experimental treatment on the development of concepts. Teaching of science through real objects and models
was the independent variable and the achievement in science was the dependent variable. Twenty students were
selected as a sample. It found that 70 to 90 percent of the students had high level of concept formation for eight
concepts. There is no significant correlation between formation of concepts and socio-economic status of the
students.

Key-Words : Concept, abstraction, abstracts, sensation, perception, object, stimulates, concrete, mastery,
improvised, scholastic, socio-economic status.

INTRODUCTION

A concept refers to a symbolic representation of some common or shared characteristic or characteristics of
events or objects. The ability of the human beings to form concepts enables them to categories, things and objects
into classes. Development of concepts involves perception, abstraction, generalization and discrimination. The
child gets the knowledge of the external world through the senses which are the gate way of knowledge. Things in
our immediate environment stimulate our sense organs. Our minds read it and we become aware of the things.
This process is called sensation. Perception is the process of interpreting and giving meaning to sensation. The
child perceives a number of objects in the world. The child recognizes that some objects are dissimilar in certain
respects. Then the child obstructs the similarities and dissimilarities and organizes the common properties of the
object. Thus sensation and perception are the two stages which lead to concept formation.

Rationale for the Study

Perception level of the elementary children is high as he witnesses the concepts newly. They like novelty in
learning. Formation of the concepts at this stage pays the foundation to the future development of the concepts.
When the students understand the concepts correctly through real objects and models, the concepts formation
would progress enormously in the correct direction. According to Piaget (1958), the concrete operational stage
between 7 and 11 years old is very crucial for the concrete level of learning. Formation of concepts in Science is
believed as difficult when comparing other subjects. Hence the science teachers are expected to use teaching aids
like Charts, Models, real objects etc., for more and clear understanding. The investigators were interested to
know the level of formation of concepts out of using aid in science teaching. This has motivated the investigators
to conduct a study in this area.

Review of Related Literature

Though the investigators could not identify sufficient studies on formation of concepts exactly in science subject,
two studies were in science and remaining two were in Mathematics.

Chand (1980) studied on the child's conception of movement. In a study, Ayya (1981) investigated the growth of
scientific concept among elementary school children. It found that 25 percent at 6+ and 62.5 percent at 8+ ages
improved the concept formation.

Out of two studies identified in Mathematics, Jabbal (1981) was one who had conducted a study on development
of Mathematical concepts in school-going children in relation to the effect of intelligence, sex, loyalty and age
difference. The study the correlation co-efficient between intelligence and Mathematical concept formation, in a
study, Nalinidevi (1976) studied the development of number concept among children in relation to age,
schooling, and mental ability, socio-economic and educational background. The study found that children were
able to discriminate successfully by the time they reached four year of age and serration was mastered between
five and six years of age. The non-school going subject's performance was uniformly poor with regard for
numeration. Difference in mental ability seemed to play significant role in the acquisition of the number
concepts. The difference between the socio-economic and educational background of the family were found to
be significant effect in the serration and numeration operation.
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Objectives of the Study : The objectives of the study were as follows-

1. To find the level of concept formation in science among V standard students.
2. Tostudy the effect of experimental treatment on formation of concepts.
3. Tostudy the relationship between concept formation in science and socio-economic status of the student

and
4. Tostudy relationship between concept formation in science and scholastic achievements of students.
Methodology Used:

The nature of the experiment was pre-posttest single group design. Teaching science through real objects and
models was independent variable and development of concepts in science was the dependent variable. Theco-
variable in the study was socio-economic status of the Vth standards students.

Sample for the Study

Twenty students studying in V standard in AryaKanyaPathshala. Khurja were taken as sample for the study. The
selected students were administered pre-test on the fifteen selected concepts. After the treatment was over, post-
test was conducted to measure the level of formation of concepts.

Experimental Design (Treatment)

The investigator taught one concept for a day with the help of real objects and models prepared by the
investigators. The real objects like Paddy, Wheat, Gingelli, Ragi, Solum were shown to the students to teach the
concept 'Monocotyledon' and blackgram, beans, peas, groundnut, green gram were sown in the school garden
and watered regularly. After a week, their different stages of germination were explained. For the concept
Vegetative Propagation, sugarcane and bryophyllum were put into the sand and made to grow and then explained.
The Hibiscus and Rose plants were grafted and after twenty days, the concept of 'grafting' was taught layering
was made to the well grown plants of hibiscus, Rose and Crotons, and then same were used to explain the concept
'Layering'. The plants of Hydrilla, Vallisneria, Water Lilly, Lotus, Jessica and Polygenum were brought from the
nearby lake and used while teaching the concepts of submerged Hydrophyte. With the help of Table Lamp. Ball
and Globe, demonstrations were held to explain the concepts of Solar Eclipse and Lunar Eclipse. Thus all the
fifteen concepts were taught through real objects, sowing and planting, watering regularly and using them for
teaching. In the last fifteen days, forty minutes were spent in a day for teaching a concept with the help of above
prepared real objects and demonstrations.

Tools Used

The following tools were used for the collection of the data:
A. Mastery Testin science, developed by the investigator.
B. Aaron's Socio-Economic Status Scale.
C. Annual examination scores in Hindi, English, Mathematics, Science and Social Science.

Development of Mastery Test

The 15 science concepts from V Standard science text book were identified and then the materials for experiment
were prepared with the consultation of primary school teachers and co-researchers. Total Fifty multiple choice
questions, having three alternatives were prepared for the 15 concepts, such as reproduction by seeds, vegetative,
Propagation, Hypoes, Epigeal, Monocotyledon, Dicotyledonous Submerged Hydrophyte, Solar Eclipse, Lunar
Eclipse, Total Eclipse and partial Eclipse. Then it was administered for 20 students of VI standard of the J.A.S
school, since VI standard students were already familiar on the selective concepts. The Mastery Test was scored
and the difficulty value and discriminatory index were found. Totally 6 items were deleted. Hence there were 44
items for the final draft. The investigator selected 20 students studying in V standard from Shanti Devi School at
Khurja. The prepared mastery test was given to them. After fifteen days, the same test was given to the same set
of students The answer scripts were valued by the investigator. Thus, the Correlation co-efficient was found
between the two set scores, reliability coefficient of the test r=0.86.

Statistics Used

Mean, Standard Deviation, Percentage, Co-efficient correlation and Sandler's ‘A’ test was used to analyze the
data obtained.
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Analysis of Data

The data collected were processed and reported in the form of table. The analyzed data are presented in the
following four tables.

Table 1: Concepts Formation Level

The students were classified into three categories on the basis of T-scores of Mastery Test. Those who got T-
scored below 40 were named students at low level concept formation. Similarly scores varying between 41 to 60

were named as middle level of concept formation and above 61 were as high level of concept formation

Table — 1 CONCEPTS FORMATION LEVEL

Level of Concept formation
b?(;. Name of Concept No. of Students Percentage of Student
High Middle Low High Middle Low
1 | Reproduction by seeds 17 3 - 85 15 _
2 | Vegetative Propagation 14 4 2 70 20 10
3 | Grafting 14 3 3 70 15 15
4 | Layering 8 9 3 40 45 15
5 | Monocotyledons 22 1 40 55 5
6 | Dicolyledons 9 3 40 45 15
7 | Hypogeal Germination 15 4 1 75 20 5
8 | Epigeal Germination 14 5 1 70 25 5
9 | Floating Hydrophyte 16 3 1 80 15 15
10 | Submerged Hydrophyte 11 8 1 55 40 5
11 | Amphibious Hydrophyte 16 3 1 80 15 5
12 | Solar Eclipse 13 6 1 65 30 5
13 | Lunar Eclipse 18 2 90 10 -
14 | Total Eclipse 11 7 2 55 35 10
15 | Partial Eclipse 8 9 3 40 45 15
Interpretation

Table -1 indicates that more than 80 percent of students had high level of concept formation for the four concepts
such as reproduction by seeds, Floating Hydrophyte, Amphibious Hydrophyte and Lunar Eclipse. The 70 percent
of students had high level of concept formation for the other four concepts. Similarly, 55 percent of students had
middle level of concept formation for the concept Monocotyledons, 45 percent of students for the concept of
Layering, Dicotyledons and Partial Eclipse. There were no students having low level of concept formation for the
concept of reproduction by seeds and lunar eclipse and only 5 to 15 percent of students were low level of concept
formation in all the remaining 13 concepts.

Effect of Experimental Treatment on ConceptFormation

Further, analysis was made on the difference of the scores between pre and post-tests. Sandler's 'A’ test was used
to find out the significant difference in 15 concepts in science.

Interpretation

Table - 2 reveals that the value of 'A’ of all the fifteen concepts in science are less than the table value of 'A"'0.267
at 0.05 percent level of significance for the def. 19.When the analysis was made on concept formation in all the
fifteen concepts, significant difference between pre-and post-test scores was found. This significant difference
on concept formation in all the science concepts may be due to the experimental treatment in teaching science
concepts with the help of real objects and models.

Table - 3 Relationship Between Concepts Formation and Social -Economic Status
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For this purpose Aaron's SES scale was administered

Interpretation

Table-3 shows that the values are 0.3208, 0, 3150 and 0.2995 which demonstrate that that there is no significant
relationship between concept formation and socio economic status. The same result was found when the
relationship was tested with Parents Profession and Parents Education separately, at 0.05 level of significance.

Relationship between concept formations and other Subjects

Further, the relationship was testedbetween formation of concepts in science with different subjects like English,
Hindi, Mathematics, Social Science, and Science separately and scholastic achievement. The results are
presented in Table -4

Interpretation

Table -4 reveals that the calculated values of 0.1609, 0.1271, and 0.3347. 0.2956. 0.2366 and 0.2717 are found to
the lesser than the table 0.05 levels. It shows that there is no significant relationship between formation of
concepts in science with achievement in different subjects like Hindi, English, Mathematics, Social Science and
Scholastic Achievement.

Table — 2 EFFECT OF EXPERIMNETAL TREATMENT ON CONCEPT FORMATION

1\?(‘). Name of Concept df t-Value C-Value Silgr?ivgcls:rfce Remarks
1 | Reproduction 19 0.267 0.0345 0.05 Sig. diff.
2 | Vegetative Propagation 19 0.267 0.0644 0.05 Sig. diff.
3 | Grafting 19 0.267 0.0759 0.05 Sig. diff.
4 | Layering 19 0.267 0.0605 0.05 Sig. diff.
5 | Monocotyledons 19 0.267 0.01.21 0.05 Sig. diff.
6 | Dicolyledons 19 0.267 0.0740 0.05 Sig. diff.
7 | Hypogeal Germination 19 0.267 0.0793 0.05 Sig. diff.
8 | Epigeal Germination 19 0.267 0.0669 0.05 Sig. diff.
9 | Floating Hydrophyte 19 0.267 0.0634 0.05 Sig. diff.
10 | Submerged Hydrophyte 19 0.267 0.0591 0.05 Sig. diff.
11 | Amphibious Hydrophyte 19 0.267 0.0554 0.05 Sig. diff.
12 | Solar Eclipse 19 0.267 0.1652 0.05 Sig. diff.
13 | Lunar Eclipse 19 0.267 0.0799 0.05 Sig. diff.
14 | Total Eclipse 19 0.267 0.0699 0.05 Sig. diff.
15 | Partial Eclipse 19 0.267 0.0865 0.05 Sig. diff.

Table — 3RELATIOSHIP BETWEEN CONCEPT FORMATION AND SOCIO-ECONOMIC STATUS

1\?('). Name of Concept df t-Value C-Value Siglfivf?clz;fce Remarks
1 | Socio-Economic 18 0.210 0.3208 0.05 No Sig. diff.
2 | StatusParents' Profession 18 0.210 0.3150 0.05 No Sig. diff.
3 | Parents' Education 18 0.210 0.2995 0.05 No Sig. diff.

No. Sig. Rel. — No Significant Relationship
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Table — 4 RELATIOSHIP BETWEEN CONCEPT FORMATION AND OTHER SUBJECTS

1\?(’)' Name of Concept df t-Value C-Value Si;givgi ;nf ce Remarks
1 | Hindi 18 0.210 0.1609 0.05 No Sig. diff.
2 | English 18 0.210 0.1271 0.05 No Sig. diff.
3 | Mathematics 18 0.210 0.3347 0.05 No Sig. diff.
4 | Science 18 0.210 0.2956 0.05 No Sig. diff.
5 | Social Science 18 0.210 0.2356 0.05 No Sig. diff.
6 | Scholastic Achievement 18 0.210 0.217 0.05 No Sig. diff.

No. Sig. Rel. — No Significant Relationship

The findings were as follows.

1.

AN e

For the concepts namely reproduction by seed and Solar Eclipse, the level of concepts formation were
high and middle for the 85 and 15 percent of the students.

70 to 90 percent of the students had high level of concept formation for eight concepts.

40 to 55 percent of students had middle level of concept formation for five concepts.

5to 15 percent of the students were at the low level of concept formation for 13 concepts.

There was significant difference on the formations of concepts.

There was no significant correlation between concepts formation in Science and Socio-Economic Status
as a whole as well separately between formation concept formation in Science and Parents Profession
and Parents Education.

There was no significant correlation between concept formation and achievements in different subjects
like Hindi, English, Mathematics, Science, Social Science, and Scholastic Achievement.
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ROLES AND RESPONSIBILITIES OF TEACHERS : AN
OVERVIEW

ABSTRACT

It is believed by many that unless we empower teachers with effective roles and responsibilities. We cannot
achieve qualitative improvement at any level of education. Teachers constitute the most important component
of the input system of education. And it is a fact that the output of any organization cannot be of high quality in
the absence of its high quality inputs. The status of the teachers reflects the sociocultural ethos of a society. It is
said that no people can rise above the level of its teachers. Level of its teachers, certainly means their academic
and cultural excellence reflected in the roles executed by them corresponding their responsibilities discharged
and skilled services performed. It is these upon which the continued functioning of a good society, particularly
peoples democracy depends. Education builds the rock on which a strong and stable democracy stands. And
teachers make the foundation stones to build that.

Key words: Ethos, Supplanted, Radical, Dwelling, Pursuit, Diffusion, Strategy, Radiate, Cehesion,

Enshrined, Conscience, Endeavour, Gapping, Repression.

INTRODUCTION

The nucleus of teaching-learning process around
which everything in schools and colleges revolves is
constituted by the teacher. The importance of teacher
is poetically described as under -

Neither gold, nor machines, nor material,
Can make the system great and strong,
Only teachers

Who for truths and honour's sake,

Work hard and suffer long

Make the system great and strong

Currently, if one looks at the functioning of any
educational organization it becomes obvious that the
reason which is the basis of effective functioning of
any organization is found last. True this is also that if
reason is lost in an academy, it is bound to be lost in the
Nation; and the Nation, then, is supplanted by necked
power and repression. In this context teachers' roles
and responsibilities assume very great importance.
They need to be understood,

protected and developed in a serious manner. More
important than awareness and development is the
protection and sustaining of these roles and
responsibilities. Under the circumstances prevailing it
is much more important as irrational forces are on the
increase in the field of education; and education in
India is in a state of crisis. It seems nothing less than a
radical reform of the system is called for.

MEANINGAND NATURE

The role of the teacher is a dual one. He is a
practitioner of this specialty and also he is a member
practitioner of this specialty and also he is a member
of his profession obligated to further the ideals of the

group, the professional values of the group.
Professionalization of teaching demands that teachers
should, along with knowledge explosion, move
toward achieving higher standards comparable to
those of other recognized professional groups. Roles,
in fact, are inherent in functions, activities and acts
related to specific job or profession. In a broad sense
they consist of the behavior patterns expected of the
teacher for achieving a particular objective. They are
determined by the goals and objective of teaching-
learning. Achievement of these goals and objectives is
the responsibility of the teacher. As a responsible
teacher whatever he does to fulfill this responsibility
constitutes his roles. Roles have to be played in order
to discharge some responsibility. For practice and
purposes roles and responsibilities are treated as the
same thing.

An excellent expression of teacher's roles and
responsibilities is reflected in what Pandit Jawaharlal
Nehru said in 1947. Replacing the work "University"
in the address by teachers it runs as "Teacher, Principal
objective is to deepen men's understanding of the
universe and of himself ... in body, mind and spirit, to
disseminate this understanding throughout society
and to apply it in the service of mankind. Teachers are
the dwelling places of ideas and idealism expected to
have high standards of conduct and integrity. Theirs is
the pursuit of truth and excellence in all its diversity, a
pursuit which needs, above all, courage and
fearlessness."

To understand teachers' roles and responsibilities it is
necessary to know the context in which the teacher is
placed. The fact is that the teachers are there in the
schools and colleges because students are there; and
students are there because, as desired by a society,
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they have to achieve certain goals with the help of the
teachers. These goals are to acquire desired
knowledge, certain essential skills and refinement of
personality. The teachers have to understand and make
efforts for helping students to achieve these objectives
as best as possible. This is their most basic and
unavoidable responsibility. This implies a certain kind
of positive attitude along with good knowledge of his
subject on the part of the teachers. To play this role
effectively and fulfill this responsibility satisfactorily
the teacher has to prepare himself professionally. The
effectiveness of teacher's role is reflected in the
quality of student's development of predetermind
knowledge, skills and desirable personality. One of
the basic truths in education is that the quality of
students taught depends largely on the quality of their
teacher. As a corollary this also emerges that to
prepare themselves will for playing this role
effectively is also their responsibility. They should
have continuous self-introspection in order to
understand and evolve more efficient ways and means
for discharging their responsibilities. Through this
they also play a pivotal role in the overall development
of their society. As per education commission's report
of 1964 - 66 following are the essential roles of
t e a c h e r S

1. To seek and cultivate new knowledge, to engage
vigorously and fearlessly in the pursuit of truth
and to interpret old knowledge and benefit in the
light of new needs ad discoveries.

2. To provide the right kind of knowledge in all
walks of life

3. To provide society with competent men and
women trained in various fields.

4. To strive to promote equality and social justice
and to reduce social and cultural differences
through diffusion of education

5. To foster to promote equality and social justice
and to reduce social and cultural differences
through diffusion of education.

