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FROM THE DESK OF CHIEF DIRECTOR

Formal education with outdated educational content seldom exposes students to 
the rich diversity of our cultural heritage. One should be familiar with his own 
culture. In the present age of educational decandence one should stive for the 
maintenance of academic standards. His encomium for freedom with discipline 
should be second to none. Discipline should not be such as crushes the nervous 
tissues and kills the spirit. One's unostentations behaviour should keep one 
insouciant of extra academic horrifying pressure politics.

The student should maintain his inner self in the odd events he had to face: 
composed ad determined to carry on his task, should keep his modesty ad 
humility while maintaining his dignity ad eguipoise, should bring name and fame 
for the country.

"Organized curious minds are the makers of a Nation.”

Curiousity is a virtue and a curious minds the mine for it. Curiosity leads to ccreativity and creativity leads 
to creation. The most ccreative mind is the mind of a child who is ccurious to know about each and every 
thing happening around him. But as the child grows, he is trained to suppress his creativity and to follow the 
stream nd do what everybody is doing around him. By the time he is a group up man, his creativity is almost 
dormant. It needs the right kind of enzyme and herculean effort to induce the highest level of motivation, will 
and divergent thinking in order to revive the curious mind.

Ambition is the driinf dorce of life. It defines the milestones and goals for one's life. It is the ambiton which 
gives the human being the reason to live. Life ceases to exist if there are no ambitions left in it. Abitions form 
the borderfine which is the cardinal difference between existing and living. Every peson has his own sky. But 
knowing the limit of that sky and knowing where one wants to reach and what he wants to achieve in life is 
where wisdom and vision comes into picture. The realistic ambition nurtured with clear vision and wisom 
supplemented by the will to achieve that ambition is the key to success.

At SCPS the ambition of the students to become the best teachers is nurtured with the vision and wisdom of 
the sagacious management and faculty.Information about the emerging the futuristic trends and 
technologies in the field amalgamated with the traditional knowledge and culture forms an important part of 
the curricurulam. The sincerity, loyality and hard work are infused as habits into the students. The end 
product is therefore an aware, sensualized and humane sedulous professional with the best available 
futuristic knowledge.

Dr. (Smt.) Anita Singh
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Dear Reader,

Ideas rule the world and thoughts rule your life. It is your mind which moulds 
your destiny. If you probe in depth, you will find that the so called mind is 
nothing but a bindle of thoughts. Swami Vivekananda proclaims that 'Great 
convictions are the mothers of great deeds.' Whatever you think, that you 
become. If you think yourselves weak, weak you will be; if you think yourselves 
strong, strong you will be. The remedy for weakness is not brooding over 
weakness, but thinking  of strength.

Your success and  happiness are directly related to your unconscious mind. You 
must avoid fearful thoughts, worrying thoughts and failure thoughts. If you have 
faith, nothing shall be impossible for you. Believe in the power of thought to 
change things. Banish all self-doubts, resentment, guilt complex, worry and you 

will find strength, vitality, joy and success come rushing in and literally flooding you with superb 
achievements. Changing patterns of thought may appear somewhat difficult in the beginning, but it can be 
done, practiced and developed. If you change your setting, you can usually change your mood.

Why does a person feel he cannot accomplish a task or solve a problem which confronts him? It is not due to 
lack of intelligence or education. It is because he lacks interest and is not motivated enough. Therefore, he 
readily falls a prey to inertia, self-doubt and worry. "Worry is a thin stream of fear trickling through the 
mind." If encouraged, it cuts a channel into which all the thoughts are drained. Worry affects the blood 
circulation, the heart, the glands, the whole nervous system. Carrying a load of anger around with you alsos 
wastes your energy.
.

Dr. A. B. Bhatnagar
Editor-in-Chief 
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THE MOTIF OF BODHISATTVA'S GIVING AWAY THE BODY IN 
HARIBHATTAJATAKAMALA 

from
the Perspective of the Concept of upãyakaušalya ("skill in means")

Milena Bratoeva, Sofia University, Bulgaria
The concept of upăyakauśalya or the "skill in means", belongs to the most important and profound 

doctrines in Mahăyăna Buddhism. Together with the Bodhisattva ideal it occupies a key position in the 
philosophy and in the educational system of the school and in the propagation of Buddha's teachings, 
especially among non-Buddhists. It has been introduced already in the P?li canon and is considered as 
initiated and developed by the Buddha himself, but in Mahăyăna upăyakauśalya grew to exclusively 
important doctrine, regarded as an immanent part of the bodhisattvayăna, the "path of bodhisattva". 
According to the understanding of Mahăyăna upăyakauśalya is a spiritual and moral quality not unique only 
to a Buddha, it is considered as an obligatory aspect of the nature of every one, aiming at bodhisattva career.

The basic source of upăya is karuna - bodhisattva's boundless compassion, which "is not selective or 
tainted with attachment but goes out equally to all who suffer."  1 Karuna, combined with wisdom (prajñă), 
enables the bodhisattva to employ the skillful methods to help the ignorant sentient beings to attain the final 
emancipation from the boundaries of samsara. But the only way for bodhisattva to fulfill his main goal is to 
cultivate the Perfections (păramităs) of giving (dăna), morality (šàla), patience (kšànti), exertion (vìrya), 
meditation (dhyàna) and wisdom (prajñà), considered in Mahàyàna  as the main instrument, leading to full 
realization of the capacity of the wisdom and compassion.  

Upàya  in this sense is a kind of transformative strategy, by which the bodhisattva - the ethically and 
spiritually transformed being get the potential to transform radically other beings.

The experts in the field of Buddhism interpret the doctrine of upàyakaušalya as a basic precondition 
for the development of an in-depth philosophy of education in Buddhism, especially in Mahàyšna. The goal 
of education in Buddhist context is not limited to acquiring a simple skill, or to transferring of some 
information from the teacher to the disciple. "To educate" in Buddhism implies the intellectual and 
"spiritual" transformation of the individual. When individuals are "educated", they are expected to exhibit 
traits that bear little or no resemblance with their pre-educated existence. In other words educated 
individuals are considered to have achieved intellectual and spiritual maturity and responsibility of his own 
present and future existence. This understanding of the fundamental objectives of education leads to the 
development of specific educational methodology. The Buddhist teacher and Buddha himself "do not 
prescribe the Truth or condemn those who fail to discern the Truth but rather speaks in a language of his 
listeners, offers stories illuminating the subject, employs similes. The similes and narratives he employs are 
designed to make the listeners realize themselves some important reflection on the Teaching."

In other words, as transformative strategy upàyakaušalya goes beyond the language, it is a deeper 
strategy than verbal devices. But it manifests itself primarily as language of a particular type, as a specific 
verbal technique by help of which the truths of Buddhist teachings are communicated.      

Considering this, we could interpret and evaluate every one Buddhist narrative - jàtaka or avadàna, as 
structured in such a way that enables its function as upàya. 
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I have chosen to illustrate the function of religious Buddhist narrative as upàya with some examples 
from the Jàtakamàlà of the Buddhist poet and preceptor Haribhaţ a, in particular through jàtakas whose plot 
is based on the motif of bodhisattva's giving away the body, revealing the potential of dàna pàramit? - the 
perfection of generosity. This choice of mine is motivated by two basic reasons: in the first place, Haribhaţţa 
is regarded as the most gifted composer of jàtakas in Sanskrit in the succession of Àryašúra and his 
Jàtakamàlà  -  as one of the most brilliant poetic achievements of Buddhist narrative literature, composed in 
Sanskrit during the classical period in the history of Sanskrit literature; secondly,  the motif of self-sacrifice 
of bodhisattva accumulates enormous transformative capacity and has the power to draw the listeners into 
alternative world of the story and to reflect the deep values which structure the story's world. When the 
listener returns to his conventional world after living in the story-world, he brings with him exactly this idea 
of self-sacrifice of the story's alternative vision. 

First of all, who is Haribhaţţa?