6. To foster in the students and through them in the
society the attitudes and values needed for
developing good life in the individuals and the
society.

Achievement of these objectives, indirectly, may be
considered important points looking from the view
point of what the teacher has to do and achieve in the
school as a professional person his roles and
responsibilities should include as described follows -

ROLEASANACADEMIC PERSON:

The teacher is expected to be a well- read,
knowledgeable person. He must have a good
understanding and clarity of concepts of his specialty.

Knowledge, in any subject, is the sum total of certain
basic concepts, facts, principles, theories,
generalizations and major understandings. In order to
play his role effectively as a teacher he must have a
good understanding of all these so that he may be able
to keep students acquire good understanding of these
as his fundamental responsibility. As a professional
person and an academician to be effective, he must
read widely, should acquire up to date knowledge and
related skills and values inherent in the subject matter
of his specialty. Only then he can play his role as a
teacher effectively and discharge his responsibility
fully well. The very term "Teacher" implies a well-
read person. And this social image of the teacher
should be sincerely protected. If this role of the
teacher remains weak, he can't play his role
satisfactorily.

ROLEAS A CLASSROM TEACHER

This role is different from the role of being an
academician or a professional. Teacher's knowledge
of the subject is no doubt important. But, with that
alone no teacher can be an effective classroom teacher.
Teacher's knowledge is useful if he is able to
disseminate effectively to his students in the class for
which he is three in the school. A good knowledge of
the teacher may be helpful in this mission but may not
loan guarantee in effective transfer to the students.
Teacher's greatest responsibility is to make his
students learn and understand the subject matter he
teaches. They must learn important facts; understand
important concepts and principles inherent in his
subject. Also, it is important that his students must
develop certain desirable attitudes and skills
pertaining to that subject. Dissemination to his
students desired and predetermined knowledge, skills
and attitudes to the students is teacher's fundamental
task, a first and foremost responsibility. Teacher's
effective role plying in this regard is most wanted.

For playing this role effectively the things most
required are teacher's commitment to his profession
and competence. Commitment to the profession is
needed for binding the teacher to the job which
enables him to work hard and prepare himself well for
doing what is necessary. It is a motivating factor to
work sincerely, without commitment to work quality
and efficiency cannot be expected and the desired role
remains ineffective. Competence means knowing and
doing things efficiently.

For playing this role effectively the teacher has to do a
lot of things. First, he must make vigorous
preparations for classroom teaching, decide major
aspects of subject matter to be taught, prepare
diagrams etc. if needed, prepare strategy for
evaluating students learning, identify points which
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need discussions. If fully prepared for teaching in this
way road to success is made ready. The next step is to
enter into the classroom, make presentation and
interact with the students with a view to transfer pre-
determined knowledge, skills and attitudes to the
students in his class, a highly difficult job which calls
for several skills to be adopted by the teacher.

Systematic presentation of material, explaining,
questioning and discussing, maintaining discipline,
motivating students sustaining students' interest in
learning, etc. are some of the important skills which
ensure effective teaching and strengthen his role and
make teaching fruitful for the students. This part of
teacher's responsibility is much more difficult. There
are many teachers who are quite knowledgeable, but
very poor classroom teacher. Teacher must know to
which extent he has been successful in achieving the
predetermined objectives. He must be satisfied before
he closes one chapter.

LEADERSHIP ROLE OR MAN MAKING
ROLE

Teachers have to play another vital role of man-
making. This requires leadership qualities in the
teacher. By the force of their personality they may
bring about a human revolution, a change in men. Thy
can provide more desirable models which in students
can imitate. They can develop their personality and
help them realize the best they are capable of. For they
have to be students role model, with the qualities that
they wish to develop in the students. It is a matter of
influencing students by their own behaviors and value
patterns. Leadership is defined as "influencing in
desirable ways, those who are in the group or work
with." In the classroom as well as outside the teacher
occupies the position of aleader. He is the leader of the
group. But to play this role effectively he must have an
influencing personality. He has to learn and developed
those leadership styles which are more effective, more
preferred and relevant in the situation. The
psychological fact is that students learn those
behaviors and values which are rewarded in the group
or the society. Obviously, that leadership style of
teachers will be effective which rewards desirable
values and behaviors. By rewarding good behavior
and discouraging undesirable behavior may be a good
strategy.

A good teacher always keeps an eye on student's
behaviors in the class as well as outside the classroom
and rewards or discourages concerned behaviors. This
is just one strategy for effective role playing. There are
other ways also which make students learn values and
behaviours. Imitation is a very potent way of acquiring
good or bad behavior. Teachers are observed
constantly by students. What they do, what they think,

what they have tend, unconsciously, to be manicured
by students. Hence, teacher playing in the role of
man-making or leadership they have to keep
themselves vigilant to provide models of propriety,
good morality, and sympathetic attitude, being helpful
and gentle personality. They have to develop
"professional idealism, "professional morality", and
"professional conscience"”, "Professional standards of
behavior "and" Professional spirit".  Teaching,
presenting examples and personal influence many
also be effective ways of strengthening this role
model. Discipline, for example, can best be promoted
among students, if there is discipline among the
teachers. The teachers have to realize that their
activities are being watched by their students all the
time.Therefore, both in their personal contact and in
their general attitude towards all problems they have
to realize that there are limitations within which they
have to act in the best interest of their progression and
students.

Inculcating desirable values in their students is also
considered an important part of teacher's
responsibility. It is given high priority by all which
simply means inspiring examples and character and
by learning a virtuous life. By embodying values
themselves the teacher can radiate them to their
students. The influence of the teacher lies in the "silent
power of example". This may be considered the
"Acculturation role of the teachers, which as defined
in the NPE(1986) means" refining the sensitivities and
perceptions that contribute to national cohesion,
furthering the goals of socialism, secularism and
democracy enshrined in our constitution".
Development of moral and cultural refinement of
students is, thus also made an aspect of teachers
responsibility. As part of students personality
development teachers are made responsible for
developing values of self-control, tolerance, mutual
good will and consideration for others, all of which
make Indian democracy not only a favor of
Government, but a way of life also. It is also
emphasized that for achieving this goal participation
of teachers in the programmes of value education must
be considered as essential as classroom teaching.
Exercise of this role, no doubt, implicit teachers' own
cultural and moral development of a high order. They
themselves need to be value oriented for teaching
values to students through "silent power of example"
not by teaching or through lectures which are
ineffective.

ROLE AS A GUIDE AND A
COUNSELLOR

The programme of Action (POA - 1992) described the
role of the teacher as follows.
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Teachers' Principal role is, and will always be,
Teaching and guidance of their pupils, not only

Through classroom instruction and tutorials but by
personal contact and numerous other Ways teachers
have always employed for building.

The character of their pupil........................ They
have to Participate in management of a variety of
services and activities which educational institutions
Undertake to implement their programmes

This is the genuine and quite desirable role of the
teachers. Students, at all stages and in all classes do
have various kinds of difficulties and problems which
if not solved adversely affect their academic progress
and development of their personality. These problems
may be related to course work, academic i.e.,
progress, personal relations with classmates or even
with the teachers, discipline, daily attendance or even
their family. These problems may not be obvious also.
The fact is that obvious or not obvious, if not solved,
they affect student's life making them disturbed,
maladjusted, retarded academically and so on. This is
teacher's moral responsibility to help such problem
students. This does not require in many cases a
specialized knowledge or training. Basic common
sense guidance of non-technical nature may be quite
fruitful in many cases. Profession of teaching is not
confined to only classroom. It implies gapping and
guiding students for their fuller development,
academic, social and personal development. Dewey
suggested neither forcing the child from without nor
leaving him entirely free and lone to learn. Rather he
should be provided with "guidance" necessary for
freeing in life processes for his own most adequate
fulfillment. Basic common sense guidance or
uncontroversial nature may be used for third purpose.
Broadly accepted social norms such as respect for
human life, for truth, for honesty, urging that
children should not miss class, do discipline, study
sincerely, cooperate with teachers and classmates, etc.
may constitute the basis of such guidance.

EDUCATION COMMISSION (1964-66)
ONTEACHER'S ROLE

No body wise deny that the foregoing roles and
responsibilities of teacher are not important. In the
interests of students, teachers and the society as a
whole commitment to and performance of approach.
A realistic approach should take into account the socio
political conditions existing into which the teachers
have to operate. It sounds that the teachers apart from

scholarship and academic excellence have to play
another vital role of serving as "Conscience of the
Nation". It further said "To discharge these functions
they have to win public confidence, influence social
thinking and endeavour. It also said that teachers
should learn to appreciate and evaluate context of the
contemporary social life and the factors that condition
it. He should invite and encourage students to analyze
in a detached, dispassionate and objective manner the
social trends of his times and to have vision of life as it
ought to be ideally. He should devise and propagate
collective and peaceful methods of social change. In
order to perform these roles successfully he has to be
well informed of the events and cross currents,
historical and ideological which influence life. "True
itis that a mere well informed teacher is most useless.

Itis, undoubtedly very easy to think and suggest "what
should be", but very difficult to think "what is and how
itshould be done".
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ABSTRACT

Organizational psychology being the frame of reference, the study was planned to explain the link between
college teachers'organizational behavior and some environment-specific factors. Components of
organizational behavior included job satisfaction, academic motivation, professional alienation, morale and
work values. Environment-specific factors as independent variables were (a) reward and support system, (b)
order and control, (c) goal focus and task-structure, (d) relationship and personal problems orientation and (e)
organizational involvement, Data were collectedfrom 256 college teachers drawn from randomly selected 60
affiliated colleges of Rohilkhand University. Data were collected from 256 college teachers drawn from
randomly selected 60 affiliated colleges of Rohilkhand University, Bareilly, U.P. (India). Supporting and
rewarding college environment, order control and low level of conflict, emphasis on goal achievement,
relationship and personal problems orientation were found to be positively linked with college teachers, job
satisfaction, morale, academic motivation and work-values and negatively linked with professional alienation.

INTRODUCTION

Organizational behaviour is the study about how people act within organizations. The concept and processes
underlying the study of organizational behaviour apply broadly to the behaviour of people in all types of
organizations including educational institutions. These organizations are complex social systems. For achieving
the objectives for which they have been designed and established by the society, it is necessary to strengthen
them. A significant aspect of this understanding is to identify what determines the desirable quality of
organizational behavior. An attempt was made to study this is the context of colleges affiliated to Rohilkhand
University, Bareilly, U.P. (India). For strengthening and making these educational organizations effective it
seems necessary to being out various factors and conditions that affect the organizational behaviour of the
teachers. How well the teachers do their jobs has been the subject of debate, analysis and confusion in this
country during the past several decades, particularly as a sequel of unprecedented expansion of education. In
order to improve the quality and standards of higher education the Education Commission (1964 - 66) made a
number of recommendations. The National Policy on Education (1968) was a significant step in this direction.
While the achievements of these policies were impressive, the system of higher education remained weak and
grew weaker year after year. The government of India, then, formulated and issued another policy in 1986 which
considered higher education a "crucial factor for survival". This policy hinted upon improving and strengthening
the organizational behavior of colleges and universities and made several suggestions for "making the system
work" emphasizing that "All teachers should teach and all students study". Not much could come out of this also.
College teacher's organizational behavior ditched still further.

It was hypothesized for the purpose of this study that some micro-environment-specific factors may be linked
positively or negatively with the college teachers 'organizational behavior. This was tested experimentally.
Organizational behavior was viewed as a composite of college teachers job satisfaction, academic motivation,
morale, professional alienation and work values. Environment-specific factors treated as independent variables
included (1) rewarding and supporting environment, (2) order-control and level of conflict, (3) emphasis on goal-
achievement, (4) relationship and personal problems orientation and (5) organizational involvement.

METHOD

Subjects:

The population for the purpose of this study was defined as all the teachers working in the colleges affiliated to
M.J.R. Rohilkhand University, Bareilly. The sample frame consisted of about 68 colleges having approximately
five tosix thousand teachers. Eight colleges being of entirely different types were excluded. Thus, the actual
accessible population consisted of 60 colleges. The number of colleges being too large a small sample of 15
colleges (25 percent of the total) was selected systematically. At the second stage, again, a 25 percent sample was
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drawn from amongst the teachers working in each college randomly. This made available a sample of 256 college
teachers from whom data were collected.

The Data:

The data were collected for all these 256 college teachers on five sun scales of College Teachers' Organizational
Behaviour Questionnaire (COBQ) including the total scores as well as on five environment-specific factors
measured by environment-specific Factors Questionnaire (ESFQ). Both the tools were constructed by the
researcher himself. The reliabilities of both the questionnaires were computed to be 0.86 and 0.848. Reliabilities
of all the five scales of the COBQ were also calculated which ranged from 0.754 to 0.925. The validity of the
COBQ was worked out to be 0.52 while the validities of five separate scales ranged from, .439 to .866, the
criterion being the principals 'ratings. All were significant. The validity of ESFQ was found to be 0.4796
(significantat .01 levels) established against Kaushik (1993) OCQ.

Design:

On the basis of the scores of all the 256 college teachers on Environment - specific factors questionnaire (ESFQ)
high (n=114) and low (n=116) two dichotomized groups were formed on each of its dimensions. They were, then,
compared on the dependent variable College Teachers' Organizational Behaviour and its five dimensions.
Significance of difference between their means was tested by applying the t-test. High-low groups were defined
as those above the mean and below the mean respectively.

RESULTS

It was found that the quality of organizational behavior of college teachers was low. Low level of job satisfaction,
morale, academic motivation and work values characterized the college teachers. But, professional alienation
was not found to be high in them as expected. This finding was the result of testing five sub-hypotheses pertaining
to five components of the organizational behavior.Thes hypotheses were tested by using descriptive statistics,
i.e., by comparing the average score of the group on each of the variables with the expected average (mid-point of
the five-point rating scale, i.e., 3.0) by 20. Thus 60 were used as the criterion for judging whether the group's
average on these characteristics was low or high.

The following table shows the effect of high level of supporting and rewarding environment (D-1) on (1) job
satisfaction (JS) (2) professional alienation (PA (3) academic motivation, (4) work values and (5) morale.

TABLE - 1

Effect of D-1 (Supporting - Rewarding Environment on Variables of College teachers'
Organizational Behaviour

VARIABLES
Env. Group Prof. Acad. Work
Job — satisfaction Alienation Motivation Values Morale
HighD- 1 Mean 58.44 46.956 61.868 55.64 62.746
Group of c 715.02 13.016 16.575 16.26 15.55
Teachers S.E 1.407 1.22 1.569 1.523 1.456
LowD-1 51.483 59.931 48.03 49.673 48.86
Group of 16.98 17.24 20.733 16.054 15.99
Teachers 1.577 1.601 1.925 1.925 1.485
D 6.964 12.975 13.834 5.967 13.868
SE, 2.113 2.013 2.484 2.131 2.08
t-Value 3.296 SIG.01 6.446 SIG.001 5.569 SIG.001 2.80 SIG.001 6.676 SIG.001
df 228 228 228 228 228
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It may be concluded that teachers working in the colleges where the environment is highly rewarding and
supporting have higher level of job satisfaction, less professional alienation, higher level of academic motivation,
better work values and higher level of morale as compared to teachers working in the colleges wheel college

environment is less rewarding and supporting.

The effect of order, control and conflict (D-2) dimension of college environment was also studied as a factor of
teachers 'organizational behavior. It was found that the teachers working in the colleges where the environment is
characterized by high order, control and low conflict were less alienated professionally, and had higher level of
work values and morale as compared to the other group. The following table presents the results:

TABLE - 2
Effect of D - 2 on Variables of Teachers' Organizational Behaviour
VARIABLES
Env. Group Prof. Acad Work
Job — satisfaction Alienation Motivation Value Morale
High D - 2 M 54.11 57.877 53.851 50.864 52.682
(Poor order can 17.391 : . . :
and control) o ) 982 17.7 17.382 18.012 16.65
Group of Teacher|  SE : 2.017 1.781 2.053 1.897
Low D -2 M 53.14 50.422 57.801 80 61.102
(ngh order and can 141 R 7. 57. 1 1.
control) o 17.793 14.443 17.647 18.082 16.4
Group of Teacher|  SE 1753 1.423 1.739 1.782 1.616
D 0.969 7.455 3.95 6.937 8.42
SED 2.646 2.468 2.636 2.718 2.491
t-Value 0.366 3.021 1.498 2.552 3.380
df 228 228 228 228 228
Sig. Not sig. Sig. at .01 Not Sig. Sig. at .05 level Sig. at
for 178 df level for 178 df
Note:

(I) HighD-2 groups means teachers perceiving the environment as poor order, poor controland organization

and high conflict. Low D-2 means reverse of that

(i1) On professional alienation high score means high alienation. The effect of high and low D-3 (goal focus)
dimension of college environment on teachers organizational behaviour was also studied. It was found that
the teachers who work in the colleges where the goal-achievement is emphasized and teachers' task is clearly
explained and monitored have greater job satisfaction, less professional alienation, higher academic
motivation, better work values and higher level of morale as compared to teachers who work in colleges
where goal -achievement is not paid enough attention and teachers task is not well-defined and seriously
monitored. The following table resent the results.

TABLE - 3
Effect of D - 3 (Goal Focus) On Variables of Teachers' Organizational Behaviour
VARITIABLES
Env. Group . . Prof. Acad. Work

Job — satisfaction Alienation Motivation Values Morale

HighD -3 Mean 57.73 46.69 62.0 55.65 66.02
Group of c 15.82 13.48 16.46 15.8 16.13

Teachers S.E 1.615 1.375 1.68 1.61 2.01
LowonD -3 Mean 49.38 59.97 48.1 49.38 47.87
Group of c 15.11 16.33 13.8 16.76 15.97

Teachers S.E 1.635 1.76 1.49 1.81 1.72
D 8.345 13.28 13.9 6.262 12.148
SED 2.293 2.235 2.44 2422 2.655
Value 3.631 5.941 6.192 2.585 4.576

df Sig 228 228 228 228 228

’ 0.001 level .001 level .001 level .01 level .001 level
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Note:

(i) High D-3 groups of teachers are those who perceive the college environment as characterized by
high emphasis on goal achievement and task well-structured and well monitored.