For a very long period this Buddhist author has been known only from the Tibetan translation of his 
work, included in the Tibetan canonical text, the Tanjur. The very few scholars in Indology, who study the 
genre of jàtakamàlà were of the opinion, that Haribhaţţajàtakamlà, consisting of 35 legends, no longer 
existed in Sanskrit, but only in Tibetan translation. But in 1974 the German professor Michael Hahn 
discovered two almost identical sets of Haribhaţţa's legends in their Sanskrit original in two collections of 
Buddhist birth-stories from Nepal - Avadànasàrasamucaya and Jàtakamàlàvadànasùtra. On the basis of 
detailed philological analyses of Haribhaţţa's jàtakas in Sanskrit original and of some Buddhist textual 
sources in Tibetan and Chinese Hahn dates his life and work in the 5 century AD.

Haribhaţţa's Jàtakamàlà begins, as every one representative peace of this genre, with narratives, 
illustrating and propagating dàna pàramit?, "the perfection of generosity". The basic reason for this is of 
course the fact, that "the career" of bodhisattva starts obligatory with the accumulation exactly of this 
pàramità. Dàna pàramità functions as a kind of initiation for every one who expresses the clear will to follow 
the path of bodhisattva. The voluntary and conscious renunciation of material wealth, of home, family, but 
especially of the own body symbolize "the dying" of the uninitiated in Buddhist Dharma and the "birth" of 
the initiated one. Dàna pàramità, together with šìla and  kšànti pàramità opens the "door of merits" as it is 
postulated in Mahàyàna works.

This pàramità is usually the first item in the lists of perfections in the most texts of early Buddhism 
too. Answering the question "Why", Findly states:

Soteriologically, the Buddhist understanding of the source of human suffering is attachment, 
attachment to a world experienced thoroughly as impermanent. Since nothing can be done about the 
impermanent nature of experience, the focus of the spiritual discipline that hopes to relive suffering has to be 
done on the abandonment of attachment. This being so, the practice of dàna as the initial state for the 
householder, is the first step in reorienting the self vis-à-vis desirables in the world: by giving over some of 
what one has for the benefit of others, one acts out later more complex modes of renunciation and 
nonattachment. At the very beginning then, a householder is doing what will not come to completion until 
the very end of the Buddhist career, giving up attachment to things of the self.

It is noteworthy that in the most Mahàyàna works "dàna is described not merely as an act of 
generosity, it functions as a symbol of one of the highest Mahàyàna religious values - the self-sacrifice." 

Dàna pàramità, according to the most Mahàyàna preceptors and philosophers, is twofold: àmišadàna 
- giving of material objects, and dharmadàna- giving of teaching. In addition to this standard division, some 
texts add a third type of giving - abhayadàna, giving of fearlessness. 

ţ
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Àmišadàna is also of twofold division: external and internal giving; the last one is understood as 
giving of the own body and is considered as a form of superior giving. 

From the perspective of the idea of upàyakaušalya it could be said that exactly this motif of 
bodhisattva's giving away the body or a limb to others functions as one of the most effective narrative 
techniques in Buddhist religious parables. In her remarkable book Bodily Self - Sacrifice in Indian Buddhist 
Literature Ohnuma defines the "gift-of -the body stories" as special genre in the Buddhist literature of India. 
She writes:

Thus, gift-of -the body stories are not only jàtakas in a strictly technical sense. In addition, they are 
jàtakas in the further sense of illustrating the cultivation of moral perfection in a Buddha-less world, 
focusing in particular upon highly favored "perfection of generosity", and illustrating this perfection in an 
extreme and especially paradigmatic way. Gift-of-the-body tales are very special jàtakas - "super-jàtakas" 
that occupy the highest rungs in an implicit jàtaka-hierarchy. 

The act of giving away the body "points to the willingness of bodhisattva to make a "sacrifice" of 
himself in a spiritual sense. On the most general ethical level, giving away the body means that bodhisattva 
places the welfare of others before his own, that altruism and self-sacrifice are the guiding principles of his 
social behavior." Giving away the body is an effective metaphor of the so called tyàgcitta, "thinking about 
sacrifice" of bodhisattva. The bodhisattva renounces mentally not only his body but the very idea that he has 
given something away. He even do not percept himself as a giver. 

Haribha a uses the whole expressive and presentational potential of classical Sanskrit language and 
of the aesthetic model established in classical Sanskrit literature to visualize exactly this aspect of dàna for 
his recipients in such a way that they could experience it as their own presence. Composing a series of 
"paradoxical" situations, he "extents" the awareness of his listeners - for example the Beauty Rùpyavat  cuts 
her breast to nourish a hungered woman who has just given birth to a child; the mighty king Candraprabha 
gives his head to a beggar, because he has promised to do so, if some beggar expresses such a wish; the Hare 
bodhisattva jumps in the flames of the fire, becoming a food for his friend - the ascetic who wants to leave the 
forest, suffering of hunger and so on.

These stories are not to be taken literally. As Nathan Katz observes analyzing the function of 
religious language in the famous Lotus Sùtra:

• Now if one were to follow the referential model of language, one might conclude that what the 
Buddha is teaching is a pedagogically useful lie. In a sense this is true, but Buddha is making as 
even stronger statement about the nature of our language. What he is saying is that language is an 
imperative, not a proposition, and that the religious language is an invitation, not a truth claim. 

Of course, we have to keep in mind, that these stories and heroes aren't original creation of 
Haribha a. Due to the canon, they are taken from the Buddhist tradition - the Pàli jàtakas and the anonymous 
collections of avadànas, such as Divyàvadàna and Avadànašàtaka.

The significant thing here is that following the example of the Buddha, the poet conforms in a unique 
way the style, the poetic techniques and even the metrics of his narratives with the aesthetic expectations and 
the aesthetic taste of his audience, which is the main target of his religious propaganda. And we have good 
reason to conclude, that the audience of Haribha a must have been mainly the so called nàgarikas - the 
aristocracy in the ancient cities, distinguished by its sophisticated aesthetic taste.  In order to answer to their 
high aesthetic criteria, the Buddhist preceptor presents a new and original adaptation of the known
subject. His aim is obviously to achieve, as far as possible, a convincing characterization of the figures 
involved as well as a consistent development of the plot. Analyzing  Haribha a's legends in the perspective 
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of the aesthetic canon of classical kàvya 
whole capacity of the traditional Indian theories of aesthetic experience (rasa) and of the dramatic plot 
(itiv tta), postulated in the dramaturgical treatise of Bharata - Nà yašàstra,  in order to make possible the 
radical transformation of the ethical values and of the worldview of the recipients. In this way only the text of 
the jàtaka itself could be able to play the role of àcàrya, spiritual preceptor, for the listeners and readers, most 
of them non Buddhists, highly educated connoisseurs of Sanskrit kàvya literature. As Iserpoints out the most 
important thing for the reading of every one literary work is the interaction between its structure and its 
recipient, and "the transcendental model", functioning as a fundament of this interaction, is the "implied 
reader". In other words, the author's idea about his recipient is the main factor, determining his basic 
strategies in the process of composition of the literary text. Thus, the jàtaka of Haribha a employs 
techniques, enabling it to function as an instrument for attaining the religious truth trough aesthetic 
experience and delight. Aiming at the maximal development of the communicative and transformative 
capacity of the motif of bodhisattva's gift of the body in such a way, that the traditional story becomes an 
effective upàya, the Buddhist poet and preceptor conforms his "pedagogically useful lies" with the specific 
cultural context and the dominating aesthetic values. Because of this the traditional Buddhist motif of giving 
away the own body or limb of the body has been integrated by Haribha a in a plot, structured on the bases of 
the classical dramatic principals of rasa and itiv tta. The main reason underlying the authors' strategy is the 
fact, that the drama was the most representative for the kàvya style during his time of life. It could be said this 
is the most important and valuable innovation of the gifted Buddhist poet. The dramatization of the 
traditional Buddhist tale contributes to the elevation of the consciousness of the recipient to the level of the 
perfection of dàna pàramità. The dramatized structure of the plot has been blended in each segment with 
respective aesthetic emotion (rasa). In this way the poet constitutes an integral aesthetic body of immense 
transformative potential that impacts on the mind, the intellect and the feelings of the recipient in order to 
lead him to higher self-identification, to communicate the Buddhist ethical and religious values and to 
motivate him to act in accordance to them. Following the principles of itiv?tta theory, introduced in 
Nà ayasastra, the Buddhist poet constructs constantly the plot of his legends as symmetrical combination of 
the three intervals (samdhi) - mukha, pratimukha and nirvaha a, obligatory for the main plot of the classical 
Sanskrit drama, according to the dramaturgical treatise. Specific for his individual style of reordering of the 
traditional narrative material is the careful depiction and development of the central character (of the 
bodhisattva) in the plot, who acts as "determinant" (vibhàva) of the main aesthetic emotion in his jàtakas - 
the heroism (v ra rasa). This important feature of Haribha a's narrative technique have been noticed by the 
comparative analyze of his legends and of their older versions in different anonym collections like 
Avadànašàtaka, Mahàvastu, etc. It could be said that development of the heroic emotion as a dominant 
aesthetic overtone of the legends also belongs to the most important innovations of Haribha a's It has always 
been combined by the author with the aesthetic emotion of astonishment (adbuta rasa). Trough this constant 
emotional correlation the poet aims at inducing a particular aesthetic response in the mind of the recipient. It 
is interesting to notice that the causal relationship between these two aesthetic emotions has been postulated 
in the dramaturgical treatise of Bharata.

Constructing the plot of his legends in accordance with the principles of rasa and itiv tta, postulated 
in the dramaturgical treatise of Bharatamuni - Nà yašàstra, Haribha a uses purposefully the whole aesthetic 
potential of the literary text to "open" the perception and the intellect and to enlarge the awareness of his 
recipients.

style in Sanskrit I could conclude that he purposefully explores the 
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A GENESIS OF SOCIAL TENSION
Dr. (Smt. ) Neera Bhatnagar 

ABSTRACT
The present paper identifies a number of explanations regarding the genesis of social tension 

within and between individuals. Today human beings are becoming more susceptible to diseases like 
hypertension, heart attacks and stroke and prevalent disorders of modern society. Since the environment is 
not going to grow less complex, one has to find some way to win over this stress and that too within his own 
body or social set-up. Meditative exercise of Yoga, Socio-therapy and Educational implications may be 
taken up as strategies to overcome this condition of mind called social tension. 

Key-words: Genesis, Episode, Equilibrium, Organismic, Prejudice, Mobility, Aggarated

WHAT IS A SOCIAL TENSION?
The day-to-day rapid  in the socio-economic and educational environment of the society has, probably, burdened 
the people with a fairly good amount of the stress. The stress has several springs. It affects human behavior. A 
persistent stress may even impact the work performance, behavior and personality of an individual. Going to 
school, or into a new job for the first time or being separated from loved ones, are some of the stressful situations. 
It varies in degree or in intensity from person to person. Stress is integral part of the life. Any situation in which 
person's behaviors is evaluated by others can be stressful. It may have positive or negative effect, but the negative 
effects draw attention and are regarded as the cause of poor performance, ill-health, unpleasantness or 
organismic disorders. Stress refers to both the circumstances that place physical or psychological demands on an 
individual and the emotional reactions experienced in these situations. It is evident that man's personality 
development is largely a product of the society in which he lives of its institutions, traditions, norms, values, ideas 
and technology and of the family and of inter personal relationships to which he is evolved. Davis (1956) 
reiterates this concern.

Eventually, too it became apparent that there is a relationship between socio-cultural factors and mental factors in  
society are related to the stressful social and cultural factors and mental disorders that the stressful social and 
cultural factors in a society are related  to the incidence and types of mental illness that occur in it.".

According to Sherif and Cantril (1947), social tension is due to the clash between norms of one group and those of 
another, Group prejudices as a social norm are acquired just as a person acquires his identifications, values and 
loyalties. "In 

order to be a good member of the group", writes Sherif "he has to share these prejudices as well as other values of 
his group positive or negative. This process is an aspect of the ego development through family influence and 
other social pressure. In course of time, such social influences are forgotten and the person become completely 
internalized in the ego as part of the constellation of attitudes of which the ego is composed. The social distance 
prevailing in the structure of a group may, therefore, be expressed as ego distance. The motivational power of the 
prejudice is directly drawn from ego attitudes.

Thus, social tension in general with their positive and negative kinds and their two or three intensities which may 
be called in ordinary parlance examples of eagerness and enthusiasm or their lack. Eagerness, enthusiasm, 
despair and depression, like many feelings such as  fear and anger, have a tendency to be not only additive or 
cumulative but also infective and contagious, heightening then in the individual and also in the group when they 
are felt and in characteristic manner expressed by some individuals of the group. After considering various 
points of views regarding that nature and genesis of tension, it may be concluded that anxiety, feeling of 
insecurity and undischarged instinctual excitation are the main components of social tension.
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SOCIAL TENSION: ITS CAUSES 

There are many causes of social tension, namely, social changes, economic factors and competitions. Caste 
system or struggle for power and domination, defective educational system, intergeneration gap. All national and 
cynicism, political interference, shadow of social climate, insecurity and other personality factors. A large 
number of enumerated psychological and sociological findings have probed, which identify that these above 
factors create the social tension in an individual. There are some important studies given below.

The era since independence has been marked with rapid social change and intense competitiveness. Change has 
been so rapid that it has inevitably produced lack of stability, extensive social disorganization and engendered in 
the individuals a sense of insecurity. It has been intensified by the rapid rise in the level of aspiration of people and 
general competitiveness. Old privileges have been abolished and political and economic power is in a stage of 
transition, where vertical mobility is great, no one can expect to have a sense of security and status. Everything on 
one's relative status which can be unsettled by the rise in power and status by others. According to Murphy 
(1953), one prominent form of social tension in India is the struggle of castes to improve their relative status. With 
the educational advancement, social reforms and measures to raise the status of lower castes, there has been a 
general political awakening and growth of caste consciousness.

Analyzing the inter caste tension in India, Sinha (1964) states that in some areas of the country, the trends of 
casteism has become so strong that all our national efforts towards the eradication of caste and building up a caste 
less society looks futile. This new kind of caste loyalty has generated social tension which seems to be nullifying 
our social and political ideals.

According to Mehta (1975) rapid social change in developing societies often brings about what is called 
generation gap. For within a fast changing social order, the short time span of change create a high status between 
one generation and the next. Obviously, for older generation it is difficult to change overnight old habit and 
patterns of behaviors. Often youth is reared in a milieu which is entirely different from the one of their parents. In 
such situation it becomes difficult for both of them to understand each other.

The foregoing discussion leads to the conclusion that uncertainty about the future, lack of crystallization of value 
preferences, lack of trust in important figures of authorities, non-availability of proper guidance, unrealistic 
aspirations and tempo of social change, are the main sources of social tension.

Social Tension and Individual 

In Social Sciences, 'Stress is the result of interaction between the person and the environment and may be 
associated with psychological, behavioral and physiological outcomes. When an environment imposes demands 
on a person or vice-versa, if imbalance occurs, it denotes tension. Selye (1976) gives idea about tension, as non-
specific bodily response to environmental stimuli and his environmental stimuli can directly impact a person's 
Physiological responses without any subjective assessment of these stimuli. It was empirically suffered by 
Caplon and Jone (!975), eden (1982), pressures or demands to learn and remember, act intelligently, move about, 
gather informations, develop skills, cope with situations and control the expression of one's feelings and 
emotions are some of the sources of tension or stress. It varies from person to person in various situations because 
of variations in feelings and emotions. Positive emotions love, ambition, sympathy, confidence, lead to stressful 
situations but on a constructive path way, whereas the negative emotions anxiety, dejection, guilt, inferiority lead 
to stressful situations,but on a destructive path.

There are a number of symptoms of stress increased heart beats, shortness of breath, trembling, headaches, 
sweating, anger, lack of coordination among movements. It has also been observed that severe or overwhelming 
stress causes physical illness, or death, insomnia, ulcer, cancers, heart attacks. These effects are evident only in 
intense prolong, consistent unpleasant stressful conditions.