(i1) Organizational involvement factor of college environment (D - 4) was not found tobe a significant factor
affecting college teachers' organizational behaviour. The following table presents the results:

TABLE - 4

Effect of D - 4 (Org. Involvement) On Variables of Teachers' Organizal Behavior

VARIABLES
Env. Group . . Prof. Acad. Work
Job — satisfaction Alienation Motivation Values Morale
HighD -4 Mean 53.214 53.929 56.5 57.214 52.214
Group of c 15.557 - - - 16.228
Teacher S.E 1.862 — — — 1.94
LowD -4 Mean 52.48 54.5 55.64 53.187 55914
Group of G 17.81 - - - 16.934
Teacher S.E 1.79 — — — 1.70
D 0.737 0.571 0.889 1.973 3.7
S.E.D --- --- 2.581
t-Value --- --- 1.434
df 228 228 228 228 228
Sig. Not Sig. Not Sig. Not Sig. Not Sig. Not Sig.

S.E.D :- Not computed as the difference is obviously not significant

The teachers who work in colleges where teachers relationships and problems are considered important and
efforts are made to maintain harmonious relationships among them and to help them solve their problems are
found to be more satisfied with their jobs, less alienated from profession with high academic motivation, better
The following table presents the

work values and higher level of morale as compared to their counterparts.

results:

TABLE - 5

Effect of D - 5 (Personal Problems and Relationships) On Variables of Teachers' Organizatioal Behavior

VARIABLES
Env. Group . . Prof. Acad. Work
Job — satisfaction Alienation Motivation Values Morale
HighD -5 Mean 57.718 46.224 60.937 50.569 62.891
Group of o 15.047 12.973 16.187 16.756 14.846
Teacher S.E 1.613 1.391 1.735 1.796 1.601
LowD -4 Mean 47.864 61.045 50.136 50.59 50.318
Group of c 18.453 16.317 15.7 16.186 17.129
Teacher S.E 1.759 1.556 1.497 1.543 1.633
D 9.854 14.821 10.801 5.979 12.573
SED 2.386 2.087 2.292 2.368 2.287
t-Value 4.13 7.102 4712 2.525 5.497
df 228 228 228 228 228
Sig Not Sig. at Beyond at Beyond at 0.05 level .001 level
' .001 level .001 level .001 level

Thus, on the basis of the analysis of the results obtained it is found that the college teachers, in general, appear to
have low level of job-satisfaction, below average level of academic motivation work values, morale and high
professional alienation. The supporting and rewarding environment of colleges, high order, control and low level
of conflict, emphasis on goal achievement and personal problems orientation factors of environment positively
contribute to college teachers' high job-satisfaction, low professional alienation, high academic motivation,
better work-values and high morale. The conclusions drawn seem to be quite plausible in view of the personal
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experience of this researcher and also in view of the assertions made by various people from time to time
appearing in daily newspapers and articles of periodicals such as University News (Venkataiah, 1991 and S.D.
Singh, 1991). Professor J. N. Kapoor remarked that "Today many teachers, if not most, are frustrated and
aliented from the system" (Kapoor, 1993, p.7). The article referred to points out, though not clearly, that teachers
in higher education are frustrated alienated, with poor academic motivation. low work-values and poor morale.

These findings of the study are supported by the research report of a major project conducted by Bhatnagar who
reported that teachers, by and large, had no interest in teaching and other academic programmes. They did not
take classes regularly and teaching was generally, neglected....... Teachers tended to be more and more militant
with low morale and high degree of alienation" (Bhatnagar, 1983) Sharma (1987) also concluded from his
research that academic aliention and militancy characterized almost all teachers of affiliated colleges of
Rajasthan. The study conducted by Seema Rani on teachers of colleges affiliated to Rohilkhand University also
revealed that teachers of these colleges had low morale, high degree of alienation and militancy (Seema Ranim
1993).

The finding that supporting and rewarding environment of colleges, perhaps, contributes to higher level of job-
satisfaction, higher level of academy motivation, better work-values, higher level of college teachers' morale and,
perhaps, brings down (or checks rising of) the level of professional alienation, Psychologically, it seems justified.
Psychological theories assert that environment influences people's motivation, performance and job-satisfaction
which in turn influence their values, morale and work-involvement leading to development of better work-values
in them. When the environment is so structured that teachers doing something good in the interest of academic
excellence, when his own academic progress is supported and rewarded, it provides a sense of personal worth
which is highly motivating to the teachers. It is, the, bound to raise the level of teachers' morale. College teachers
wanting to do challenging work which is intrinsically satisfying, wanting responsibility as indicated in
motivation- maintenance model of organizational behavior, wanting to be listened to and treated in human terms

if denied opportunities are bound to be frustrated and alienated from profession.

In brief, it seems likely that these specific factors of environment go a long way in improving the quality of work
life and organizational behaviors in the colleges. The findings of this study seem to be supported by these
organizational theories prevalent in the field of industrial and business management.
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ABSTRACT

Although there have been challenges to higher education in the past, these most recent calls for reform may
provoke a fundamental change in higher education. This change may not occur as a direct response to calls for
greater transparency and accountability, but rather because of the opportunity to reflect on the purpose of
higher education, the role of colleges and universities in the new millennium, and emerging scientific research
on how people learn. These disparate literatures have not been tied together in a wat that would examine the
impact of fundamental change ffrom the policy level to the institutional level and to the everyday lives of
college and university administrators, faculty and students. Now the time has come to create a second wave of
institution building and excellence in the fields of education, research and capability building. We need higher
educated people who are skilled and who can derive our economy forward. When India can provide skilled
people to the outside world then we can transfer our country from a developing nation to a developed nation
very easily and quickly.

Key-Words: Reform, Decisive, Sale, Adequate, Global, Mitigate,Spoil, Academia, Access, Mutuality,

Persist, Bulk, Entrance, Net-working, Knee-jerk, Parameters.

INTRODUCTION

India's higher education system is the world's third
largest in terms of students, next to China and the
Unites States. United China, however, India has the
advantage of English being the primary language of
higher education and research. India educates
approximately 11 percentof its youth in higher
education as compared to 20 percent in China. The
main governing body at the tertiary level in the
University Grants Commission (India), which
enforces its standards, advises the government, and
helps coordinate between the center and the state.
Universities and its constituent colleges are the main
institutes of high education in India.

At present, there are 227 government-recognized
Universities in India, Out of them 20 are central
universities, 109 are deemed universities and 11 are
Open Universities and rest are state universities. Most
of these universities in India have affiliating colleges
where undergraduate courses are being taught.
However Jawaharlal University is a remarkable
exception to this rule. According to the Department of
Higher Education Government of India. 16,885
colleges, including 1800 exclusive women's colleges
functioning under these universities and institutions
and there are 4.57 lakh teachers and 99.54 lakh
students in various higher education institutes in
India. Apart from these higher education institutes
there are several private institutes in India that offer
various professional course in India.Distance learning
is also a feature of the Indian Higher Education
System.

A recent evaluation of universities and research
institutes all over the world, conducted by a Shanghai
university, has not a single Indian university in the
world's top 300 while China has six. The Indian
Institute of Sciencce, Bangalore, comes in somewhere
in the top 400 and IT. Kharagpur, makes an
appearance after that. Yet this decisive edge also has
its shortcomings. Besides top rated universities which
provide higher competitive world class education to
their pupil, India is also home to many universities
which have been founded with the sole objective of
making easy money. UGC and other Regulatory
authorities have been trying very hard to extirpate the
menace of private universities which are running
courses without any affiliation or recognition.
Students from rural and semi urban background often
fall prey to these institutes and colleges. Today,
Knowledge is power. The more knowledge one has,
the more empowered one is. According to the
University Grants ommission (UGC), India needs
1500 more universities with adequate research
facilities in order to compete in the global market.

Critical Issues in Indian Higher Education

The present system of higher education does not serve
the purpose for which it has been started. In general
education itself has become so profitable a business
that quality is lost in the increase of quantity of
professional institutions with quota system and
politicization adding fuel to the fire of spoil system,
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thereby increasing umemployment of graduates
without quick relief to mitigate their sufferings in the
job market of the country. So, the drawbacks of the
higher education system undergone the need for
reforms to make it worthwhile and beneficial to all
concerned.

According to a study only 25% of engineering
graduates are directly employable (Infosys, an IT
giant, last year sorted through 1.3 million applicants
only to find that around two percent were qualified for
jobs). Quality of education delivered in most
institutions is very poor. While India has some
institutions of global repute delivering quality
education, such as (Indian Institute of Management)
[IMs and (Indian Institute of Technology) IITs, we do
not have enough of them. It has very narrow range of
course options that are offered and education is a
seller's market, where is no scope of incentive to
provide quality education. There is clearly a lack of
educated educators and teaching is not an attractive
profession. It's a last choice in terms of career.
Number of Ph.D's produced each year is very low and
those required by academia is far higher. In fact, at
many institutions fresh graduates are employed to
teach, leading to poor quality of classroom
instruction. Most of the education institutions esp. in
states such as Maharasthra and States in South India
are owned by politicians. Tis Eduction system which
is highly regulated by the government has been set up
to benefit politicians.

The growth of higher education in India has been
largely guided by the serviceable prerequisite of the
economy. After independence, the role of the state in
planning out a development path and also in building
higher education institutions was guided by mutuality
of purpose. Most observers of higher education in
India feel that performance of higher education
institutions has been less than satisfactory in terms of
access, equity and quality. Now there is an urgent need
to work for the development of the educational sector
to meet the need of the emerging opportunities,
increasing younger generation population and
challenges of the 21st century.

Challengers of Present Higher
Educational System in India

India can no longer continue the model of general
education as it has been persisting in for the large bulk
of the student population. Rather, it requires a major
investment to make human resource productive by
coupling the older general disciplines of humanities,
social sciences, natural sccienes and commerce to thie

applications in the new economy and having adequate
field based experience to enhance knowledge with
skills and develop appropriate attitudes.

There are many basic problems facing higher
education in India today. These include inadequate
infrastructure and facilities, large vacancies in faculty
positions and poor faculty thereof, low student
enrolment rate, outmoded teaching methods,
declining research standards, unmotivated students,
overcrowded classrooms and widespread geographic,
income, gender, and ethnic imbalances. Apart from
concerns relating to deteriorating standards, there is
reported exploitation of students by many private
providers. Ensuring equitable access to quality higher
education for students coming from poor families is a
major challenge. Students from poor background are
put to further disadvantage since they are not
academically prepared to crack highyl competitive
entrance examinations that have bias towards urban
elite and rish students having access to private tutions
and coaching. Education in basic sciences and
subjects that are not market friendly has suffered.

Research in higher education institutions is at its
lowest ebb. There is an inadequate and diminishing
financial support for higher education from the
government and from soeicty. Many colleges
established in rural areas are non-viable, are under-
enrolled and have extremely poor infrastructure and
facilities with just a few teachers. A series of judicial
interventions over the last two decades and knee-jerk
reaction of the government - both at the centre and
state level and the regulatory bodies without proper
understanding of the emerging market structure of
higher education in India has further added confusion
to the higher education landscape in the country.
There is an absence of a well-informed reform agenda
for higher education in the country. A few efforts made
now and then are not rooted in the new globa reaties
based on competition and increased mobility of
students and workforce.

Suggestions for Improving Quality Higher
Education

There are some suggestions and Expectations from
Government, Industry, Educational Institutions,
Parents and Students for improving quality of higher
education -

1. Innovative Practices

The new technologies offer vast opportunities for
progress in all walks of life. It offers opportunities for
economic growth, improved health, better service
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delivery, improved learning and socio-cultural
advances. Though efforts are required to improve the
country's innovative capacity, yet the efforts should be
to build on the existing strengths in light of new
understanding of the research-innovation-growth
linkage.

2. Student-Centred Education and
Dynamic Methods

Methods of higher education also have to be
appropriate to the needs of learning to learn, learning
to do, learning to be and learning to become. Student-
centred education and employment of dynamic
methods of education will require from teachers new
attitudes and new skills. Methods of teaching through
lectures will have to subordinate to the methods that
will lay stress on self-study, personal consultation
between teachers and pupils, and dynamic sessions of
seminars and workshops. Methods of distance
education will have to be employed on a vast scale.

3. Public Private Partnership

PPP is most essential t being in quality in the higher
education system. Governments can ensure PPP
through an appropriate policy. University Grants
Commission and Ministry of HRD should play a
major role in developing a purposeful interface
between the Universities. Industries and National
Research Laboratories (NRLs) as a step towards PPP.
Funding to NRLs by the government should ensure
the involvement of institutions of higher education
engaged in research activities to facilitate availability
of latest sophisticated equipment.

4. Quality Development

Quality depends on its all functions and activities,
teaching and academic programs, research and
scholarship, stuffing, students, building, facilities,
“equipments, services to the community and the
academic environment.

It also requires that higher education should be
characterized by its international dimensions:
exchange of knowledge, interactive networking,
mobility of teachers and students and international
research projects, while taking into account the
national cultural values and circumstances. The level
of education and knowledge being imparted by many
colleges....is not up to the mark. Instead of
concentrating on quantity, these institutions should
concentrate on quality.

5. To Increase Quantity of Universities

We need more universities because we are more in
number and present number of universities is too less.
On 13th June'2005 Government of India constituted a
high level advisory body known as National
Knowledge Commission (NKC) to advise the PM
about the state of education in India and measures
needed to reform this sector. It was headed by
Sam Pitroda and submitted its report in
November2007. NKC has recommended setting up of
1500 universities by 2015 so that gross enrollment
ratio increases to 15 percent. It has also called for
establishing an Independent regulatory Authority for
Higher Educcation (IRAHE) to monitor the quality of
overall higher education in India.

6. Examination Reforms

Examination reforms, gradually shifting from the
terminal, annual and semester examinations to regular
and continuous assessment of student's performance
in learning should be implemented.

Conslusion

After independence, there has been tremendous
increase in institutions of higher learning in all
disciplines. But with the quantitative growth has it
been able to attend to the core issue of quality. India is
today one of the fastest developing countries of the
world with the annual growth rate going above 9%. In
order to sustain that rate of growth, there is need to
increase the number

of institutes and also the quality of higher education in
India. To reach and achieve the future requirements
there is an urgent need to relook at the Financial
Resources, Access and Equity, Quality Standards,
relevance and at the end the Responsiveness.

To attain and sustain national, regional or interntional
quality, certain components are particularly relevant,
notable careful selection of staff and continuous staff
development, in particular through the promotion of
appropriate programs for academic development,
including teaching /learning methodology and
mobility between countries, between higher
education institutions and the world of work, as well
as student mobility within and between countries.
Internal self-evaluation and eternal review must be
conducted openly by independent specialists, if
possible with international experts.
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We need an aducational system that is modern, liberal
and can adapt to the changing needs of a changing
society, a changing economy and a changing world.
The thrust of public policy for higher education in
India has to be to address these challenges. However,
one university can't make much difference. If the
government welcomes more such initiatives, the
future will be ours. We will be able to match and
compete with other countries and the dream to be the
world's greatest economy won't be difficult to achieve.
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CLASSROOM INNOVATIONS
ABSTRACT

All of us, sometime or the other, have had problems - minor or major. We face them - think, act and solve them.
But, there are some problems, which seem hardy perennials. For example, the problem of poor yield and
inferior quality of industrial production or the problem of low standards in education. Currently we are seized
with such problems in our country. Dedicated people find out ways and means to go ahead, even if itis at a very
slow pace. They make efforts, deviate from existing practices, develop the traditional ways and find out new
ways, practices, develop the traditional ways and find out new ways. In other words, they innovate. Innovative

efforts are essential for progress in any field. Such efforts are urgently needed in our education today.

Key-Words : Perennial, Seized, Pace, Agency, Slow-Learner, Feedback, Facilitate, Peasant,
Ingenious, Assign, Tackle, Schedule, Disgusted, reinforce, Dwell

Elaborate,

THE OBJECT OF INNOVATIONS

All innovations aim at improving existing methods
and practices - improving classroom work, learning,
and to promote social and emotional health of pupils.
An effort at improving things implies a problem. Take
for instance, the problem of slow learners in a class.
You find some pupils in your class who are unable to
keep pace with others in understanding lessons. You
may first try to understand the reasons for this
situation. You may then try to provide some new
opportunities to the slow learners, and motivate them
to work. You may for example, group them together
according to their needs. In fact, you begin to innovate
in order to help and improve the work of the slow
learners. May be, you do not succeed, and that you
have to try something else, which may prove effective.

No Innovation is good for all Situations

An innovation may not be good for all occasions or
situations. We have to understand the needs of the
situation and the suitability of the

particular innovation to our need. This is true of the
innovations described below. All of these have been
tried out by teachers in one situation or another and
have been found effective for certain specific
purposes. These are no prescriptions. Teachers have to
use their own understanding and skill to make any
innovation a success in a particular situation. Some
teachers seek the help of training colleges, or such
other agency, or their colleagues, in implementing
innovations. The following are described an examples
of innovations.