George Bernard Shaw once said, "I never resist a temptation because bad things never tempt me"

There is no doubt in accepting the truth that present society is burdened upon by so many social tensions. Various 
factors are responsible to create this fear. The actual problem lies in realizing to what extent social tensions have 
distorted the mental state of the Human Beings in the present society.  
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More specifically I shall discuss the reference of mental state of the individual in general and of Student 
Community in particular.

It is fact that Social Tension is the bases of all undesirable behavior. Tension refers to a state of mind which is 
burdened from emotional stresses with the result that all the mental functions are inappropriate and barriers to 
individual adjustment and progress. An individual free from all such tension led a better happy life. Tension is 
reflected in lack of tolerance, undue anxiety, unnecessary worry, emotional imbalance, unrealistic perception, 
irrational fears and numerous other kinds of malfunctioning of emotions.These are further reflected in the 
behavior which many times are not in conformity with the social norms. The conditions of mental state affect the 
quality of human behavior to a very great extent. A person without tensions shows effective behaviors while its 
reverse, generally, results into ineffective and maladaptive behavior, which may affect an individual's 
achievements in life adversely.

In case of student, it seems that tension is quite often associated with poor academic achievements. If something 
wrong happens to the mental state of the child, it ultimately results into various kinds of inadequacies of his 
physical, mental, social, and moral and educational development. Suppose a child is made to work under 
constant fear of parents in the home and fear of teachers in the school, the persisting strain produced by this may 
insure the mental mechanism of the child permanently. He may not be able to concentrate on his studies. He may 
suffer from any kind of Psycho-Somatic disease such as indigestation, peptic ulcer, high blood pressure, 
headache and other body pains, as continuing strains affect the autonomic nervous system adversely. How can 
such a child, who is not keeping well physically and mentally, achieve satisfactorily in the field of education? He 
is worried about the physical ailments and most of his energy is absorbed in these problems. Very little of energy 
is left with him to spend on academic learning. He remains educationally handicapped.

This causes a great anxiety in him which distorts his perceptions of himself, of others in his environment and of 
the world outside. His whole outlook about life changes. He starts thinking he is a worthless fellow, the world 
around him is full of misery, the society is hard on him, friends are useless, and none can be relied upon and so on. 
He withdraws from society and is shut with in his own self. His social development is hampered, and the question 
of his moral development does not arise. Moral development is essentially the development of positive and 
favorable attitude towards ideals of life, virtues, socially prized ideas and other important cultural considerations. 
An emotional identification with these is essential for adopting them in life. This cannot be possible unless the 
child enjoys good mental state with positive thinking and feeling processes. Identification with an ideal is not 
only inconvenient but highly risky and tension producing in modern world. Only those individuals can find it to 
be possible whose mental state is strong and round enough to bear all the strains and shocks which are unleashed 
by living and ideal life in real life situations.

If the mental state of the child is so important from the point of view of his all-round development, should the 
society not pay head to this factor? The question is what the society can do to ensure good mental state of the 
child. Not a single teacher who considers child's development his supreme responsibility will disregard his 
concern about this aspect of child's life. Understanding of such concepts will enable the teacher and the society to 
develop deeper insight into unwanted and delinquent behaviors of school children which many times come under 
acts of indiscipline. Rising incidence of indiscipline in our schools today calls for teachers who are capable of not 
only teaching school subjects, but are also specialist in counselings and psychotherapy. That probably, is too 
ambitious a suggestion under the present economy of the country. But, fairly good background of the Social 
Tension seems to be inevitable to me very much.

Further, it is necessary to discuss how social tensions are responsible for undesired behavior and indiscipline. An 
act of indiscipline is disgraceful, no doubt, from the point of view of the school authorities and the society as well, 
but, from the point of view of the child, who behaves in that manner, it is the most convenient and natural act. An 
act of indiscipline follows the same principle of psychology which underlies a normal behavior. It is true that 
every action of the individual is an attempt on his part to adjust in the situation he is faced with. This is responsible 
for an act on indiscipline also. Through their behavior of numerous kinds children try to satisfy certain inner 
needs of which they are not aware.  Some of their acts of indiscipline may be such as smoking in the presence of 
school authorities, destroying school property, stealing and drinking in the hostel premises, picking on elders, 
teasing girls students, disturbing peace of the class, gangsterism, organizing strikes and gheraos in the school 
campus, injury done to the person or other students or to someone else in the school or outside the school,
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excessive cinema going, defying orders and school traditions, using unfair means in the examinations etc. 
These may be found in the form of simple misdeavours or may be serious enough resulting into various kinds 
of administrative and legal complications. The campus of every school is rampant with such incidences and 
the teacher of today as well as the society is getting much demoralized on account of these. Let us not feel 
nervous and hopeless as the student who is involved in such happenings does nothing deliberately. He 
indulges in these acts as something within him forces to go that way and the persisting social tensions acting 
upon him continuously. The mechanism of these behaviors is as natural as found in all normal behavious. 
The difference lies only in their ways of thinking and feeling, the aspects of their mental state. One set of 
individuals whose behavior remains normal enjoy life which results into positive thinking, constructive 
goals, greater tolerance of frustration and strains of life, sticking to chosen paths and not being misled by any 
undesirable force. This leads them to socially approved behaviors. The other folks with regular tensions and 
resulting unrealistic thinking, distorted perceptions, misunderstandings of many kinds of fears and guilts, 
strains and complexes, uncontrolled hostilities and other negative emotions are forced  by their own nature 
to behave in undesirable manners, as for them, these ways of behaving are significant and economical in the 
situation they are forced with.

For example, if two graduates come from two different families, both very poor, but one of them bestowing 
sufficient love and affection on 'A' and the other family all the time criticizing, insulting and rejecting student 
'B''. Now, student 'A' is poor but is treated affectionately with the result that the strain caused by his poverty is 
made ineffective by the amount of care he receives from his parents and hence happens to enjoy sound 
mental state without experiencing lack of any kind. His poverty stimulates him to think subconsciously, "I 
have to study hard to get highest grades and thereby a good job to free my parents from poverty. "He becomes 
a good scholar, a good citizen of the country. On the other hand, 'B' is undergoing a lot of psychological 
discomfort due to poverty of the family. Over and above, his rejection by his family has aggravated the 
tensions caused to him already by his socio-economic status. This he fails to cope with. He succumbs to the 
mischievous mechanism of his mental-state. His thinking is distorted. He begins to think that his parents are 
his enemies, the society is against him, and even God has been unkind to him. This unconscious thinking is a 
source of great tension, anxiety and pain which forces him unknowingly to get rid of them. He turns hostile 
to others, to the school, to the society and to everything that comes in his way. He starts thinking about them, 
"you have made me so. I will take revenge." A need arises, goal is set before him and he is in a state of 
''readiness" to act in a direction which satisfy his need to take revenge. He revolts against teachers, he defied 
their orders, destroys school property, bully's other students, smokes and drinks, and so on, all 
manifestations of attempts on revenge. Having done all that he feels satisfied, at least, partially. Due to break 
down of his mental state in the beginning he could not think in positive terms, he could not control his hostile 
feelings and emotions of aggression, and hence, found only those ways of behaving more convenient and 
significant. But, indiscipline on his part is, psychologically, the outcome of a state of helplessness. He could 
think of doing nothing else. Therefore, he did all that.