® Grouping of Pupils

Let us start with the slow learners. Some teachers find
ituseful to group such pupils together and assign them
work according to their needs and rate of learning.
Some teachers associate one or two better pupils with
such groups. These pupils help the slow learners to
understand their tasks. The group as a whole is given a

chance to work together. The tasks set for the group
are such that are capable of being achieved. Children
are encouraged to undertake tasks which are difficult
enough but within their reach. When they work on
such tasks and succeed, they have a sense of
achievement.

o Team Teaching

All teachers are not equally proficient in all the areas
of a given subject matter. Some teachers know more
than others about certain areas of a given subject. All
of them may not be equally experienced or skilled in
thinking. A large school may have more than one
teacher of a given subject with more than one section
of a given class. Such teachers can form a team and
teach the combined group of pupils of all sections of a
particular class. What is needed is a large classroom or
hall where everybody can sit. Team teaching is
possible only when the concerned teachers are ready
to work in a team spirit. Team teaching has the
following advantages.

i) Children will have the benefit of learning from
an experienced and more proficient teacher.

ii) Itiseconomical to give a talk or a lecture to the
combined sections of a class. The individual
teachers can then follow up the talk in separate
periods in small groups. This would ensure
individual attention.

iii) Members of the team, other than the one who
talks, may observe the children and help in
answering questions and removing their
doubts.

iv) The members of the team can jointly and
effectively evaluate the lesson. Those who
were observing may be able to give their
impressions about the lesson. Seating
Arrangement

Our typical classroom seating arrangement consists of
straight rows of desks for students and a table and a
chair for the teacher at the upper end of the class near
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the blackboard. Students face the teacher. This
arrangement, perhaps underlines the concept of a
patient student listening to the teacher talk. This
system works as long as pupils talk to the teacher. But
if a student wants to talk to another student sitting at
the back of the room, he shall have to turn his face.
Teachers, who want their students to sit in a group and
discuss a topic, have to change the seating
arrangement. They may simply ask students to put
four or more desks together to make a circular
arrangement. This will enable members to seek and
talk to anyone in the group. It is as simple as that, and
has certain important advantages. The circular seating
arrangement facilitates group discussion and
promotes the development of a group setting and a
group feeling. This physical arrangement may help
develop new classroom interaction patterns.

®  Small Group Work

Some teachers find small group work effective in
supplementing individual learning in a class. Small
group work can take many forms and can be done for
many purposes. Some teachers, for example, let
students sit in four corners of the class, turn their desks
to face each other and form small groups. These
groups may discuss what they had learned during the
previous lesson. They may discuss any topic that
interests them. The teacher may assign one group to
memorize a certain historical fact from particular
pages of the textbook, another group to evaluate what
they might have learned during the previous period,
and another group to plan how a particular lesson may
be tackled in the class in the coming periods. Yet
another group may be asked to discuss some problem,
may be from current affairs.

Row Teaching

Some teachers form small groups, each consisting of a
row of pupils, in a class. After mutual discussions the
teacher, makes each row responsible for the work of
each of its members.

Members of a given row help each other to learn and to
carry out the various assignments. Each row competes
as a team with the other rows. This innovation has
some very important implications. Each row-team
may consist of four to five students. The team work
enables the weaker students to take help from the
better ones. The deal of competition motivates all of
them, the better ones to help their partners to come up
and the weaker ones to try hard to succeed. It may
reduce individual rivalries and promote inter-group
competition. It may promote social living by letting
students work in a group, to share the failures and joys
of the group work.

e Useof Shramdan

Some teachers have found it profitable to combine
Shramdan with their class work. Indeed there are
some schools which have incorporated a Shramdan
week in their regular schedule. Organized Shramdan
activities have several real educational benefits. The
first advantage is the joy of physical layout. It enables
students to work with others in the needy areas of the
town. It helps them to become sensitive to their
surroundings. It may help develop correct attitudes
towards work. Some teachers utilize this experience in
their lessons. They seek examples from the Shramdan
experience in teaching economics, social studies,
geography, hygiene, and other subjects.

® Planning Sessions

Some teachers associate their students in planning
their class work. They seek the opinion of the class as
to what and how they could do a particular task. A
language teacher, for example, may ask his students to
list topics which they may like to discuss or know
about. Some teachers discuss their plan of work with
their pupils. The idea in discussing and planning work
with students, is to involve them in work. Planning the
work with students is to involve them in work.
Planning the work with students stimulates their
interest, encourages them to express their opinions
about class work, and makes the work their own.

® Reinforcing Strong Points

Some teachers like to search and point out the good
points of their students. They find it helps in teaching.
Take, for example, the language teacher. Students
submit their compositions to him and he marks them
all red. So many mistakes of spelling, grammar, and so
on. Students when they see their papers marked red
may get disgusted with themselves. "Not a single good
point in my composition, full of mistakes." Some
teachers, therefore, reverse this and mark the good
points in the composition. They point them out to the
student and say that he can develop them further.
Having said this, they may say that he should try to
improve his spelling and grammar too. The
underlying ideais to reinforce the strong points. Praise
will encourage pupils to use them further. This may
promote learning.

e (lassroom Student Council

Some teachers involve students in class work by
forming a student council. Students elect members to
their student council. This council helps the teacher or
teachers in planning classwork, organizing student
activities outside class, running student magazines
and so on. The student council in turn confers with the
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class, seeks its opinions and suggestions and conveys
them to the teachers. The student council sometimes
handles minor discipline problems. The teacher can
fall back upon the council for any such matter. Such
council may promote democratic functioning in a
class.'

® Role Playing

Role Playing is a technique that can be used for a
number of purposes in a classroom. Some teachers use
it for teaching about human behavior. Some use it to
teach social studies. Some use it for teaching
discipline problems and so on. Role playing technique
simply needs pupils and sometimes the teacher to play
certain roles. For example, a student may be asked to
play the role of a village mukhia (leader) or sarpanch
(chief representative). Some other students may play
roles of a government official, a village teacher, an
ordinary peasant, the village money-lender, the social
worker and so on. The teacher can utilize these roles to
explain many important aspects of the village life.

®  Pupil's Evaluation of Classwork

Some teachers find it useful to know what their pupils
think about their classwork. They use different
techniques to get the opinions of the pupils about their
(teacher's) behavior, habits, methods of work,
correction of homework, and manner of handling
questions and so on. They analyze such opinions and
discuss them with their students. Correctly oriented
students can give positive as well as negative opinions.
They can tell what they like and what they do not. Such
information proves useful to teachers in knowing
about their work in order to improve it.

e (Classroom Human Resources
Inventory

Some teachers continuously try to bring out the
talented students in their class some pupils may have a
special talent for music, painting or any one of the fine
arts, others may have talent for organization and some
may be good at writing. These are the human
resources of a class. Teachers should know the special
talents of their pupils and also help them in developing
it further. This aids in planning activities for all pupils
according to their different talents. This works both
ways. Such an inventory helps teachers to organize
activities, which in turn help them to discover more
talent. This proves useful both for curricular and co-
curricular activities.

Need for Innovation

We have described some innovations which some
teachers have tried or are trying out in their

classrooms. All of them cannot be equally effective.
Neither can they be effective under all conditions.
These have been stated here to bring them to the
attention of teachers, who may like to try up some of
these in their classrooms and see how they work.
Ingenious teachers have their own ways. They can
think of many new ways. The important thing is to
understand the overall importance of the innovative
efforts in our education today. Things cannot improve
without an effort. Effort has to be made at all levels,
and certainly at the teacher's level. Ultimately most of
the new ideas have to be implemented at the teacher's
level in a classroom. Classroom innovations,
therefore, are of great importance.

Measurers of Understanding Classroom
Learning Processes

Many teachers like to know the reactions of their
students towards their speech, effectiveness of their
communication, methods of teaching, assignments
and correction of homework, their habits of asking
questions and so on. Some like to understand the
interrelationships obtained among their pupils.
Several elaborate instruments for the study of teacher-
pupil interaction and pupil to pupil interaction are
available. Some teachers have developed and have
been using relatively simple measures or methods in
order to help them understand classroom behavior.
Some of these measures are........

1. Classroom Life

Teachers ask pupils to write their impressions about
the classroom life without revealing their identity.
This can be given as a part of the general composition
work. Some teachers keep it entirely unstructured, i.e.
they do not give any outline or hints on which to write,
some keep it entirely structured and give an outline
and others keep parts of it structured and some
unstructured. The obtained scripts can be analyzed in
anumber of ways.

2. My Teacher

This technique is similar to the earlier one with slight
modification. Here the teacher asks his class to write
about their teacher and specify the way they would
like him to behave and change. A pupil wrote once: "I
like my teacher to see when I raise my hand. "Some
others wrote: "I want the teacher to keep moving in the
class while teaching." "I want him to give me good
marks." Pupils come out with interesting suggestions
and give good information. Such comments help the
teacher to change his behavior, if necessary.

3. My Pupils

Here the teacher asks his pupils to imagine that each
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one of them is a teacher and then write how they feel
about their pupils. They should be asked to write a
composition on "My Pupils". Pupils may be
encouraged to write how each one of them as a teacher
would feel about the intellectual ability, habits of work
and other habits, e.g. regularity, courtesy, etc. of
"their" pupils. They may also be asked to write "How
my pupils the wishes of the pupils." Such
compositions provide information about the wished of
the Pupils, their impressions about the teacher and
some information as to what they feel their teacher
thinks of them.

4. A Pupil's Life

The pupils can be asked to write compositions on "A
Pupil's Life" both inside and outside the class. This
makes it easier for the pupils to give their impressions
about the various class periods, subjects, teachers and
the various schools and out of school activities. It also
provided information about their ideas regarding
homework, their parent's tec. Pupils tend to get
imaginative. They may write about an imaginary or
idealistic "pupils" life. Teachers can structure this by
telling them to write about their real life as a pupil.
Some teachers also provide an outline to get
comparable information.

5. How Satisfied are They

Some teachers try to collect the reactions of their
pupils to certain classroom activities. They would like
to know how satisfied their pupils feel after
undergoing a particular activity, e.g., after hear a talk
or a lecture. Once a while they may give a Class
Reaction Form, one each to all the pupils and ask them
to give their reactions, in the form of a rating, about the
worked one in a subject during a particular period of
time.

Suggestions for Use of the Measures

The measures described above are simple and teachers
would not find it difficult to use them. But almost all of
them require composition and may therefore he useful
for older pupils only. All the measures described
above require pupils to express opinions about
classwork and their teachers. Teachers who obtain
such data would be personally involved in such
information. Under such conditions, the following
hints may prove helpful.

Teachers Committee

Teachers of a particular class or those who work
together can form a committee of their own. They may
discuss with each other the information gathered by
methods, like the class reaction form. When they
discuss such information obtained from respective
classes, they may also discuss steps for improving
things.

Student Committee

Teachers can also form student committees. The
student council may work as one. This committee may
discuss the reactions and other information gathered
from the class. Teachers can get further help from this
committee for mutual improvement of the classwork.

The above methods have been described only as
examples. Their use would depend upon the purpose,
the teacher has in mind. Some of them tend to
supplement each other, and some of them duplicate.
Teachers may use whichever appeals to them.
Teachers can also devise other ingenious methods of
their own. There is an unlimited scope for innovation
in this field.

References

* Adkins, Dorothy C. Management in Relation to
the Educational Process. Educ. Psychol, Measmt,
1958, 18:221-240.

e Anderson, Harold H. The Measurement of
Domination and of Socially Integrative Behaviour in
Teachers Contact with Children. Child Development,
June 1939, 10.

* Anderson, J.P. Student Perceptions of Teacher
Influence, Ph.D. Thesis (unpublished), University of
Minnesota, 1960, 10.

* Bradford, Leland P. The Teaching-Learning
Transaction. Adult Education, 1958, 8:135-145

* Bereday, George, ZF and Lauwerys.Joseph A.
(Eds.) Concepts of Excellence in Education. New
York: Harcourt, Brace & World 1961.

e Bradford, Leland P. Developing Potentialities
through Class Groups. Teachers College Rec., 1960,
61:443-450.

* Bales, R.F. Interaction Process Analysis,
Cambridge, Mass: Addison Wesley, 1950

* Brookover, W.B. A Social Psychological
Conception of Classroom Learning, Sch. Sac., 1959,
22:1-14.

* Bartlett, The Relationship between Self-rating and
Peer-rating on Leadership Scale. Personnel Psychol,
1955, 12:237-296.

e Barr, Arvil,S. and Jones, Robbert E. The
Measurement and Predication of Teacher Efficiency.
Rev. Educl. Res., 1958, 28:256-264.

e Bellack, Arno A. and Huebner, Dwayne. Teaching,
Rev. Educl. Res., 1960,30:246-257.

¢ Bruner, Jerome S. The Process of Education.
Cambridge. Mass: Harvard University Press, 1960.

e Cunningham, Ruth and Associate. Understanding
Group Behaviour of Boys and Girls. New York:
Bureau of Publications, Teachers College, Colombia
University, 1952.

e Cogah, M.L. Theory and Design of a study of
Teacher-Pupil Interaction. The Harward Educational
Review, 1956 (full), 26:315-342




JULY-2017 EDULINK : JOURNAL OF EDUCATION ISSN 2350-1170

INDIA'S LITERACY DRIVE: AN ANALYSIS
ABSTRACT

Our constitutional commitment of universalization of primary education which was to be fulfilled by 1960 has
not been realized till today. The UPE 1986 modified in 1992 put the programmes of eradicating literacy on
priority and consequently two schemes of Non-formal education and National Literacy Mission were
launched. After the District Primary Education Project (DPE) with special emphasis on girls education and a
scheme of mid-day meals to 11 crore children of primary schools to provide incentive to them for attending
school were launched. India is committed to the idea "Education for All" by the end of the present century.

The factor hat underlines the economic development, social transformation and effective social security of any
nation is the man. The quality of a country's men determines the quality of its development. Quality of a
country's men is inseperately linked with the quality of education that they receive. Men without education
slow down the national development. They find it difficult to understand and realize the importance of laws of
life, concept of family planning, scientific processes involved in production, cooperation and sacrifice. In a
democratic country it is all the more important. Democracy is a way of life which is learnt by way of proper
education. In this background illiteracy of a country's people is considered a tragedy of this fate.

Key-Words : Priority, Mission, Launched, Incentive, Century, Committed, Functional, Estimated,
Eliminated, Potent, Constraint, Contrived, Lapse, Maginalizedd, Cynicism, quagmire.

In India there were according to the census of 1991 about 324 million illiterates above 7 years ago with 47.84% of
illiteracy rate. It is estimated that by the end of the 20th century there may be more than 20 crores of illiterates in
this country. It is a matter of sin and shame that millions of our country men continue to remain unlettered even
after so many years of independence. We must literate them. We must make efforts to the world of information
communication, modernization, innovations and skills. This has been haunting the national conscience for many
decades. This led the national government first to launch a social education programme in the fifties, than a
programme of farmer's functional literacy and the National Adult Education Progrmme in the seventies. The
former Prime Minister Late Shri Rajiv Gandhi launched the National Literacy Mission (NLM) on 5th May 1988
at Vigyan Bhawan. Soon after this a Bharat Gyan Vigyan Samiti, a registered body was formed under the
leadership of Dr. Malcalm S. Adiseshia, an eminent educationist and economist and other eminent scientists and
professors. This Samiti launched a Bharat Gyan Vigyan Jatha which was a sort of countrywide caravan of
teachers, students, women, youth, creative thinkers, writers, and artists, social and educational activists which
made on effort to create a national wide awareness about literacy, to generate an effective demand for literacy and
to build up a people's machinery to deliver it. As a result of the efforts of these Jathas literacy was but firmly on the
agenda of the nation and the people. An intensive public awareness about the need for and relevance of literacy
has been created in a number of states. It mobilized more than one million volunteers in about 30 districts from 8
states. In October, November 1990. It demonstrated that a large country wide Jathas spanning over 300 districts
and one lace villages could be organized and executed. Yes, it is a fact of grave concern that the current status of
literacy in India has not touched even the 60% level. Kothari Commission in 1966 had hopefully estimated to
have achieved this target by 1971 which even after so many years could not be reached. The commission had
recommended that in 20 years that is till 1986 illiteracy should be eliminated from every corner of the country.
But, even in 1998 we are stuck up at an estimated level of 60%. This must prove a responsible citizen to pause for
a while and analyze the whole situation to find out the stimulating blocks and suggest ways and means of putting
them off the way.

The most important constraint in the way is constituted by the apathy of our national governments towards the
programmes of literacy. The national governments have only marginally identified with and participated in the
literacy programmes. At the Government level several man issues take procedures above literacy. In the 1950s no
doubt, B. G. Kher, Prime Minister and Education Minister, Rajagopalachari then Chief Minister of Tamilnadu
were actively associated with literacy movements. These were the exceptions only. Otherwise at most places the
war against literacy was fought by social workers and ardent philanthropists like Dr. Syed Mahmud of Bihar, Dr.
Frank Haubach of Punjab. H. Rao and Durgabai Singh Mehta of Rajasthan. They acted as pioneers in the field of
adult education, prior to the World War II.Even after the second World War most of the programmes such as Gram
Shikshan Mohim of Maharashtra in the late 50s and early 60s, Farmers 'Functional Literacy' in the late 60s,
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functional literacy for adult women and non-formal education programme in the late 70s, Mass programme of
Functional Literacy (MPFL) in the middle of 80's and the National Literacy Mission in the late 80's and 90's.
Rajasthan's Literacy plan of 1986 - 87 and the ernakulam total Literacy Project captioned "Lead Kindly Light"
were, by and large, carried out by voluntary agencies and social workers. In a few cases the District Collectors
and Magistrates actively supported the programmes. But, the National and the State Governments neither shows
enthusiasm nor came forward to support the activities in a big way like the Government of Cuba in 1961 when all
the schools were closed for 8 months in order to send everyone of 13 years and older including teacher to teach the
peasants. In their process a little above one lack students of the sixth grade and above became available as
teachers. Entire mobilization was done in a military style. Our National and State Governments, being unstable
and locked in fierce struggle for existence have no time to give personal attention to programmes of literacy and
no strong desire to launch Cuba-like mass-mobilization.

Rivalry and enmity among political partied vitiating the total national environment is another bottleneck in the
effectiveness and success of literacy programmes. Consistent political support which is necessary for sustained
efforts on carrying out literacy programmes is totally absent. The party in power is deeply concerned with and
greatly worried about the continuity in power. The parties off the shore of power are all the time busy in planning
to bring the party in power and undo what is done by sensitively. Consciousness and concern for programmes of
people's development are not reflected in their conduct and activities. The political environment thus generated,
demoralizes and demotivates the people in the society for identifying themselves with any social welfare
programme such as the literacy programme.

Corruption which is multi-dimensional and multi-stage has broken the back of the Indian society. Every
movement is perceived with suspicion, motives of self-service ad personal interest are attributed even to the well-
meaning persons associated with social welfare programmes. This thing lowers enthusiasm for good work.
Criminalization of political life has filtered down to every power level in the society and values of sacrifices,
cooperation, honesty, minority, devotion have all been eroded. People devoid of these values, if associated with
any literacy movement will land only in deep quagmire. High corruption at political level has resulted into
cynicism of most people of Indian Society. They find it difficult to identify with programmes of literacy. Those
who are on the projects do not have the needed amount of devotion. Many are there only to satisfy their variegated
personal needs.