In the last I shall say that the growing complexity of the modern home and society adds still more to this 
making confusion worse confounded. In such circumstances one has to make therapeutic efforts as well as 
preventive ones. These efforts do not require much extra work. They just call for careful understanding of 
such individuals and talking with a purpose to them. While talking this an attempt has been made to change 
their attitude, their problems and the environmental conditions that cause problem to them. Sometimes, just 
feeling the person having a problem that, "Problem can never be eliminated completely from life, they can 
only be minimized, and, hence, one should prepare himself to face whatever comes there, may be enough to 
strengthen his ego and relieves him of the pain caused to him." Positive attitudes towards life's situations, 
correct perceptions of one's own self and others, understanding of behavioral consequences and acceptance 
of reality are some of the important personal characteristics which keep an individual free from adverse 
effects arising out of Social tensions.
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Following lines of Gurudev Tagre are worth mentioning here

Let me not pray to be sheltered from dangers
But to be fearless in facing them

Let me not beg for the stilling of my pain
But for my heart to conquer it

Let me not look for lies in life's battlefield
But to my own strength
Oh God! Grant me that
I may not be a coward

Feeling your mercy in my success alone
But let me find the grasp of your hands

In my failure also
- Rabindranath Tagore

Conclusion 

We have to become more aware of the situations that require behaviourl adjustment. This is a new dimension 
in how we should think about stress or tension. Primarily due to growing complexities in our lives, we are 
becoming more susceptible to diseases like hypertension, heart-attacks and strokes and other prevalent 
disorders of modern society. Since the environment is not going to grow less complex one has to find some 
way to win over this stress and that too within our own bodies. Meditative exercises of Yoga and educational 
implications may be taken up as strategies to win over this state of mind called social tension.
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PARADIGM OF CASSROOM BEHAVIOUR

ABSTRACT

This is nothing unusual. Everyday many pupils come and take their seats in classroom, sometimes housed 
in tents, huts and even under trees. They come to learn, and we teach. We teach them reading, writing, 
arithmetic, history, the different sciences, crafts and many other subjects. We talk and the pupils listen or 
we read from the textbook; we write on the blackboard and they see; when we ask a question, pupils raise 
their hands and one of them replies; sometimes there is noise in the class and we ask some of the pupils to 
stand on their seats. There are moments of absolute silence, broken by peals of laughter. These and many 
other similar things happen in a classroom. This is classroom behavior.

Keywords : Promptly, Titter, Lofty, Pattern, Authority, Co-exist, Gear, Analogous, Witty, Extremes, 
Client, Rigid, Integrative, Flexible

LET US OBSERVE A CLASS
Let us take a close look at a class. It is a small-

town school, the history period is in progress and the 
teacher is talking about Asoka's policy of peace and 
non-violence. He is describing the emperor's missions 
of peace to the countries of Asia. The students are 
listening with attention. The talk goes on for about ten 
minutes. Suddenly a boy raises his hand and there is 
some noise. Promptly comes the command, "Be 
Silent". The boys titter, I say, be silent "says the 
teacher, resumes his lesson, stops after some time and 
then says, "Now you can ask questions "There are two 
or three questions. The teacher replies, "I have just 
told you that…………, and repeats. The boy who
raised his hand is silent, so are other pupils. The period 
ends. 

All Teachers Are Not Alike
There are many types of teachers. We behave 

in so many different ways on different occasions. The 
same teacher behaves differently under different 
conditions. Another teacher might have behaved 
differently in place of the history tracher. Similarly, 
some pupils are satisfied with the teacher's exposition, 
and some think for themselves and ask questions. 
Some teachers are clear about their goals they know 
what they want to teach, others are not. But one thing 
is clear. How a teacher behaves while teaching has a 
great influence on his pupils. His behavior while 
teaching has a great influence on his pupils. His 
behaviors set the pattern of atmosphere in the class. 
Sometimes this is described as classroom learning 
atmosphere or climate. Different teachers may create 
different types of classroom climates by their 
behavior.

Pupils Learn Other Things besides Subject 
Matter in their Classrooms

We all know that pupils learn many things in 
their classrooms and schools besides their subject 
matter. Activities, such as games, debates etc. are 
generally planned and organized by school 
authorities. There are some which are not planned but 
pupils also learn from such activities. They learn from 
the teacher's behaviors towards them; their 
classmate's behavior towards each other, the general 
atmosphere prevailing in school and the traditions set 
up by the class and the school. For example, the 
history teacher was preaching to his pupils to follow 
Asoka's principles of peaceful living, tolerance and 
brotherhood. But his own behavior in the class seemed 
contrary to these lofty principles. Suppose that such 
behavior is repeated, several times, in the class. What 
happens then?

Will it be too much to imagine that his pupils begin to 
say, "Oh? All these principles are good to talk about 
……they are all right in a book!" They may develop a 
habit of laughing at the pupil who raises his hand to 
ask a question. They may develop a habit of 
suppressing their questions, of repeating questions 
within their lips, but dare not ask. They may stop 
thinking independently and depend solely upon their 
teachers for getting information. There is another kind 
of a teacher, who gives freedom to his or her pupils; 
encourages them to ask questions; consults them in 
planning lessons; involves them in other classroom 
activities. Such a teacher is likely to develop habits of 
independent work in his pupil. In other words a 
teacher helps to set a pattern of classroom behavior by 
his or her own behavior in the class. Pupils move and 
learn within such a pattern and they learn (or unlearn) 
many things besides the subject matter. Habits thus 
developed are enormously important as these are 
likely to have a long range effect on pupil behavior in 
the school and also later in life.
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Habits are Important for Learning
We often say that the teacher's chief concern 

is, and should be, to teach the subject matter. But the 
habits which pupils form, consciously or 
unconsciously, in their classes or outside, affect such 
learning. Take, for instance, the habit of depending too 
much on the teacher .Such students tend to look to 
their teachers for everything: "Important" questions, 
readymade answers, notes and other keys to success in 
examination. They find it difficult to do independent 
work. They can hardly do any library work. They find 
it hard to think and answer questions in the class. The 
habit of suppressing questions led one to sit back with 
half - understood things. Obviously such a pupil is not 
fully learning his subject.

Teacher has the Authority
It is difficult for us to conceive of a class 

without a teacher. He is there, whether pupils like him 
or not. He is there, because he has been assigned that 
particular class. He has the authority and the backing 
of the school and the society. He may make proper use 
of his authority or he may misuse it.

Some teachers, for example, instead of 
teaching their subjects, just read aloud from the 
textbook, or just dictate answers to certain questions 
and encourage pupils to cram. In some cases, teachers 
misuse their authority by discouraging their pupils 
from asking questions. The use of authority, to a 
certain degree, therefore, depends upon the teacher.

Individual Needs
We saw that a class is mostly an involuntary 

collection of children. The children differ in their age 
groups; they differ in their abilities and background. A 
psychologist once remarked that children, besides 
their talents, bring their ignorance to their classes. 
Obviously, therefore, each child has his or her 
individual needs. These coexist with the class needs in 
terms of fixed curriculum and goals. Children learn at 
their own speed and tend to gear their work to their 
own needs. Although the class as a group has common 
goals, the individual members may have their own 
goal geared to their needs.

How a Teacher Sets Classroom Climate?
Generally, when we talk of a class we think of 

pupils alone. The fact is that we cannot conceive of a 
class, in action, without a teacher. The person who has 
the responsibility of teaching is equally a part of the 
class group as the pupils who have 

the responsibility to learn. The teacher assigns tasks, 
reads from a book, asks questions, listens to pupil talk, 
writes on the board and acts in a number of other ways. 
Whatever he may do, his actions arouse reactions in 
pupils. The teacher and the pupils are continuously 
interacting in the class. The teaching-learning in a 
class is generally not possible without this interaction. 
This, in a way is analogous to the individual living in a 
society whose life is a series of interactions with the 
other fellow beings.  The class, in fact, is a miniature 
society with its unique characteristics.

Interaction is a very important characteristic 
of the class group. There can be a variety of 
interactions. These have important implications for 
the social and emotional growth of pupils as well as 
for their subject matter learning. 

Teacher's Behavior and Interaction

There is no one fixed type of teacher, and 
therefore no one classroom interaction. Teachers 
behave in different ways and therefore there are 
different types of classroom interactions.

These are what is usually called"strict" and 
"lenient" teachers. There are witty or cold, exciting or 
dull, business-like or careless teachers. There are 
teachers who remain serious all the time and those 
who remain smiling. There are many who behave in 
between the above extremes. We can describe some 
more. What is important to understand is that the 
teacher's behavior pattern helps set the pattern of pupil 
behaviors in the classroom. His or her behavior tends 
to create an atmosphere which we describe as the 
classroom climate. All classroom work, including 
subject-matter learning proceeds within some kind of 
classroom climate. The two types of group behaviors 
which we saw above at the time of school dispersal 
indicate the nature of climates prevailing in the 
respective classrooms. The pupil group behaviors may 
reveal their teachers classroom behavior particularly 
during the last school period.