The administrators like the secretaries, district magistrate, block development officers etc. being always under
the threat of frequent transfer fail to develop a sense of relatedness with the literacy movement of their state. The
bureaucracy, at a few points, takes the exemplary initiative of launching a campaign, but does not later willingly
transfer that initiative to the people An urge for preservation of the status, one's identify or the ego is also a factor
that blocks free interaction between the bureaucracy and the people which results into killing of peoples
'initiative and enthusiasm. Most administrators involve themselves only half-heartedly with the
programmes.Consequently, many voluntary agencies and societies get alienated, sidelined or marginalized.

A very powerful constraint on literacy drive in India is that a need for learning to read and write has not, yet, been
aroused in the illiterate children and adults. Consequent upon this the illiterates feel that literacy is being imposed
on them which, as they feel, is meaningless and purposeless for them. This lack of motivation and failure to
realize the importance of education render all literacy efforts fruitless. In certain communities the parents
consider literacy activities as a trap to wean their children from them and from their works. They do not feel any
material benefit resulting from education of his children. The environment of these illiterates does not seem to
them to acquire literacy in order to being immediate changes in the standards of their living. Hence it is perceived
by them irrelevant and waste of time. The adult illiterates, both the farmers as well as the daily wagers are so much
tired after day's work that no time and energy are left with them to go to the center to learn. Also, they feel that itis
too late to learn to read and write at such an advanced stage of life. Thus, the whole psychology and the
environment of the illiterates stand against literacy of these people. Mass counseling programs to change their
psychology are very much needed.

For various reasons post-literacy campaigns have not received enough attention with the result that those
illiterates who are through the first stage lapse into illiteracy after a year or two. The time, money and energy
spent on this literacy are, and then wasted. This is also a constraint on total literacy drive in India.
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The evaluation of the end results of literacy activities is very weak. It is not done honestly. In many cases the
whole situation of examination and evaluation fraudulently contrived assure the evaluation team of satisfactory

exercise. This sends a message to the people around the center that all this is a force and they lose faith in the
programmes.

All these are potent constraintsofliteracy movement in India. If the corrective action is not taken, it is difficult to
believe that literacy rate wills appreciable increase in future.
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LEARNING OF VALUES: PSYCHOLOGICAL APPROACHES
ABSTRACT

A value is, just like other human developments, a state of mind, a mental disposition, an emtionalizedstate of
the mind towards some idea, ideal or tradition. Its formation involves a deeper layer of personality. Literally, a
value means something that an individual considers important, something about which he feels strongly.In the
realm of morality values are ideals of conduct which the society considers important and desirable to be learnt
and practiced by people. India's ancient education laid a great emphasis on learning of essential vlues. The
whole of vedic education centered around what the people should do and what should not do . Even post-vedic
literature like the Ramayan, Mahabharat and the geeta are full of moral values which people are urged to learn
through the process of education. The continuity fo our great tradition was, however, broken by the long
stretched alien rule over the country by various people, by the assaults of foreigners, socio-cultural upheavals,
technological advances and growing materialism during the past over two thousand years.

Key-Words : Disposition, Layer, Urged,Alien, Ethical,Cognitive, Limitation
INTRODUCTION

The importane of learning of values can not be mnimizzed in a democratic country like India. In a democratic
country control of peoples behaviour with coercive methods is not possible. The only alternative way left is to
teach the masses to be self-controlld which is possible when they are made to learn certain essential values as
values are the prime movers of human action. Once formed, they begin to control and direct human actions.
Hence, learning of ddesirable values by people is considered a major concern of the system of education. Deway
(1939) said "A culture which permitsssscience to destroy traditional values is a culture destroys itself". He had a
strong conviction that primary justification for school education was its role in strengthening the ethical values.
His belief was that moral principles act as guides in directing conduct. Norman C. Dowsett (1977) said,
"Education has to be re-stated, remodeled, reoriented nd for that it must break away from the fossilized "values"
of the past which emphasized accumulating information and calling that knowledge which it is not. He
emphasized that education must be founded upon spiritual values. Kireet Joshi in India has profusely contributed
to thought on value education. He said, that all true education is fundamentally to enable the individual to
embody progressively those values which we in our highest thought and aspiration come to regard as something
most desirable (1983).

Freud's psychological approach, Piaget's (1931) and Kohlberg's (1968) congnitive development approach and
behaviourists learning theory approach explain how pwople learn values. Freud's development of superego or
ego-ideal state of mind are considered vaue-based human development. This, to him, is the result of child's
interaction with his environment. Freud also considered this as the development of "Conscience", the bag of
child's values, result of child's identification with his parents and internalization of their values and
indentification with significant people in the society when he grows up. Freud "identification and internalization
theory is no doubt unique. But, it does not provide any positive way of designing & controlling ways and means
of inculcating values deliberately. Piaget (1932) viewed value development as an aspect of child's cognitive
development, an aspect of moral judgement, consequences of gradual development process involving not
learning, but a kind of cognitive restructuring resulting from child's growing ability to cooperate with others,
from their experiences and understanding through conventional and rational ways of cognitive development, a
process of maturation. He emphasized that children should be made to learn values rationally. Kohlberg
expanded Piaget's theory and emphasized that value development is highly dependent on environment and social
conditions. He postulated 3 stages in the development of values such as (1) pre-moral stage, (2) conventional
stage, the child desiring to seek approval from others, learning respect for authority and seeking social order, (3)
autonomy stage when the child acts morally to respect the rights of other people, develops his own conscience or
rational principles on the basis of reasoning. Piaget and Kohlberg both hold that learning of values depends on the
thought process of the child, or understanding of the situation. Hence, they emphasized that value education
should be based on the promotion of pupils ability to think for himself rather than on ttempts to tell him what to
think & do. They emphasized reason-based procedures for teaching values. They ignore the tole of emotional
factors and emphasize that learning of values is the function of intellect, thinking, reasoning, judgement &
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decision-making. The learning theory approach emphasizes that values are not ideas or mental stages. They are
acts, behaviours, responses that are considered desirable. Children absorb themfrom the society, the parents, the
peers, mass media, and other social instutions. All these are learnt through three kinds of mechanisms (a)
reinforcement and rewards, (b) punishments and threats, (¢) modeling or imitation. Values, to these behaviourists
like Eysenck (1960, 1964), Solomon and Eynee (1953), Bandura and Warters (1963), Nash (1958) and
Bronfenbrenner (1970), are learned behaviours.

How to teach values is a highly controversial issue. John Wilson (1975) suggested formalway saying that at least
two periods per week should be get aside for vaue teaching using instructional material drawn from other
teaching subjects. Wilson and his associated produced such material under the title "First Steps in Morality".
Hartshore and May (1928) did not find such methods of teaching values very useful as it was not found to have
lasting effect, Kohlberg (1966) alsodid not appreciate this method. Baier (1975) and Hirst (1974) agreed with
Wilson. But, several experts hold a view that values hould be taught informally. Blackham (1975) suggested a
fourfold approach including direct teaching, guidance and orientation throughout a child's career. One common
thing that emerges from this discussion is that it is ultimately the experienceof the individual, whatever be the
process or strategy of teaching values,which causes learning or delearning of values.
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SIGNIFICANCE OF TEACHER'S DAY
ABSTRACT

Guru Divas or Teachers' Day has been a part and parcel of Indian education system since the days of the yore.
Scriptures have it that Rishi Veda Vyasa was creator of knowledge. He was arealized person. He edited the four
Vedas. He also composed the epic Mahabharata. It contains over 90,000 stanzas, most of them in thirty two
syllables and it is therefore probably the longest single poem in thirty-two syllables and it is therefore probably
the longest single poem in the world's literature. It was on the full moon day of Asadh that the celebrated epic
was concluded. Since then Asadh Purnima is dedicated to Guru Divas.Modern day Teacher's Day has been
dedicated to philosopher-teacher Sarvepalli Radhakrishnan (1888-1975)."Radhakrishnan belived that
teachers should be the best minds in the country".Since 1962, his birth day is celebrated in India as
Teachers'Day on 5 September. In the words of Dr. Radhakrishnan - "Respect for teachers cannot be ordered, it
has to be earned."

Key-Word:Embocliment, Humdrum, Mundane, Reverence, Evolred, Obligation, Beholden, Holistic,
Version, Epic

INTRODUCTION

A teacher is an embodiment of knowledge. He is an all-knowing soul. He is preceptor of Gods: Thus we have the
sloka Gururbrahma Gururvishnu Gururdevo Maheshwara, Guru Shakshatperbrahma Tesmai Srigurve Namah.
In scriptures a guru is depicted as a poor ascetic, who lives in his ashram in sylvan surroundings away from the
humdrum of mundane world. He imparts teaching in matters, spiritual; and philosophical without any
consideration. His sishyas were expected to treat their master with utmost reverence, ministering to his needs and
obeying all his commands implicily.

Quest for knowledge is a natural phenomenon in man. As a child he feels the urge to know more and more about
his surroundings.It was the bounden duty of the parents to arrange for his formal schooling in the ashram of a
guru. India has been a knowedge society since ages. Guru-shishya parampara is as old on the Himalayas. World's
great religions and scriptures were scripted here. India did not have a graded system of education. Its holistic
system of education evolved around an all-knowing guru. Single-guru ashram was a composite school. A
brahamachari entered it at the age of eight and graduatd at the age of twenty five. On completion of the eduation, a
brahamachari was administered Deeksha. The nine-point Deeksha stood him in good stead all through his life.
These schools were known by the name of the guru. Thus we have sage Vashistha ashram where Lord Krishna
had his schooling. Guru Dronacharya ashram where Arjuna acquired efficiency in martial arts.

The new version of Guru Purnimais Teachers Days. It emphasizes on the importance of a teacher in this mundane
world. A teacher has the sense of obligation to the society, to the school and to his pupil. This sense of obligation
distinguishes him from other professionals such as a doctor, an advocate and an engineer. All of them fall in the
category of professionals. They sell their skills for precuniary consideration.Once the job is over the connection
with the client or the service seeker ceases automatically. On the contrary the relation between a student and his
teacher is eternal, never ending. Once a guru always a guru.

Teaching is not a job, it is a vocation, it is a belief that once has been chosen by the God to be a teacher. A teacher
has natural capacity, special disposition towards teaching. This trait is formally known as aptitute.

An aptitude is natural capacity, propensity, and special disposition for some particular action or pursuit. The
nursing of the sick, said Florence Nightingale is a vocation as well as a profession. The sence of vocationalism
vis-a-vis other professions is special to teaching profession.

The process of transmission of knowledge establishes invisible links between a teacher and his pupil. The latter
feels indebited to his teacher althrough his life, it is a permanent debt on him. Its giver thinks it as an investment in
human development. And that is the fulifillment of one of the objectives of the profession of teaching; not
available with other profession.

The sense of reverence for a teacher by the society is special to the teaching profession. When a pupil comes
across a teacher he naturally feels beholden to him and bows in respect to him. The teacher in term bestows the
students for along purposeful life. The giver and the recipient derive solace from it. It is a hallmark of the
profession of teaching.
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The relation between the girer and the recipient has been highlighted in the following lines.

""As in the sky flies the white clothed crane,

Keeping its mind behind

In its heart continually remembering its young ones,
So, the true Guru keeps the disciple

Observedinthe love of God

And, also keeps him in the heart."
Also, the Guru believes that -
""The student is a bank where you can deposit your most valuable treasures. "'

A young but capable and competent Russian School Teacher beautifully expresses her deepest satisfaction in the
vocation she has chosen in the following words of wisdom:

"A gardner's gift to the future is the garden he has cultirated; a writer leaves ti posterity his books; a painter, his
pictures. A teacher lives on in the pupils, in their thoughts and actions. This is his life's work, his small share of
immortality."

This is a teacher who can be described as a loving, imaginative and insiring person with a sense od reverence and
vision. I wonder how many of us live on the minds of our pupils

Like teaching other professions also have their vintage day. Thus we have National Science Day, dedicated to
Nobel Laureate Chandrasekhra Venkata Raman; National Doctors'Day is dedicated to the legendary doctor
Bidhan Chandra Roy, the National Engineers' Day is dedicated to the memory of Mokshagundam Visvesvaraya.
Vintage days have special significance to professionals. On this occasion they remember the great professionals.
On this occasion they remember the great professionals, recount their days and achievements. It fills the minds of
the new generation of professionals, to rededicate themselves to the high ideals of the profession. It motivates
them to take a leaf out of the life and works of the great gurus.
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WEB BASED LEARNING
ABSTRACT

The rapid development in Information and Communication Technology (ICT) provides tools such as
computers, interactive multimedia CD-ROMs, e-mail and Internet. The use of such well-advnced technologies
has now enabled the learners of flexible learning to stimulate a virtual learning and take the learners to virtual
campus wherein teacher-learner interaction becomes possible in the cyberspace. The flexible teaching-
learning strategies provide high quality education and ensure equity in educational opportunities, particularly
to the disadvantaged like physically challenged, adult learners etc. The world Wide Web technology acts as a
vehicle for disseminating course materials and for creating active learning experiences within a classroom
based course.

Key-Words : Scarce, Access, Proximity, Facilitate, Flexibility, Analogy

INTRODUCTION

Distance Learning is a system and a process that connects learners and instructors who ar in different locations.
Distance learning has historically involved correspondence courses, videotape, two-way video conferencing,
CD-ROM and DVD or satellite broadcasts. With the connectivity of the Internet and a new generation of software
applications, distance learning has evolved into a new model, which provides higher quality and more flexibility
and which is more appropriately called 'disturbed learning.'

Reserch studies indicate that the achievement and satisfaction of learners in distance education courses is not
significantly different than the achievement and satisfaction of learners in traditional classrooms (Johnstone and
Krauth, 1996). Distance education offers opportunities for learners who cannot travel to a campus for their
classes (Owston, 1997). Harassim (1993) asserts that computer networks make the world connected, and that this
conceptis applicable to distance education.

Disstance Learning is a technology delivered learning where learner audience is never or (very rarely) in physical
proximity to the instructor. The instructor-led traditional classroom sessions are eliminated, adjusted for some
different form of non-real time interaction, or replaced with real-time 'virtual classrooms'. This technology
delivers the programme in the following ways.

It shares a scarce resource (instructor) among geographically disbursed learners. The learner audience will be
comprised of multiple groups of traditional on-campus learners gathered together in an elctroniclly facilitated
group setting and may often involve a proctor/site coordinator that may enhance the group educational content
with local customization. Some forms of academic videoconferencing share graduate courses among higher
education institutions.

It delivers courses or programmes to learners who would not attend a traditional campus. The focus of this
delivery is to provide programme to the working adults, military, special education, etc.
Web-based Learning and Distance Education

"'Web-based communication s seen by many as the key technological innovation of the last decade of the
twentieth century. Web-based communication has attracted the attention of educators and trainers to the idea of
distance education in a way that no earlier technology managed to do. The explosive growth of this technology is
applied in designing and delivering instructionl programs and infacilitating learner-instructor ad learner-learner
interactions in web-based delivery of distance education.

Web-based learning is a major sub-component of the term 'e-learning' with which instruction is delivered. It
seeks to serve learners at some distance from their learning facilitator. It attempts to serve learners interacting
with the learning source and thus it reduces the barriers of time and space to learning.

Principles of Web-based learning

Web-based learning environments may b designed for distance as well as face-to-face learners. The following
principles are intended to serve as guidelines for identifying and evaluating web-based courses in distance
education programmes.
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The learning experience must have a clear purpose with tightly focused outsomes and objctives. Web-based
learning designs must consider te nature of content, specific context, desired learning outcomes and
characteristics of the learner.

The learner is actively engaged. Active, hands-on, concrete experiences are highly effective. Learning by
doing, analogy and assimilation are increasingly important pedagogical forms. Where possible, learning
outcomes should relate to real-life experiences through simulation and application.

The learning environment maked appropriate use of a variety of media. Various learning styles are best
engaged by using a variety of media to achieve learning outsomes. Selection of media may also depend on
nature of content, learning goals, access to technology, and the local learning environment.'

Learning environments must include problem-based as well as knowledge-based learning, Problem-based
learning involves higher order thinking skills such as analysis, synthesis, and evaluation while knowledge-
based larning involves recall, comprehension and application.

Learning experiences should support interaction and the development of ccommnities of interest. Learning is
social and sensitive to context. Learning experiences based on interaction and collaboration support learning
communities while building a support network to enhnce learning outcomes. Multiple interactions, group
collaboration and cooperative learning may provide increased levels of interaction and simulation.

The practice of distance learning contributes to the larger social mission of education and training in a
democratic socity. Changing mentl models and constructing new knowledge empowers learners and
encourages critical thinking. "Knowledge beomesa function of how the individual created meaning from his
or her experiences; itis not a function of what someone else says is true." (Jonassen, 1995).

CATEGORIES OF WEB-BASED LEARNING

Web-based learning has the following formats within "learning context" i.e. how and when a learner \
encounters and undertakes the content (Robert H. Jackson,2004)

Asynchronous Format (Directed Study Format)

In Asychronous format learners rely on some structured plan that directs the learners through learning
experiences without real -time interaction from an instructor. Self-study may be supplemented by
asynchronous interaction with the instructor, for instance through e.mail, voice mail, comments from
threaded discussions. The majority of today's 'onine learning' is in the 'directed study' format. 'Self-study’
requires the lerner to have a highly developed internal self-motivation characteristic. Failure to have such
internal drive leads to higher dropout rate of correspondence learner compared to traditionl residential
learners on most campuses.

Sychronour Format ('Live, Real-time' Learning)

In Sychoronous format learners rely on the instructor. Here,some commonly shared experience or event,
generally occurring in real-time with highly interactive and structurally dynamic, is led by the instructor.
Instructor-led events have the capability to dynamically react to real-time environments and change the plan
of study or flow of learning to meet the needs of learners at that particular time. This engagement style helps
sustain learner interest and probably contributes to reduction of droupout rate.

iii) Small Group Collaboration

Small group collaboration is an informal contect ddefined as that informal education that goes on in learner-
to-lerner gathering in hllways and libraries between classes and informally digests and shares their learning
experiences. This learning method depends on learner-learner interaction rther than on learner-ccontent
interaction. Smaall Group Collaborative activity may utilize asynchronous tools such as email, threaded
discussion groups, listserves as well as use of synchronous tools such as telephone, text chat etc. Research
indicates that successful incorporation of small grouo collaborative learning activities both increase the
learner's satisfaction with the learning process and can decrease the time required from an instructor in
administering and structuring acourse or programme.
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Software Tools in Web-based Learning'

There are several software tools used in web-based learning in the contex of what general and administrative
functions they address (Robert H. Jackson.2004). They are:

i) Authoring Tools

These are multimedia creation tools. A multimedia professional uses these tools to create media that can either
stand-alone or be adred as a module into a management sytem. Examples range from simple toolslike Microsoft
Power point to sophisticated, programmable tools like Macromedia's "Director” and "Authorware" software.
These tools are used to develop contect for all the content delivery systems.

i) Advanced Collaboration Tools

Advanced collaboration tools (Real-time Virtual Classroom) is a software product that facilitates the
synchronous, real-time delivery of content or interaction by the web, but is not necessarily intended to
comprehensively measure performance over time or handle course administrative tasks. Placeware auditorium
and Centra's Conference product are examples of real-time virtual classrooms.

iii) Asynchoronous Delivery Tools

These tools used to embrce a wide range of learning management. Within a Learning Management System
(LMYS), learners generally are provided an integrated view of all their active coursework and assignments in a
'syllabus' spanning multiple courses and that provides comprehensive assessment and goals tracking.

Bryan Chapman (2004) categorized the systems based on the capability to accommodate third party materials.
These systems accommodate learning content more from other sources than what they themselves deliver. Bryan
Chapman (2004) distinguished the two vendors: Computer-managed instruction (CMI) and integrated-
infrastructure system provide distinct sets of services.

iv) Computer-Managed Instruction (CMIs)

If third party courseware is among one's priorities, choosea CMI System. CMIs are open system one can attac
third-party courses and they tend to focus on seld-paced courses. The drawback of SMIs is they focus little on the
community aspect of learning. CMIs include Docent, Ingenium, Manager's Edge, Librarian, Phoenix and WBT
Manager.

v) Integrated-Infrastructureor Internet-Infrastructure System

Integrated-infrastructure system does not accommodate third party courses as well. On the other hand it
accommodates a mix of self-paced, virtual and live-classroom training. Internet-infrastructure systems tend to be
quick starters. They tend not to be self-paced, instead focusing on collaboration and involvement or an
instructor. The drawback of Integrated-infrastructure systems is they may not be recognize courses crated
elsewhere. Examples of integrated-infrastructure systems include Generation 21, Mentorware, Top Class,
Virtual U, Web Course ina Box, Web CT, and Wed mentor.

Merits of Web-based Learning:
Web-Based Learning has the following advantages:

1. Fosters meaning-making discourse.

2. Moves from knowledge transmission to learner-controlled systems.

3. Providesforreciprocal teaching.

4. Islearner-centered. Self-paced learning is possible in this method.

5. Encourages active participation, knowledge construction

6. Based onhigherlevel thinking skills=-analysis, synthesis, and evaluation.
7.  Promotes active leaning

8. Allows group collaboration and cooperative learning

9. Provides multiple levels of interaction

10. Focuses onreal-world, problem solving
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11. More and recent information related to a topic can be accessed and delivered.

12. Updated information is available in the web sites.

13. More information will be gathered in short duration of time. So energy and time will be saved.

14. Abstract concepts can be easily explained with the help of animation and graphics.

15. Itcanbe used forincreasing course delivery for a large number of clients at a particular point of time.
16. Learners on-the-job are facilitated own-time access and interaction

17. Instructional materials are already instructionally designed for wider use.

18. Web-based instruction will be more effective at higher education and research level

Limitation of Web-based Learning

Many scholars advertised the positive aspects of distance education (Barnard, 1997), Harasim, 1993;

Yakimovicz and Murphy, 1995) but only a few scholars (Bromley and Apple, 1998; Jaffee,1998: Wegerif, 1998)

examined limitations and pervasive problems of web-based learning. The Web-based Learning has the following

limitations;

1. Since course materials are instrucctinally pre-designed, it hardly provides for individual variation and
further revision.

2. Ifnotproperly designed and navigated, one may manually turn pages, which is de-motivating to many.

3. Accessto Internet may be limited

4. Information may not be available related to all topics.

5. Information may not be available in all languages or regional languages.

6. Thereisnomechanism available to establish standards for Internet materials, instructional design, and
quality of interaction.

7. Ttisdifficult to alter the varying teaching styles of teachers and varying learning styles of learners.

8. Itneeds tobe designed, developed, and implemented very carefully; otherwise is credibility would be at

stake.
9. It has always the possibility of being branded as having the status of a 'provider' rather than as 'creator' or
‘manipulator' of knowledge or information.

Wide web has streamlined the communication process across the world. It is very useful for learners due to its
ability to remove time and space barriers. It is more effective when combined with the synchronous media. This
process is immensely useful for distant learners because it is highly interactibe and cost effective. It is the easiest
and the most popular way to access the Internet. The web has also emerged as recemt mode of
instruction.Because of the e-mail, Internet, World Wide Web ( WWW) and easy access to information at the press
of a computer key. The web designers, educationalists,cognitive psychologists and scientists are looking forward
to how the instruction can be organized and presented effectively through web wites. Web courses are exciting
and, if designed properly, can provide valuable and active learning experiences."
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T erfdra : erfdRaenet <Aferdca bt TERRIAT

STo T3rRaT 3maTer

uq. U. 3, e, <), dtus. dtoa
gef reaTiuent

IR. . AT e, TRqR @refte)

HIIRT
oY ot = ot eHIfERs ve eread Bidt | ferd =me et +ff Rufar 9 &, o oft 81, It &, qedt &, ST
T 81 312raT A1 &1 &, T it Frermeerr =181 giar| At Tar Bt SRR & sue ffar gid 81 @t srr
& iR H faeme & at &1 S 3A 71fa Trsfiaar wer #ed & wrfdaeredt =rferda SrereRT faeme—amrT o1 & gEer
AH T AT A St e ot g FERT & yRumaweasy & uedt &1 59 T &) JHA H &1 hioTs sHlev
Bidt & Tob i & eieh =ferT 393197 Tl & sareeil offe) & fior A faamdr & 13 fisr & arez i e,
PHTT, IE TE 7 4 UTAT S T JHA UIAT & |

P, TTDHYT, T&H , A<TRE, Hifcae, dTeA—Faer

ANYg BT IeANP & :—
T a7 R ARt 3fred AT gam,
Hfdqe gfte uene, A arepflE: wHwua Aevreholt

srerfa Attt R wmre (RrameererT Seved w1feRT) ST9 g8 81 STdT @ Y g @1 a1 I JhaT ©, §F i =g !
339 THAT &, GT 1T THAT &, ST e &l § Tel & ST &, 3T SETeTHRT & ST I1edT § YT e FehaT ¢ |

Ife 7 39 A q8_“39 BT &7 AT 3T RIT B2 oo “HY FRAT S “N FRATE” IS DT g LT
THTCT B SATCAT 81 O 30 7€ ST uredt féveg Wreciter Seepfar &1 gfcrerT aamar ¥ 6 “ardt @ swfitw 7
3ot feramre—eTieRT, Tehoq—2ier T [hrer heeh a8 gasmamdt & & et Rufd & uga Star €1 d 998
TrereroT Fafsan o1 Tt &7 SITAT & | 3TTRIE 1 TR F17 &l HTHE YT &2 oidT & | Hel Ht ST HFhaT 2, He
Ht e THT 8 | T8 ST HhalT & T fher & 71 3 9T 7, Toea A a1 9T 81 <7 & 31aT B 91T § a8 Rt
IR, A P TARMM, H FAId 9T ThaT ¥l AR ¥ fhat € 0 wegey go 1 e st
Afa—TFrpfada fArarR—e1iiR (e w1feRT) o1 Ueel= fohem @, ulRaer R 8 1 #eT 3nafi=ear & 3meR U= 3R
& Tl o1 fdrral @ i JaR & d1R HT TS SThT FAaR-—anRd & JTaR 9= I3 J1aT 8| geref s @t
aeE Aa-T o & +ft Fftad e va g 81| FreaferRaa qeae g7 T A1t S bt 8

Between two words

Strange Happenings

Nature

New Scientist
Extra potentials of the mind - Sri Ram Sharma, Compiled & translated by Dr. Rajni Joshi of IIT, Mumbai

s?ﬁﬁﬁmmawﬁzﬁr?rﬁﬁﬁﬁwwsam% -

1. 1910 — 1950 & &= 3k AR 7+t AR —vrfera @t uter <t | wetforT A vep & AT & e wer
feram 3iie & 319t TIfdd T TET 33 Y HaT| I 7 ITA HaT “Te T A A QU 2 It BIST
STRITT 31 A Uh dcb & 371 b 31aT SRRITR T W fhel Ueh o1 del TAehTetehe {31 oTTehe g1~ |
ARFIT A =fiepr fhaT| 3T &1 a8 9 =i | e rforT & fRyurdt TR wust & 3Td m-die | A/ 3 6

N
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H Ugaeh ColRIE I 919 A FrepTetene Ueh Udt 3T | goieR A 397 U9 i Sclc—Yeicdhe 4T 3 I8 fovarr &
ST U= T3 98 99 Ak © el ol PIAT e 13T | AT St & 33 werferT & ure 31 3 = 39 & feem)
Tfer & et &7 f3TT 7 2aT| ST HARHT | T S T W& Yur df HfHT 7 T "It was the play of
my thought power".

2. 3e4d feramR—eiferT & ST % &t €1 Ueh AfdeiT Mabhilava it sga wif¥ia oft | defres! aor fiftre & &
Tue I ft vk R Rar-uifdka &1 3 uerR uewE ... e ¥ 3=
Psychokinesis (PK) @&l SITaT g |

3. Dr. Mandona Fedone 7 319+ q&es "Between two Words" & U=t agd =reT31l 38 T aui fiver & o &
1951 3T B Ralph Alexander 7 379+t faaR—31idRT BT T=INT Heh T DR BI dIGAl A &b feaT
T aut i perg | St =AfdRT A 1954 W Paet 12 fie & W &I (concentration) gRT Ads! AsTTie! va
SHTreed & J19 qIeel A & A Pl T 31T At 947 Bam | i 9= S 041 s Re=am=m|

4. 22 37T 1984 Wt "eAT WidTHT RTURT he WS Aicedr A 83t Bt 31T 98 T I — dcgvslsT g1 &r
I T | 3ETD qHIA—HIBT B 150 FNT 7R T & — Wfe #ft & 7= | gieet as ugeq & forw
e Ht TEIAT & 98 22 A T 32 TS R “die wile T3 | “U AT WA 87 TS Sgt wHg |
g oft — JrmETeT aR-IR 37 W oft-3mere uelt B smEr ¥ Werdt Serdt off w a8 a9 el Hie
actene A ot | TeTd—Terd fEreft deg THg dc & Ut 98 dTeft Ueh 41 & 9T U™ | 98 Yol IR e 8t ST
T & T3 3195 W ¥ 30 22 U dST o16e Bep! al IeT Teohe TS § 981 o7T | B Ugd U= Ueit 3 garer &
Step It &1 ST HUAT QAT AT “BE AU ele 131 3T WA 3~

5. IR Ae= (Uri Galler) 20 Bo 1946 & soR™Ee ¥ = 1 %I ¥t Rer—vfda sat e & «ft
off 6 a8 3197 =R &el +ft fopat +ff g a6 IS e TehaT AT AT el T B TG &, ST HehalT AT
STt FaR—e1ferT & faa=or qur s1fiprRe vd Tenfua Ruid feafdw=na uffersn (Nature @am The
New Scientist # &4t oft |

6. 25 AT 1909 I AT IS & °T UL G2 HAIASATI1eh YT bt 98 It T8t ot | hiars &t A off fb
TRIAAASTITeh HIFIHeh &HATAH HIH Ueh SehIEelT & Sidieh YT bt I8 31ce 3T oft | 3ft Iir 7 o1 e
ST Bivad T 31T WIS & HR & I 311 TRIT | IR RasfRat Rars Ws@s™ &t | B U2 T ST
Trad 35 enft | Ues fohaTal @t 3Rt A feewie +ft 5311 wius &1 7 &t Rer—vfe o= fRearr & e

7. Ueh HeAT a7 88 PHIgr-1 @ Y 206 W Bt ot | Tt fAders A 399 B o 3T e # gqm=m|
I Rl | gt “FAY | 8 STUAT T THBIR FATAT € Ueh HETeHT & UT & of 11 ATiereI & &Ter Y |
HETAT ST A 81 4edd 1 SR IR H 91d IcTH1 T[ he & | 90 A Yedeh A 39 A H Ueh—Ueh a1 H T
IT| A HEPed T Ueh ofF T gTerl H H HIGT AT HTHT 7 U DITS] U= o forar, I #Hist 3 div 3R
TXITER BRIehe S H T oA o1 haT | 0T &1 3T At ez Y et | T et 31Ut A T BTt FAehrent
3R get| 3wl | 3 IS UR GEt a1 foraT oT | St A (FAEhd 1) HET AT BrTS] & i g Hf forar
AT “SIT A 5 BITST UR Torea1 8, A =AfehT It HArwm | OT &t S g AT o T §HT | ITA R Bt
3T AT hT STRT T AT | GE 19T ST HRTST U= foredT o7 | HeTe St 7 Jegpd SId & 3R 7 & et
AT | AR fterR [meft A S HTNT @t Medical @t Ueh &ideh T TRy JET AT| “HI-T — 3 (Hfkdwp) @t 3
Ut srersit it § RorTept THTET d=TiAeh STTST ek &Y waior UT | U 3 &3 H uredney qenl H §gd
ST <IeT T&T 8 | T 3t BoaT ofret J=2ft e USer & ST s | Ugel 7L = o | 7S e
Y 3T SRIT H IR feRar &, “Ueh Ta? veh i & o 91y diehe deet €1 gleer & fo1u aet usT| 2o o ST
HSH & ThR FHHaer B foruet et o1 hig ferT usT 8| a+f et Nt et | Sad A aisT g Freprerae
Ig SferT Sier “31R Feft i ut 8”7 | I a1ar {19 welelt 3 /i i wleft Jed T wR Rehe b2 gRT
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Repe 1 817 & PpRT 9 | q18e Feprer T ar 3iie qa =17 3t fRreme—efda &1 ulR=rr fEar ar gt
UhIR UTeAdt areT 7 fer=ar 8,71 believe that the basic pattern of an individual or nation's life is
predetermined" &8 @ A WFTAT JATATH & S0 & 81 et St 7| Preft B Ufde I vd Anft =it
e 3m i =RRN & o 971 %8 | TIRRN 7 S Tt St g | 9 e TR B
Tt Sft 7 et ‘g 31T Hedt g el 31T Tt awq BT heuT PRl b gt Jedt # s SRy | |1 A
v & foram | Tandt St 7 wer “319 qedt Wi et @t qedt # @ T ar1 |t St e ‘s s AR
e Aedt a5 el | 1St 32 91 Hedt Wiell” | Uedeh &t Hedt H T[T T el AT| 3 St AT 3BT A Ha el
BT | 37 TR soT-vIfdd # 39T ST-v1ferd bl TR fham af & =1 g31T | 519 qH 3791 soT-v1fdd
T fIpTaT e 11T at BT 3NTaw=IehdT el Uit | 3 I9 geATs 31 TalT el 8 | A Bl TRt 3=d §,
31efte & | AT ST T 95 2ATST 79T & WA § 3T ¥ | e s 7 312 forevent v gar § 9 At
AT T 95 ANST 317 & T=ANT F 1T 7 | o111 8 98 Ardt TAT &1 98d A1ST 397 8 1 & bt &
T FHTET AT T @ T8 JrRiel § TR € | S=TReT ATTi-eh Uardier BT = aeal ud y=am
& TR U= I8 FATOTT Theam 6 59 A1g=819 ATHeh o1 Tfeh<r 8id 8 dT 8H1RT 1add- A3 SeIUsier dd-T
P T 3 AT 2 | 99 &4 eI Uebie &t Srqfert g1 orelt & 1 afé 37 srfera oY SeTrIm arerar S|t
ST & dt SferT 93 oTet g foeft +ft e g &t a1d ST SepaT B |

yfegHt ¢en & A Ht wfier Fea i € 7

TR (thought) ek eTfRTRTIEAT (vital) Ta Sftdt—sTmTd mferefter (dynamic & living) =14T & (most vital &
terrific force).

e fpermefter Wireless TeTaTa ot awg gidi &1
et TTfcrefterdr wenTeT (light) @t Trier =+t g T 317eres gielt B

IV. geae & 1 9& (finer than ether) 81d & - Medium of electricity is ether.

V. o9 et & Afkaes A &iE o 11ar 3 O SEA AFfHS &7 H A 34T Bid 8 11 aRAvS H 75
qH BT AT & |

VI. SuqHagusT SifEe AFTSS @i Y& chance & necessity & AR (GRT &r #ETENR e & AT A
& Uh BT T8T ¢ | Wfekenedt farame et -1 =7El 81d | 4 sienvs 7 Had Sfifdd Ted 2

VII. Ecologist % a1 (Frank Brown) o T & YR 4R T fham @ &6 arae, i & o1
(particles) fe & ARYAVSA H TR dier 1fd & gHA T8 &1 ITH T YR BIAT B, 7 &4, TcTehsor
30 7 & Fusion BIdT 81 37! 3& Nutrino T m 21 3 &or gfe # 3ca=T w1 (vibrations) Ud
mihidksa (Stimuli) ST ST T&0T Ud JTHATT hed Ted & | 3RSl B TAT H I BT YhIeT Bt Ty T
R Zed 1 A € Tal & Arem Ed |1

VIIl. a1 Adrea Drobes 7 3t &8 U1 1 Ul Psychones T UdT eTRIT 7 |

IX. asI1frep Excell Tursof & 3 HTR fA=me—31ferT & =d Mindone FTH & hUT 8ld & IAlexander Ralph 3
319+t g&ieh "The power of Mind" # T & "I 7 UTfOrRIY U 31rel UgTeit Qi1 &t JTied e HehaT 3 |
T o AT GIRT AT BT B TN Y 91T fheT ST TehdT & | Healing Touch SHhT 3aTE20T R |

AT ot AT=rar s & -

1.