Accumulation or Release of Tension in 
the Class

We know from our daily experience that the pupils 
who behave like the second group above really 
express their extreme happiness at the "release" from 
the class. Children, by nature, cannot remain serious 
or client for a long time. They have a natural tendency 
to talk, to speak out, and to ask questions, to express 
their thoughts and feelings. Some teachers permit 
pupils to do these during lessons, others do not. In
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such classrooms where pupils do not have a scope for 
interesting activities, the desire to do so accumulates. 
In other words, tension accumulates in them. This 
tension like a blocked stream flows violently when 
children are freed from school control. Those children 
who have a chance to express themselves in classes 
behave like the first group above.

The Teacher's Influence
We know that a class is more or less a random 

collection of pupils with the teacher as the authority 
and the central figure. There are rules, regulations and 
conventions which pupils have to follow in a class. For 
instance, pupils cannot dance or even talk while the 
teacher is teaching. The very nature of the class 
organization implies restrictions on the freedom of the 
class members. How much and in what manner the 
pupils freedom is restricted in the class, largely 
depends upon teachers. We know that some teachers 
allow more freedom to their pupils than others. The 
amount of freedom varies from occasion to occasion 
depending upon the nature of the task. These tasks 
may be drilling, evaluation of previous performance, 
revision, planning of future work, problem solving 
and so on. Some of these will restrict pupil's freedom 
more than the others.

We know that we have a rigid curriculum, and 
tight time tables. But in spite of these, all teachers do 
not teach in the same way. In other words, all do not 
use their influence on pupils in the same way. A 
teacher may use his influence by breaking the class in 
small groups and letting them discuss a problem. He 
may use his influence by talking throughout the 
period, or by talking for some time and encouraging 
his pupils to talk for the remaining portion of time. He 
may use his influence by accepting the pupil's ideas 
and feelings. He can use his influence through many 
other activities. The teacher is largely free to use his 
authority in the class in his or her own way.

No Fixed Pattern of Classroom Interaction
We know from our experience that no person 

behaves in the same way at all times. A person, who is 
selfish on one occasion, may be quite selfless on some 
other occasion. So is the teacher in a class - he may be 
quite dominative on some occasions and very 
integrative on other occasions. In the same classroom 
period, he may use his influence by lecturing and 
giving orders or he may use it by letting pupils decide 
what to do. It is the general behaviors of the teacher 
which sets the pattern of the classroom climate. If he is 
generally dominant he promotes such a climate in the
class. If he is generally integrative, he aids in 
developing an integrative climate.

Actually, we use many more and varied 
devices to control our classes. As is obvious, each 
device implies some type of interaction with the

pupils. We can pick up any one of the above devices 
and see its effect on the classroom interaction. Take, 
for instance, the show of enthusiasm. An enthusiastic 
teacher activates pupils to work. Take another 
example, expulsion from the class. Even when only 
one pupil is expelled from the class, for any reason, it 
has its effects on the entire class. This act therefore 
becomes the teacher's interaction with the whole 
class.

Learning Tasks and Interaction
There is no one type of interaction which can 

be good for learning all tasks in a classroom. As we 
saw earlier, a class at one time may be engaged in 
memorizing something, at another time engaged in 
taking an exam‚ or revising the previous lesson. It is 
hard to say what type of interaction would be suitable 
for each one of these and such other learning tasks. It is 
so because there is no fixed "good for all occasions" 
pattern of interaction. For example, if the task is to 
develop an appreciation of our cultural heritage, or to 
develop the ability to apply the knowledge of past 
history to new and current situations, it may be 
necessary to involve the class, in thinking, discussing 
and exchanging ideas about these. Such tasks may 
mean giving greater freedom to pupils than otherwise 
given. Certain unstructured learning situations like, 
library reading, self-reading, small group discussions, 
individual conference with teachers, may prove more 
useful for such tasks. If on the other hand, the task is to 
give information on facts, dates, terms, and the like, 
direct talk by the teachers may be more effective.

An effective teacher tries to understand the 
nature of the learning task and acts accordingly. He 
tries to be flexible and tries to mould his behaviors 
according to the requirements of the task. He sets 
varied patterns of interaction with his pupil, in order to 
become most effective for a given task.

Let us summarize here the points already 
examined with regard to classroom interaction. We 
saw how pupil's behavior of discipline or indiscipline 
can be a consequence of the classroom atmosphere or 
climate. We further saw how this atmosphere depends 
largely upon the nature of classroom interaction that 
obtains between pupils and the teacher and among 
pupils themselves. The nature of interaction is related 
to the kind of influence which a teacher uses in his 
class. He may use his influence in a dominative way or 
in an integrative way. In reality no teacher is 
consistently dominative or integrative. His behavior is 
a combination of the two. This general behavior of the 
teacher sets the classroom climate.
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AN INVESTIGATION INTO THE PROBLEMS OF TRIBAL 
GIRLS IN GHAZIABAD DISTRICT

ABSTRACT

Equality of educational opportunities guarantees education for all. But most of the girls in general, 
rural and tribal girls in particular either remain out of school or discontinue their education due to various 
reasons. This study is aimed in identifying individual problems affecting the tribal girls more and to see the 
effect of some variables like class of study, management of school, educational status of parents, locality, level 
of education, type of tribe, size of class and family size. Data were collected from both primary and secondary 
tribal girls attending to schools in Ghaziabad District of Uttar Pradesh. The sample consisted of 180 subjects 
selected by following multistage stratified random sampling procedure. The findings showed that girls 
belonging to lower classes, studying in private schools, with low parental education rural background, studying 
in crowded classes, living in large families have more problems. The most and the least affecting problems of 
the girls were also identified.

Key words : Tribal, Impetus, Imperative, Hailing, Impact, Bothering, Pedagogy, Multistage, Empathy, 
Commitment, Equality, Emphasis, Status, Nomadic.

INTRODUCTION

The national commitment to education lays in 
the removal of illiteracy to raise the status of the 
weaker sections particularly the girls. Education in 
primary and secondary levels brings awareness and 
interest for higher education and develops skills and 
knowledge necessary for becoming good citizens, In 
this context, the importance of education of tribal girls 
and women's education and equality of opportunities 
were felt by the constitution framers and included 
some provisions under article 45, 46 and 1691). 
Although many of the researchers have reported 
dealing with various areas of tribal in general, yet they 
were not given due attention. With increasing 
emphasis in terms of finance and welfare measures the 
tribal education has gained an impetus, focusing their 
attention on the process of education among the tribal 
girls.

In the light of the above facts, it is therefore urgent and 
imperative to study the problems of tribal girls in 
education and to identify the problems affecting their 
education.

Statement of The Problem

The present study entitled, ''An investigation into the 
problems of tribal girls at school level in Ghaziabad 
District" is carried out to identify the various types of 
problems faced by the tribal girls students in schools.

Objectives of the Study
The present study had been designed with the 
following objectives:-

1. To identify various problems affecting the 
education of tribal girls.

2. To identify the most affecting and least 
affecting problems.

3. To see the impact of certain variables 
considered for the study namely class of 
study, management of school, educational 
status of parents, locality, level of education, 
type of the tribe, size of the class and family 
size on these problems.

Methodology
Survey type of method was used for this study. A 
problem check list was used as a device for data 
collection to know the intensity of the problems faced 
by the tribal girl students.

Sample for the Study
The sample selected for the study consisted of 180 
scheduled tribe girl students selected by following 
multi stage random sampling procedure. In the first 
stage the level of education i.e., primary and 
secondary levels were identified, then schools were 
identified from those two levels. In the next stage two 
classes from each school were selected i.e. one from 
secondary and in the last stage tribal girls were 
randomly selected among those students, on the day of 
collecting the information. Thus the sample consisted 
of 90 tribal girl students of primary level studying 
sixth and seventh classes and 90 students of secondary 
level studying eighth and ninth classes respectively 
with a random selection of 45 students from each 
class.
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Tool Used
A problem check list was chosen as a data gathering 
device for this study. In absence of readymade check 
list to find the problems of tribal girl students, the 
investigator developed the tool suiting to the required 
conditions by keeping in view the previous studies, 
review of the literature, informal and formal 
discussions with teachers, students and officials of 
Tribal Welfare Department, the investigator 
constructed the problem check list in Hindi. This pool 
of items thus collected was refined and then final draft 
of the check list was prepared with 72 items taking all 
the necessary precautions, required and necessary 
directions for filling up the problem check list were 
given at the beginning of the tool.