AR ARY AR FER & 7ePR ¢ 3R 7 39 HerdPR # dvd &d 81 374 | 6B ar) &1 a7 ugur
Fed & &, HO DI AT T e U TR T I AR A goberd T&d 1

Tereme e =T, Ssfia gia & 1 ST 3nTfkdcd 3T €1 31T Ud Teg &ldT & | o111 b ueerel & gepsl
THRT JTfkd TH & ST ¥, U2 eAR T o &t gffem o, 391 meramre & gdem 97 w&d ¥,
IepT 3T ATeT LT graT |

T & wricrefterar (Velocity) seaATefier (unimaginable) & @RIiTeh STehT ITfer ATerd Bt ether B
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5.

Rrar-viftka & A & fohedt oft =fda &t 7 RRafd &Y ggelr ST Hehar 1 Autosuggestion (3TTeH
Heer) e grr 31fd Serfar A=Y &1 U= P T & RAfddcd Bl BHeR THEE §-1d & | 8- TaT
AT g1t feraR =AfddedT oY Jaer 91 &

g8 &t TemRat & wrevr gar fa=me €1 8l € | FarIeHe 31maeT (Negative Emotional Charge) atet féeme
AT PY BHSTIR, THTGEIT ST & | TS AT aTe e =rferia &) Tget s 2 |

Tceh 3TesT T frame e o g2 U 319+ 819 Bl adT 2 | 31fer ofler sarfer @t 31T : 9T ue 81eft T8d &1
T 3 safe-ter @ af faameret a1a € i =i aie-ter & af wifdrremelt @fdraer o1 FAmtor sea &1

TR FTeRT B 31 2 Ty &1 Ueh 3T Avse (hallow) 38 9IRT 311 Hed 2&dT & | e wicumst
GIRT ST BICT ToTT ST ThdT & 3T ITD T B IR R 3TD [aarel o1 farvatyor fpam S dehar 21

Tarame vrfcrT &1 fdeprey A ?

1.

HITIH, % T4eaTer g Hear v b ) o6t =T @1fe) U geplehd &, T B 31 ITehT f&eprer
TG B | Ueh wTferaenelt erferda, St # Twetdr, gene sl ol Ht e arT e e erferT &1
Tfawer Bl B

Hiferep a5 & U term BIAT & "Power - Orientation" f3T=¥epT 31ef 81T & 16 S19 a6 31T Y (energy)
TrIeh & gt 121 SIIST SITdT e dep I8 Micrelier T8l gic1 | 3ate-ter, JArdT, [T =Rl | Sigae
AT 3ot w1 qaiet gt g1 31 Alfcaes va T el & S19 A St S[sdt & af A
wferTeTTedt &0t 8 | Forred Si forame g1 € 3T €t SepT <afdca a2 |

g 3R I 9gd BB Al Bt A & I3 8ld &1 ren—gdren #t =) &1 aRkemd gid €1 If you

think I am powerful, powerful you become.

TrI=oT: RE < 33 YR 81 Hebd & -

ST i3 FRUTIh ARG (negatively charged) feaR AfRass # 3= af qr 79 # #fgd "NO" IR—R
Higd "NO" 3T 8l ST U2 "NO" g+t b STeaed wiel us?it | Nip in the bud bad thoughts.

2.

3 feraR Rt 2qeft idt @, SRarHfer aidt 2, o=t 5 o <l o1 3¢ 81 3R Tered 81, |79 &l 0
TR & wRa T8 A1iRv | U1 811 W ThRIGHD faaRl & 7 H JaeT e ot S8 & 181 28 S |
FRremSS td g ffarR 32 1R et 8ld 8 s e |9et 3R Jprice fart ot &t aidt 31
3119 HEd BT I BT AT &, R, el 9gd Do o | Freaa § 731 & BT A BleT sar o
BRT 37T farearer & 13 aremia +ft snamer & =g & JraT R

3. Ueh 3~ THTAeITeA T&fer 2T & — AT Riet g e |

TeH—dt:

1. 31 TR — =1 Sffa v .=t .3mR &t 2004

2. TeT e — Harg =t 4t v =t 2004

3. THSTH YT AT Ferel U 2.3 2. 2004

4. TAGACT Y H1G — AYHIT, U1. 3.3 €1 2004

5. WG FEIAT — e @t wredter ueruer aneef w=iT, v =t .3t .. 2004

6. . Ut TH=-T — YTHIUS &7 vge U =131 &t 1992
7. Rewiey Snieft — st awe Jmeft =1 v =t .32 . 1989
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3TeATYh 316 BrRishT A 3—31fErTT &t Ahr

39 THE R ARRoT

ERve MBae N B

Rrer famr Rrer ot

I gICICYE 3ATh FAe< U0 Setetiott BAufer g St #ere fReafdearerr

Uez AIUST (S o) PHIYT — 208024
HRTeT

3TST T T TS U dqebiiept T T B | Fat1 Ud depritept @ fdeprer 4 A Sfta @l Sgd JARMERIB 3HIT
HfAeTsT-iep ST f&AT &1 3ATST VAT IS & 376l -1él ®, STel TSI b7 F=ANT 7 81| AT UF HAR aebitept
TR1&10T & ST HIa-TcHeh U foheITcHeh Je9ll bl UTW el & TeTU 3MTaeereh Iuehzvull &l faedR e fam 31
T Ud TR deb1ep! @ fiid g3 nfEn izt va St i 3 at sreamues e vd ggeer e
€t 9get €1 e TaraRt 1 3+1d w9 AR aew! SA-vRiRe w9 & et Gra, i, &S vd 9g=)) &
foru a=er i @Y TaT 81 S1TehfAa 3R & B 31Ut JfFar THT va 1fd & IR 3TEIET B Thd B |
Rele vRRar # T8 drel Bl deh FRTelr GgarIT ST 81 71T € | FET U ST deh-ieht = SHéreh Heich i
urReefl Al wr geraT | T qeie ot ufsher awqirs du fvaw-ter ve ueeefl a7 west | arfenm
T T[UTEIT U TR FATRa et # ST ol Heled e |, 3reATqeh FRredr § Tardeit fRrer Sucter s fRreror
TR1&roT U 1T & HeT GF1 bl THIGC e H BIEHAI # TATHSBAT Ud fAwefl R o1 fdere s § Ja-1 va
HATR dehTent Ae@qUT fERT FFrITaT &1 $—T-1T & 3TIITd $TeIC T UINT THIE FeATH Dl TR, §—3,
FeIT 3Tfe g1 Freror 3rfenT wigharm # onenep Jrfigfa 1 ST Hehddt 81 A T Afdernfea = ghm, &
- 7T 37TST THA BT AT T | §-YEIDIT, 1.5 RIS 5—9b Ud 15000 $—T1e1 hT TANT BT hT W 2 |

P ESICEI]

Teraft +ft ereg Bt wTfer Sa1 291 Wt FRrfera swe=m u= ol wedt @1 fopedt +ft =rfera @mrer ar 291 & oy va
Torstor ufshe & S Se1 ot e =y Frotiees 1 3{fHepT 7 gidt § | adaT JHa § ATy e ol =T ve
YR Teh-itehl A HIIRT Ud =AT9h o1 1T 1 AT el # SAfdredes vd AT Pt AEABAT B U
eTges e # e vd depHlet TR A @Rt St @ 31 319 A7 v g B fEeprey B forv et
HTETIHAT § =0T B | 31T o FHTST A FIAT U deb-ilept = TRT&0T & HTTcHD HTaTeHeh Ud fehelTcHep Seeal &bl
T et B T 3rawercs Suchevlt Br fedre & feam 8 | fRreror 3rfenms yither &I dede  yHraerelt s ©
fere uRafda ureusha Tafaa TH=IT3T vd 37 THIETT oq AT Ud SAR dep-1eht ol &ATaeh JiT fereror
v wf¥rerr st & forv swnf 2

JTferTHeRt o Hafrfior faehrer shrererl ol et T 3T Tpfa & I 3q STeATIHh e # Ja=1 vd HaR
TqehTepT T TTGHTT g3 | TFeh TRTerT WuTTelt 31a qecenter ST e 1A 78T 2 | afees ragiiRes vd urenfires
ST B ATEeIHAT 7 =T T AT FEET Ud TR deb-tept J gor At siaa Jmndt, guar |mefi-seaa
T & HTI—HTT FTAC BT YN, TICFATH Bl TRV, §-AeT, TN vaf oft spibfFem vd gend Sfat
D TTT—TTY FTTAC BT YINT, TAE FATH Bl TR, -Hel, AT va oft wipfam va geh Sftat va
STfeeT gt aaT HehedT3N &1 et Tuienevr, $—cif-nT Ua gucevided aerreT 3MfE &1 U=t keI ST 2&T
| AT U HAR ceh-iehl = FR1ET0T & =ATdeh Y= & STTcHeh Ud higlelTcHeh Y&l T [AehreT 9gd 83T &, etfehT
HTeTcHep U HATAD 3ieq Taepfae gu 8 1 Tt Rra =i 1986 @ AR fRreror depiept ag @ b foreaep T
R—GT T B GIH T A T&A dTell deh UgATIT ST Heh , Ifereh SFATAATY STt ST Heb, HTEUHAT bl HTET
U] HRR™ ST Heb 3R g aTet] Y ITeht TR TR @fad s Rrem uarT &t 511 Heb |
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TIT UG AR ad-ipt A YT et Bl U Teliaet Tia 947 f&am 21 31 Rraqor sifepm +ff o= srear oA =©
Tl 8 | UTRTTErT FRretent & foru widreror erT FRrer wfRreror witeln & Uod—u= 3Hep dTfetehT U WHIV-U= 3Tfe B
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I T31e1T & &5 T T g7 Tehe e B T ear fvafdemer=n #1 =t A% o=l &t wisr Ter w&t 21
STH & ATYHIT Bl SHTR U B A7 dT T AFT STaT1 59D 31h BRI & | Afwier Avafdeme=n &
HATYH-BIT HUTA TTSheGT 7T 8 | sfererer Treft § fob Areier freafdemerr # sremded s 3qdrd 1:7 ATl
T Freafderncrar ¥ og 31Ut 1:9 ¥ | €9 3 feafdencrar ¥ 9& 31Ut 1:100 dh ¥ | Hel-hel al ey
Ft Wig 3a-it & o6 I’ TR B v T5 = 31 A0 ot 3= o™ &t svg 7 et | 22 a9 grlRaaT & ot =T
Tt AT T 7| qERT 3R TReRl 7 dR-dR 3= Rrar & &5 # 3197 gy e 3w e Qv 81 B sror
Freafremers # s Suekeon 3 Seaml @ W=l i 8 el 7

39T o JfErepier I Rrem Sl 7 Relvee B 83 # i g7 Mieere SiesT @t WRAR § 39! IR 98
BT 6 wfeer A g7 vt # JenTR & forv Rra-t seie et et 37 8 AT He= A Iwfiqare Sueay
B9 | S 3P o B1RYT 3 &1 W Wt SRRt T Tebe VT 817 Bt 3TUIhT & | SHTGTU 8 31t A 33 91 &1
&1 T ATfeC feh et & fAehTer T a8 MBIl geIgell el Bhe - ST |

ATfSTfep e FAfeT &= & dier +ft feprar o1 AderT 10 ST Bt STeved | TUoeft adt & ameny & it a5 7
IFp TR I TRB1em IR Fiat A1 AfhT g0 A s Brem Bl § I B IAavES g¥AeY B BRI
It 1T B FRTae 3¢ ot | 3/ I8 4t 7T qlers STt 9nfev | acar A duft & et 3= Rram o 9o @
100 A ufe g el S=a e dwI SHMERT URERTAT aoT STdTeeg! @ TT 33 Hdhed Pl dehe del &1 &
o TRt 30T Tt & dter dremiel 99T T8 dAT FREAT Dl TR AT & S0 dl ST JeH— Ud FH1S
Bt 3T I R HieH T et arfev |

VAT & o 37T & T areior &0 | 31 aret B Bt =T BT gl A Thel 811 B U HioArga o1 TmH-T
AT USAT & | 3 THT B FRIHR0T bt fA9Iy Srraeeredhar 81 I8 Juem &t S&ed ¢ & Fda g fFea ot &
BT 19 8 Tehd & Tohmg oo o feredt oft ot & a1 ferenf¥en &t qerm & €t 1 fetaret 7 €t &t Temct | &1 3=
B ey Siféres TRrIaT o1 JTavrehdT Usdl & | 379 AR TaT TSSO &t HHT e LT he i siened
Bidt 81 ST forv I=r Fever Ie=m=l o foieT it b st U= ey uiSTeror o1 vewer foperr SieT amiée |
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U TR T U8 ft @ 6 el @ adu 4R H AR ae Rvafeneyr ferefia de @
Freafeenerar @t garmm o fies v 81 3o e & +ff Jur &1 smaverear 71 fiedft vt # e &t s aur
FTTeRT QT ST T AT SITAT AT | IAHTT A FET bl & ATehd AT STTAT & | S HIerRN ! & HIRT F&T of
TR auT 81 2@ &1 AT AT ST eolR) [eheriHice Ui Tebs &l TaR A &9 Ugd W@ ¢ | o119 s &6t
Yerare At asft & g1 26t }1 foh] st Tua oA & T 81 IMegfFepan 3T rde Su=ft ST 3T FAR
AT Taamffa & Bl T 1Al U2 STIhe 3 SI1d @ | 31 BRI & S e dquT Syt J-u gare
AIRFASh & Iued W dep Helloi-1eh Wy H qAT Tfeefierar & =87 uga ur &l §1 321 Reafer # qee aqera @t
ITIHAT 2 |

e &7 foreq A 37T & ST 9TEd § al g FFTead hedT gnT 1o g it 1 Sk e & farfas =
S B DI GHAT 39 ¥ YT B | VAT het & foru AR Rrerel ol Imefehad v B Teer T=d ag
FThE BIAI deb UgaT T UATH AT a1 | ThetaTel &1 53 hell A weftor =gt 81 fobeft +ff qur & féreprer ot
TREA T Al ST U A I8 H & s &7 gar omd s fva 1t w1l i g8 29T &f © 1 3megfieh &
3T WerRnfiret § AU o) @t TIAT B BT AfURR ITD eI Whetehd! Y & Team F1ar ¥l IR0 B AR W
TR It 707 gRT IS TR 39 A s | & AT AU vkl S Ao haeiss A Ieisit agid 31ie BT
AT at e T@ € g 10 o1} it <aeT et § Thersel €| 09 §saTel 9R1d i aHe STS 31fE el ot
e | RHNT 31Yeh oI 8 | 39H FRae ot Sioned € | I8 aHT TR1d 8 519 & 37197 ¥11Y & =% &l favg TR u°
oTd g 8T g Wiy F +ft Flsermpet o w8t

TIAT 3R Hepla A AT 3z 3? Fqer # e Hepla 3T wwaar & dfr SersrT s1 2&dt 31 A
TepTarat T st alRaTST STl R 3 A & oft Rrer ifr At At weaphar ¥1 g 7 3t B ¥ s )
AT BT A Fleal & HRA BT BB & IH SUer 12U IEt earRt TEpid 8 | AT Bl Uh bR & TEpid
T HTCT ST AT ST HehalT & | STBT TPl Dl T H TN AT oI o ST AT T WUGLID] H aGe1
T2

eeTd UfRATT BT UBAT THTT TRIAT U2 USdT & | U&e HehI e & oIT Uereh &' | SER HehI-T dl Yakb a1 & eTfepT
T = Bl ST 22 B | AR A amft i @aer & It ot =g 91t iz et gidt s @t 81 vest Sftaa |
ST EH PIHAT Bt AT HIT T 8 | dereil Hiae dree gsirar eRAS=IR -Tél thef 2eT 8| IR 311¥ fwmae s
31T 3T1SR T dlel AT | HIR BH BT ST 28T 8 | Tt BY 30 Tk TR A eehell ST 28T ©, Tebell &
werer H FaRTSTa ¥ | A er i STE 31T I sTuee1 Bl

3Teh T & TE T HeT Bl 8l 7T & 76 T 93 a1t &1 @R Foe & a7 aeatet | =T 94T a1st o1
w1 ol TR el T ST fereme ot et T HehTeT o fRRaTg dar ¥ 1 HegH 3R ST B i ddrs St 8
ST 8 | arecepert = 374t Stes = et & yaer a7 fohaT ¥1 gHRT S9TssaT WSl UR UARdT ST %@l ¥ 1 gHRT
STIARICAT SiAT—dTeT H STeAdhd! & | G Teteh A IrAdd Hed W HeAd Bl USd & | STafep MMt AT AT
21 URY 3R dletiiel P BIdT ST 28T & ST dleT—HieT 96 8T @ el THeATehe AT F=4dT H dsit | FRrae 3
<& & 3 AEier ? o |kt & e fHa 1ueT SSTis Tl i T T DHITRTRT HeT 3 EaTAD 3 |

T AT 7 A Ugel 89 FHSAT BT o6 MRdTe Hepfd & el & UeR 1 & 7| 3T Uga [g pa A
&? 7T B0 I TRt dieT 7l W 9t Tehd &7 AT TAQTHIT AT SefertEe ey wedr @ b a9 e
T T DT 3T AT 3R T UHIET Bt AR °et | HioT 3R ftrener aRRerfa= § ft g fFva 7 % sl I &1
9T 2 | JT | o at g2ft w2 3maniRa €1 kA T a1 e paaaiavdd 93 g F 3
el oY TEvT T BT THEUT AT B | U T Tl STt S A AehaT TR 3= 3rcfta et =t A g

A% ST Teer ufeH Rfeqad e faanar & s s & ufds &p t 781 71 arfagremanfd qead &1 3gay g
Tore= gt Tt 3R 4ie J1TeT1dt féet o1 T SeldT & | UehAdlcavISgeTacic &6 A& THHATAT ¢ Tb o1 Ueh &t
¢ TIgr ST 31enT-31eT Uk & ed § | aedadgahag 3 Rarar § & gt gt uRear &t aw' ¥
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3R TEEIRIeRT AT 31 Tt Fell U TrquiaT & A9 7 &2 & 915 &8 JeordT o B¢ adT & | THRT Jepia
BH 31U RATRTT f&eprer & 1 Herr =Nar &<t 81 srfifid ferer ot Tey srafer| 2@t a& 6 smRadda
qre A1 SMESEHTRIRIT 3HASAYA: B Hedr! FF-Tas & ffast @ ufemr srerfaafer | aaaumafa ot
UROTT TR fd— =Rafd |

AR TEPHid B A Al YebreT TIH HRATIAT & Ui eRlge 8| aeedT |t 7 Areiar & fegs dom 3 b &
et gerl & dTas[g WRATT HEHic BT ST T 8T & | B U8 &l i1 d1fev &6 forea ast & 3imstE &
TET &1 31 B 3 FRTaC &Y Aehet B T HITTeT et a1ev | S T wcreel &, e € e greeff € 3=
3T T Bl ST & | FHR ASRETYRICN BT Fdls Iet & 36 WU BT quer & aur = disT ug 7 | for s o
A T o 9t Wi ter Seepiar ot =T wehd B |

ST oTHT STEamI R ATT 3G 3R 918 Q1 311 USIdT 9910 §U © 921 SHIT Tpid Pl TET B Hehd o |
ST ST RaTaRr st St 3R e fiva @ weamor @ foru Sft =@ € adt siedt Temfa @ et weet
21 0A Hal ol Wie & STeeed & e 379t I St g st & e |1g urese e JTETehe S ferar
gl

e —weft
Principles of Education - SirPercy Ninn

1. 3719 WERTT AqAGT TAT 31T URAT, 39 U, 2013 et
2. T fqdepTme AT WA TSt THPHWT HS, 2005

3. TTHT A ST Sfi i el e U, TRIYL 1989

4. STHT TG STehE J&T a1 TiHeT 9=, MY 1990
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e areT=meE @ dfée el ot Bem &
NRAR—IBUT § SURAAT
STo Holla HAR

JfHee< Mo, FBrar /e,
TSTHIT TST TATADIAL HeTaeTersT,

TR, @)

N AR

TR IS T I TAATT FRTe B Fod F qRIAT JRATT Tepha & AR Fra & ArRdtreneor 8 Iarer
T JUT AT Ry U & #el¥ arce=mee & faaml & g e & WRdtreneor & TRieans St Wit de
T UACT T & 5 ¥ B YIeT & ToI0 STT-Tehal = Al areeaemerT va 371 UTei Aifeel & el &1
T8 feeauor & qrRdtTr < # 3! geifepa fopam 31 oner uxr ARIRIG &ear 3 & adam @t wrdtr
TRram—voreft geamda: gfSusipeor uv MR &1 31d: SHD HRATIAHIT Bt Tavechdr & RrE=a 6 yRdtr
FTIICAT 3R HEHIA D e TRT faepfrd fepd ST Heh |

T TTRTaed] : IR TIeheuT-HIRd 1T 3TGel & Hedll & Ll ot uishar, e & Sgeer ufdedt qem wrdtar
3T, ureersha 9 Rrervr fRife—sedter site ufdendt Sz afer Rrem aur 11 Rrer wwe

PESICEI]

Rrerr & W erepeor &t ==t e & ugal & ueAl U TR féhan ST smaedd 3: (1) 9RA @9 3, 31 &@IT (2)
fees MR 31 TAAM AR TRR/Y T AT QA1 B et B T =TT § oI ST wHwRnTd wedte Rrar
YUTTeAt bt ST T I weflepTe =&l eI STT HehlT? e Wt JTaerehar el fop dfdes WRd faele “amf v
UehTcHeh VIR AT STefeh adar “Rifarers area” g et 3imef 3w 31mef ? Sshrar, e 3k uwer, e 3iie
AriRae, eriEmier 3T aifFeder ATr—amrT Ted €1 B &1 WRdlRpevr wed IHe YR @t 39 fAfdaras
TdAT= Sfta-eei= o1 feprar dem a1 AEt e, veh 0 “TAfEia Twrer” @t e et epust & e 3T
HIAT SHtaaea) U= e a1t | g sifaRead 0d fafEa yredta o ST & eruer vd gHudl g @ HrRoT
a5 Trer yoreft “entamier” +ft 9t FfEa wrdtar ww e @1 e gdfFRAe Sl i Rramomet o
HaTTg Tfepre & et | 31a: g TdaTr a1ffies el &1 Hf quiT wer 8l | 3 gfe A, R & i ot
AT # SfecAfRad JoT Ui el § 31T I URTdT i 98t SavIhdT ¢ | g uRae fafi= amt siik vy
& gy § IfeerRad geant # & Frepret ST Tend g1

ATHATETAT T 1T ¢ b rer Rremmoneft & qafmior & forv smiféa Jmgese Sfege &1 @ &fenT,
&I H TWHh TepaT ST |

Siférep et
(1) feream = SRv=r

1. “TTer T T, TR ST “HIaAFHIv rafd AT Y TR Yoy 31T SHD HIEH & HHIST DY
3MTeel ST 81 3Teel A 3R JTeet FAST & vl Bt Tl A7 3 TSt o1 Faifior, Fwferd
TrepTet e &1 bt ST Hebd1 317
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2. e & Jabfior, g<fera e &1 arad @ STt wRIRe, Arfe, difas, smenfeed i

AT AT U QT3 T faehreT hedr 3k JareT & Faiifior, dxqferd e o1 arad 2,

(2) UTGTISHH

1.

TdfaRa ¢ & it Rremoret @ @ & smr a1 e g da § =fa sk T Een
70 T ST Wt 3rdET =feRT J1fEes Aecyut BT © eI adt AT & fFivr 3T fesrer &1 areafdes
AT BT & | 31 Fra & urawrshn &1 Freieer @fdRT 3iiR e Q1 & sniey vd faer &t gfe &
TeparT ST = TiéU |

. ATHTAT T JATT & o6 qrectar Brem & Ui R 9= UrazehA ot 9rm # ferweRe g1 =@mide (1)

SR —Tiepicpd UleEshd, (2) AT UIGeshA 3R (3) dddlt U TR UTGshA |
SRIF -1 hd UTGHshA & GIRT BT # Sfia & Afd U THae QeI gitc &1, 3Tl aIgashd
AT TAT TR IMTEAHAT BT ATTAT BT TIehT=T TR ST 91iev | depriafe, srafdearerhd,
SHRIE TIq—= AR @ Y BT 9 AT AT TCUA B |

. UTGAUAShA H THGISIT @t U&ET UTAIfTeh feharehedl @l 3ifereh Hacd Uer fehaT ST |Ti@v | 3GT8R0T &

Toru Treren—ufRTeror & uTgersha § ATi~deh d2l et A& AT TR1eror, HaTfErernT 3 seddiveT ©e
31ferep gt e ST Tnfev | Jwier rRdter uRRreor—s=nsn ® urenfire ufRreror #t gl e ot St @
St 3 & |

RRrerorferfer

1.

aRdte uRRuE & forv Suerd Rremfafer § saur, ¥, FfeEmeT dal o1 IwEer s@ed gr
TIfev | rRdte Rrenfeel o 3o o W mRiteardes e wear a1fev & 57 aal o aRkiea <=
AT g ffer THasTan shsilahe § gTdt Wi fhd g féham ST ? 98 3 39 ac Afdepepreit
aqure, Rreurfefer, Srsmar, sEor, g9, Fearam) § uga | € ffegsm g1 fiar § 779 o) ueseyeE
el TIT &1 IuFal d aque FRreror &fer o1 gurdt T g3 81 WRdty Rrenfeel of gearr
RreroTfafere &1 S TaTeHeoT 7 e dlde RrervTfafer et Sucwar wR gAfdarR s I |

. TR AT SR Rrefael @t T8 AT quiaer FRieR ve 9 § 36 dfdemsre & we-gf

H IR & RIfh 3T THA Ueh W= ST & Iqq H AId=IT-1eh o1 faeprey =T g3 ATl g5b
Taadid @ ot I1g @ b reATe= 3T A= &1 =T fareprer Ui Hra # g7, 3a-T1 32k
3TST eh =Tel &1 T |

. ATHHET qRATT AR geara RreviafRrRT va Rrevieril © T6<ad R @EY 967 7 awrs

HASAT | WA TereTuTepett st S0erT 31T UveITa f¥rerehehell @ FTETehe0r & HRdT f3re &1 3ar
QTG 7 BN | W I HRd T aRRIfd & 1 eeu Rrerorfafer ot et oo & g | 3tsieher WRdTr
Tererer—yf3reror Hearail # dAfdres ATt Fhesudes STHdlqaHdaacg I qready FRrevrfaferRn
@REe it gAUeHUITel!, YHererst & fRreon Rreavff=l @rae o douguuret, decemrst &
Rrerfagr, frrsendT va Aivde:t Rremvugfa, seeduar, moachs, Revmiimm s &
A & 57 Rty &1 s o 97 W@ 2, 98 ardig uRiRfa d feadt @eelRe §? 3
Rererorfaferan et ST=NTIAT va' 31 ehetaT ST SHTEH 81T 9TfRv |

AR BT ENIT | TG AR ITHUT 5 o1& Dt Al & Teray &1 Iarevr & e, A ar
gRafET 1 gftc | Wt 3R ST A T B 97 ATETIhAT T |
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TRARTST TS

1.

AR HEhia A 7 3R Ry & 7e St Haa1eTs FHa-d A1fud fHar 81 ST e fear smar
3ERIE § | AT, I8 | ¢ T 3@ wRdla Tt § e o1 I gt & 781 w6 8 3R TS
Rt &6t srrert==T @1 g1g fw" 97 = §1 feg AT W FieET Anide 6 a7 IufEa A v
I T A YT T BT AT et TehTR el TehaT ? AT i ATiev b a8 STeIraT & g1
AT TReeT] el AT el THS 3T IThT THATIT e | A o T=d1 i FBT&T o g
T e Tl HHTST T TR AR AN Herr a1 |

. 3T &1 F3Ima 2 6 ar oY Uit Rreres—yiRreror Seemnsi & sieet Rreres—yfterT & fov Jem v

AU RIT S 37T I A e &am S| Rfeaanget e dwqfaet arr 7 u<
TRTereh—ATRTEI0T TEATT Bl TAANT U2 FRIT ST HIAT THA g |

Afger frar

. Torer & &= o Tu=ar g & A1I—arT |feard Al & g &t Wt srféa mea uer =i s

TTfRv 3R 55 e W Miiargdes ffame famet giar arfev o @=m =it o1 =it & wu 7 3 g9 &1 oy
B Y A A0S EAdieor 3T vd FSriSTT 87 STHUTAT T 7d ¢ & I8 fidleeor s
AT B | 31d: 9% Tereafdamerar BT =T ;1948.49%8 ot 38 AXfd & Hedd ¢ 16 SHit—g&y &t
SHATHD HHTAT & dTes[g <A1 Bl T1er =it @ =y 7 312 gy Pt FB1e1 goos & &y 7 g1 =1idv |

. MRATT HEpla grRT ufdurea sreet @ @ @t iR Sfarget @1 gfe & 9rdtar aRRefa &

HefRra @t ureffesar gz miargdes qAfdar frem s =mde | srEardar feret sromeer go wedfa
i favg AT heAT IR 78T FHSIAT|

. ATHETET 38 TXIf T TR qef SAT1 31aweh ¢ b WRd @t adar yRRafd § o9 Afdernsi & forv

v 3iie Fraer & &1 ¥ seavr &t Tww Jiaur e g1 a1ev iR 3% St va arffer smeeor
1 URFY I 918 T@T ST A1MRT | 31T IGT F AfRAT3 T STREVT BT FAaT® Aerrsn & =y & fHeft
EUEY

. AigeT @it 7 srferepan Rremrame @t gfe & srfFart e srfafem of w18 | an] i sta- amide

3tz It e oY Frata s & 1w 32 arferera Séres Ffdemt e werft St arfde, femg wfder
TRTErT T JMTER TR Afd UTRaTRS Jeel & @ ATk

6 31f=TH FroTieres Seqfer

T il ® URqa Sedid RIEuel! & HRdTIeeT @i gitedeor & @t Rt §1 SgEeTar &1 St
ATHTT H JeTHd AT=IAT U= AR 2 1o Rramomeft & Jredtaesor o1 dreael SHe JHT el ol A=
AR Sftaaqeat 9= SaTRa Hear 81 Suderd s & wamonedt, Rrem o1 @aamrfisor e val &
A A Al 78T ot 7Lt 3 Fifh srEeTar B Ar=rar 8 b g7 el & I 7 ke Rra s grRr
Bt Tt Heqfarat vt € 3R 37 gumefia srifad e ST ke

-t :
* Ui ATIATITR : HHIAH (AFT 2), WHRTST 3ft HOGTH ThrerT T5 -4, 1999
o S IS 9T I | BRI, AT ufeeener, digt i, feeeit—6 , 2008

IS HTeATHD Rerep! Bt BrRI-gRdaeT : Femerr vew Rrenm srisA, IFE%, IFAAS vaT 73, @t ve,
g feeett
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o 3rem 3N Wt Rule, Rrem g3, Yed wedR, T3 et

o Treafdemer=r fErer 3T (1948-49), FBrelT AT, WRA TRPIR, 713 fecetl

* ResearchinEducation, Best J.W., New Delhi

* S.V.C.Arya: The Fourth Indian Year Book of Education, New Delhi, Jan. 1972.

* Encyclopedia of Educational Research, New York, The Macmillan Company, Third Edition, 1960.
* Educational Ideas and Institutions in Ancient India: Janki Prakshan Patna, 1979.
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diefepe evda Sft &t gfte # JIfées I8eT vd e

Si. 31l S
eie
TN DictsT HATH TS[HeH, HS

NI

TorerT & g1 € HTS Bt nIRep Aot Bt wrfrren it iRy Bt &1 srdud B ¥ AR Sedw, Serd
AT TN T faenTer FeT & Fre &1 @16y ¥ 1 ¥RTE 7 UG S1TcHT Bt AT T Bt I U Tiegpier
Hel @ Sfta # Iuetiay FBrerm g1 & w1 8 | Aerenid ardia e 3 Rre o1 Sevr Tuw &ed g3t forear @ -

“ITac & RcaaeciencaaswamEsr” Jfa Fely, 3l ave smydes ura &em & vide ik urefha
BT BT Tl B & | T JareaTs A & @Afe Bt afied et [ gidt ¥ 1 arcref o8 & 76 =mr,
TIH, ATAR-TER 3R el —fAaT T dier FBrer grRr &t ure 81T & | 5721 UehTe Ueh sheter Fredl 31q-T sheper
clept A T AH R w|vs # At wu-31epfar 3ifeha e 3& Rieews &t Syt gegar 3iie st
T 3T ¥ | ST yehre A Rreres 3o+t T Rrem | A aTeth B IR B TABd B <ar ¥, Bt a8
Bl TETT & ST & | WRIReh T, A YT, Sifde—yaedr, smearers gie, Afde ae1, HHaar
Ua AN oty Rrem vd warears gRT & 9w 31 Rem @ st iRy ik sieaet & d
A DI YHTRIA Hecdl 81 FEAT 3R T H gfre Twa=a Brar & Iy 81 I8 Frem =t § &t
JreTfenep 3R Afdepdr o1 f&eprer &l e HehdT| Jaehl & AlkTeh H deel de 3T 3febs H=A et e
R 81 33 YR &t Rrem I Sfia &1 weamor 7& &dar] armEn 3R U gl @ T w2 S e
HTH-THE=0T 3 HAH Bl AGT I~ e Hebdl &, T8 18T Thet & 31T Vit &t Rrerm vy wer Sfta &r
AT

el FEeT gIRT aftia et de—ds A FTer ol e MTeA-Tad==1a o AT 81 S 136 e st @6t
312 S el § I IEIT H SURA © -

ST defé dfSsrerie oH U oH Aot 3u|
o STTORETT gUTIolt 39 Toureh &g Sy ||
UT: JTETl had § S IS &7 BT AT [T ST hl ST S1&T Hedl o A1 The IHBT TATgdeh FTH0T
el & AT IFBT Foz A T AT H2AT 2, 79 T8 Pl &1 ST e A Aol gl ¢ | IHT Fehre weeff bt

Sfter Ut ST &Y ST ATRT | AGwETd It BT ST HeAT A1 AT S & TIRY Bl THAD bR T
ST &Y he1 ATMRT | e el I8 AT Bt SYeifer § Tthel BT R |

FGUIH e JREARUSIIORT FEal |
al o 3MUrErRTé qoi 3rerenan g=ior | |
vq 12 SfeRmem vne@t a8 I deeEdl |
3R o quit Y A9 § HAleRahHT | |
TCHT i Ut 31 HYeT BT ATIET $7 Q1 bl Ueh &F 319 B | I% Ueh 3a1e=vT o | Frem & faferer a1y & =it wgfer
et & | 37757 R1ea & gfecepivr & FRrer o1 S8 A S & w9 ffehrer e 2|
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3 a:r_

e’ @& qHd 3Tferal 7 (FBre1) 37T arl ST ATRU ? T SRIT 329 & | SHBT HHIS < hed gu

S UhIE UhIIT STATITATE —

1
2
3

4

. 3 YT BN, SeTU 3T T dTiev |

. N TR 8IS, SHTAU 3TER—A & dTiev |
. W 37T Y e H R P, SHIAT TR BT IA1RT |
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