Analysis and Interpretation of Data
The data thus collected were tabulated under several 
categories and the means and standard deviations 
were calculated for all the variables considered for the 
study. 't' tests and chi-square tests were computed as 
and when required,

Based on the statistical treatment the following 
findings were drawn.

Table-1shows that the mean value of ninth class 
students was the least 60.49 followed by seventh class 
63.04 whereas the sixth class students have more 
problems than others as the mean value is 73.53 
followed by eight class 67.33

From the observation shown in table-2, it can be 
understood that there was no significant difference 
between sixth and seventh class, sixth and eighth 
class, seventh and eighth, seventh and ninth and eighth 
and ninth class students, but there is significant 
difference between the students of sixth and ninth 
classes. This shows that these two groups of girl 
students differ significantly in relation to their 
problems. This table also shows that sixth class 
students have more problems and ninth class students 
have less problems when compared.

From the table - 3 the calculated 't' value 2.0866 is not 
significant at 0.01 level of confidence shows that there 
is no difference between the students studying in 
government and municipal school in relation to their 
problems. A similar finding was observed between 
upper primary and secondary students as the 
calculated value't' 1.3518 is not significant at 0.01 
level of confidence. Even the't' value calculated 
2.0807 between the students of illiterate and literate 
parents also indicated that there is no significant 
difference. But it was seen that there was a significant 
difference between the students hailing from rural and 
urban localities in relation to their problems.

The analysis was further carried out to see the 
significance between the tribes, in relation to their 
problems. From the same Table-3 it was observed that 
all the 'values 0.2943, 2.2344 and 2.1525 calculated 
between the three tribes, yanandi and yerukala, yanadi 
and sugali yerukala and sugali respectively were 
statistically significant.

From Table - 4 it is quite clear that the students of 
sugali tribe have more problems (71.78) whereas 
Yerukala have the least problem (63.45).

From Table-5 when the size of the class was taken into 
consideration the chi-square value calculated 13.8718 
was not significant at 0.01 level of confidence. This 
indicates that the size of the class has no impact on the 
problem of the students.

Chi-square was also calculated to see the impact of 
family size on the problems of the tribal girl students. 
From the table it was interesting to know that the 
calculated X2 value was 51.4667 which are significant 
indicating that the family size is influencing the 
problems of tribal girl students.

From the analysis of the individual responses the most 
bothering and least bothering problems of the tribal 
girls are given below in Table - 7

Sample Size, Mean Values, S. D. and t-value for all the 
variables considered for the study.

Table - 1
Class wise Means and Standard Deviations on the 
problems of Tribal Girls

Sl. No.

1

2

3

4

Class 
of 

study

Sample
Size

Mean S.D.

Sixth 
Class

Seventh 
Class

Eighth 
Class

Ninth 
Class

45

45

45

45

73.53

63.04

67.33

60.49

26.65

21.77

16.23

18.98
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Table - 2
Significance of the difference between means values 
of sixth, seventh, eighth and ninth class students.

Sl. No.

1

2

3

4

5

6

Class 
of study

Sample
Size Mean S.D.

't'
value

Sixth Class
Seventh Class

45
45

45
45

45
45

45
45

45
45

45
45

73.53
63.04

73.53
67.33

73.53
63.49

63.04
67.33

63.04
60.49

67.33
60.49

26.65
21.77

2.048
@

1.333
@

1.0619
@

0.5930
@

1.8387
@

2.6721

26.65
16.23

26.65
18.98

21.77
16.23

21.77
18.98

16.23
18.98

Eighth Class
Ninth Class

Sixth Class
Eighth Class

Sixth Class
Ninth Class

Seventh Class
Eighth Class

Seventh Class
Ninth Class

@ not significant at 0.01 level of confidence
*Significant at 0.01 level of confidence

Sl. No.

1

2

3

4

5

6

7 

Class 
of study

Sample
Size Mean S.D.

't'
value

Management
Govt. 
Municipal

108
72

126
54

68
112

90
90

80
42

80
58

42
58

65.83
69.17

69.21
62.41

72.16
63.81

68.29
63.91

64.63
63.45

64.63
71.78

63.45
71.78

20.33
20.12

20,05
20.11

22.18
17.77

24.88
17.99

21.35
20.90

21.25
16.22

20.90
16.22

Parent. Literacy
Illiterates
Literates

LOCALITY
Rural
Urban

LEVEL OF 
EDUCATION
Primary Secondary

TRIBE
Yanandi
Yerukala

Yanadi
Sugali

Yanadi
Sugali

2.0866
@

2.1525
@

2.2344
@

0.2943
@

1.3518
@

2.7918
*

2.0807
@

@ not significant at 0.01 level of confidence
*Significant at 0.01 level of confidence

Table - 4
Tribe wise distribution of means and standard 
deviations of the tribal girl students

Sl. No.

1

2

3

Tribe
Sample

Size Mean S.D.

80

42

58

Yanadi

Yerukala

Sugali

64.63

63.45

71.78

21.35

20.90

16.22

Sl. No.

1

2

3

4

Up
to 60-80

80 &
above Total

‘X'
value

11

12

5

10

28

24

21

27

6

9

19

8

45

45

45

45 13.8717@

Table - 5
Tribe wise distribution of means and standard 
deviations of the tribal girl students

@ not significant at 0.01 level of confidence.

Table - 6
Tribe wise distribution of means and standard 
deviations of the tribal girl students

Family
Size

Up
to 5 6 7 8

9 &
above

‘X'
value

22

30

61

30

Of

Of

41

30

19

30

21

30

16

51.4667*
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Table - 7

Sl. No. Sl. No.Most bothering 
problems

Afraid of teachers 
(73.89%)

1 1

Lack of education 
for parents (67.22%)

2 2

Home far away from 
school (65.56%)

3 3

Low Social Status 
of parents (65.56%)

4 4

Least bothering 
problems

Single teacher 
schools (73.89)

Language problem 
(66.67%)

Nomadic life 
(62.22%)

Inconvenient School 
Timing (62.22%)

EDUCATIONAL IMPLICATIONS: 

Following are the educational implications

There is relationship between the education of tribal girls 
and other educational problems. 

It is necessary to identify their problems for educational 
administration. Otherwise the investment of both the 
governmental and the non-governmental organizations 
will be a waste. Unless these problems are minimized it 
is not possible to achieve cent percent literacy among the 
tribal girls because more non-entrants and drop-outs are 
more among this population. Moreover, the quality of 
education of these children is also not up to the mark. All 
these problems should be taken care to achieve 
individual and national goals. Parents, particularly the 
mothers should be properly guided for their daughters, 
particularly among tribal girls. 

In addition the teachers should encourage the tribal 
children to increase the enrolment and their educational 
attainments including extracurricular activities. They 
should also be encouraged to go to their higher levels of 
education and occupy the positions with high social 
status. Confidence should be developed among these 
tribal children to compete with others in all educational 
activities. 
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ABSTRACT

Teachers commit themselves to the norms that define their work and to the ethics of their profession. They 
undertake to perform their tasks in a responsible manner, to develop their work and professional skills and to 
evaluate their own activities. Teachers must realize that their own personality plays an important part in their 
work and that they have both a right and a duty to develop that personality. Teachers are also entitled to be 
treated fairly in the exercise of their duties.
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INTRODUCTION

A teacher plays a pivotal role as front liners in every 
education system. Their role is not simply that of 
disseminating knowledge or imparting information. It 
goes far beyond as their role is to create a stimulating 
learning environment to ensure that all students reach 
their full potential. They are role models within 
themselves for their students who, consciously or 
subconsciously, emulate their behavior. They instill 
values and morals that will influence the lives of their 
students. Their responsibility is to understand the 
needs of their students even outside the school walls 
and their responsibility is to nature and to cherish. Our 
teachers remind the prime investment in good quality 
education.

Teachers have a daily influence on the lives of 
children; teachers are often held to high standards. In 
the midst of all of their responsibilities, they're 
required to serve as strong role models and 
demonstrate ethical behaviors as they interact with 
students, colleagues, parents and others. Developing 
and following a professional code of ethics helps 
make sure teachers act in a professional and ethical 
manner at all times.

Professional Ethics

Many professions throughout the ages have set 
themselves ethical guidelines that express the 
attitudes and sense of responsibility that members are 
required to show towards their work, articulating the 
common values and principles that they should 
possess with respect to their profession.

The teaching profession is based on the concept of 
teachers as experts who have been assigned 
specialized tasks by society, which has also prepared 
them for such tasks by providing them with the 
necessary high level of education. The profession then 
demands that the representatives selected to perform 
these tasks should demonstrate high ethical standards 
in all situations, even though the tasks may frequently 
be difficult to define precisely or call for rapid 
decisions. It is essential for society to be able to rely on 
persons of this kind to exercise a high level of 
professional skill.

A Teacher's Ethical Principles

A Teachers Relationship to His or Her 
Work

Teachers commit themselves to the norms that define 
their work and to the ethics of their profession. They 
undertake to perform their tasks in a responsible 
manner, to develop their work and professional skills 
and to evaluate their own activities. Teachers must 
realize that their own personality plays an important 
part in their work and that they have both a right and a 
duty to develop that personality. Teachers are also 
entitled to be treated fairly in the exercise of their 
duties.

Teacher and Learner

Teachers should accept the learners as unique 
individuals, respecting their rights and treating them 
fairly and humanely.
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Teachers should try to understand the learners' points 
of departure, ways of thinking and opinions and 
should exercise discretion in matters connected with a 
learner's personality and private life. Teachers should 
pay particular attention to learners who need care and 
protection and should not condone any form of teasing 
or exploitation of others.

Teachers should train the learners to b good members 
of society and to work in collaboration with others. 
They should also work to promote trust and to build up 
good personal relations.

The younger the learners are, the greater the 
responsibility that the teacher has for them. Teachers 
should work in conjunction with the adults 
responsible for the children and young people who 
they teach.

The Working Community
Teachers should value the work they are doing and 
show respect for their colleagues. They should seek to 
achieve a constructive pooling of resources and a 
proper balance between their own autonomy and the 
interests of the working community. The acceptance 
and understanding of one's colleagues as individuals 
and the importance of mutual assistance and support 
should be guiding principles in the working 
community.

Teachers and Other Interest Groups
Teachers should work in collaboration with learners, 
parents and guardian and others who are responsible 
for their education, upbringing and welfare. These 
may be taken to include specialist advisers in the fields 
of health care and social work, the authorities and 
numerous other instances. The purpose of this 
collaboration is to support learning and development 
and to extend the opportunities for learning.

The Values lying behind a Teacher's 
Professional Ethics

Human Worth
 The basis underlying the ethical principles laid done 
here is the treatment of every person as a being of 
inherent worth. This implies that every child, pupil or 
student should be approached as a person capable of 
thinking and learning. The worth of a human being 
should be respected regardless of sex, sexual 
orientation, outward appearance, age, religion, social 
status, origins, opinions, skills or achievements.

Truthfulness

Truthfulness is a central value in teaching, in which 
the teacher is engaged in guiding learners in their 
encounters with their surroundings and with life itself. 
An enquiry-based approach to these things calls for 
front discussion and a search for the truth. Honesty to 
oneself and to hers and mutual respect in all 
interactions with other people form part of the 
foundation of a teacher's work.

Fairness

It is essential that fairness should prevail in all 
dealings with learners, as individuals or in groups, and 
in all activities within the working community. 
Particular attention should be paid to the promotion 
for equality and impartiality and the avoidance of 
discrimination and favoritism. Fairness should also be 
exercised in the distribution of favors ad burdens, in 
the handling of offences and conflicts and in the 
evaluation of learners.

Rights and Responsibilities

Teachers are entitled to their own values and opinions, 
but they are bound in their teaching by the 
responsibilities of this undertaking and the norms that 
apply to it e.g.,the relevant legislation and the 
curriculum.

Maintain Professional Relationships with 
Students

Maintain professional relationships with students, 
members of the Teaching Profession shall maintain 
professional boundaries whilst in school and out of 
school, avoid improper physical contact, avoid 
inappropriate communication via any form of media 
and avoid inappropriate relationships with students. 
The members of the teaching profession are duty 
bound and are ultimately responsible to maintain a 
professional distance, refrain from taking advantage 
of professional relationships with students for their 
own personal benefit, including by giving private 
lessons to students from the classes  they teach or who 
are under their administrative responsibility. Against 
payment, whether monetary or in kind; conduct 
pastoral interventions with students professionally, 
and behave in keeping with their unique position of 
trust and status as role models; Follow behavior 
management and safe schools policies and guidelines 
as directed by the relevant school, college and 
education authorities; Act appropriately towards
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students exercising care in their languages, gestures 
and attitudes, ensuring that they do not act in such a 
manner that is embarrassing of disparaging and 
ensuring that they do not use abusive language or 
offensive names or make inappropriate remarks; and 
Act with a professional attitude and behavior at all 
times.
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1. To study the leadership behavior of 
Principals of schools as perceived by 
themselves.

2. To study the leadership behavior of Principals 
of schools as perceived by their teachers.

3. To compare the leadership behavior of 
Principals as perceived by their teachers and 
perceived by themselves.

Data Collection

The data was collected using LBDQ and Background 
Information Form (BIF)

A) L E A D E R S H I P  B E H AV I O U R  
DESCIPTION  QUESTIONNAIRE 
FORM (XII)

The initial work for LBDQ was started by Hemphill. 
The present form of the LBDQ as revised by Ralph in 
Stogdill (1963) has 12 dimensions with 100 items. 
This questionnaire has not been constructed on any 
norms. The correlation of the sub-scales (dimensions) 
varies from .50 to .91 on various samples. After being 
used in different research fields including education, it 
has been found to be reliable. Answers have five 
choices written as A, B, C, D,E. Scoring was made 
according to the scoring key.
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A STUDY OF SELF-PERCEIVED LEADERSHIP 
BEHAVIOURS OF PRINCIPALS OF SECONDARY SCHOOLS

ABSTRACT

In every social group, there is a great demand for leaders. A leader is always an individual who has outstanding 
qualities of head and heart. The destiny of a nation depends upon its leaders. During the last fifty years the 
concern with leadership has become more significant because of the increased demand for creative talent in 
every sphere of life. A good teacher is not only able to command well but is able to extract work from his 
Subordinates to the best of their abilities and aptitudes.

The head of a school is considered to be the pivot around which revolve the activities of the school. Leadership 
functions and administrative functions are generally combined in the school and, therefore, the head is a very 
important person in the school. All the members of the staff and students work under the leadership of the head. 
Therefore, he is expected to convince his colleagues of the need and significance of innovative practices. It is 
expected that the head should create an academic atmosphere in the school In short, the head of the schools is 
expected to possess all the qualities of leadership, which include the capacity both: to lead and to carry out 
administrative activities as well. A great amount of credit goes to him when he discharges his responsibilities 
adequately and takes the institution on the path of progress,

Key- Words: Creative, Sphere, Aptitude, Pivot, Innovative, Credit, Perceived, Initiation, Consideration, As a 
whole, Structure, Significant, Subordina

THE PROBLEMS

It is a common experience that the social climate of 
different schools is mainly determined by the 
principals of the schools and this suggested need to 
research this field. It would help the heads of school to 
make a self-analysis of their leadership capabilities. 
Hence, the investigator felt motivated to carry out the 
present study  - "A Study of Self-perceived 
Leadership Behaviours of Principals of Conda 
Schools

Methodology of Used

Sample
The sample for the present study was drawn from 10 
schools of Ghaziabad District; from every school one 
Principal along with five teachers constituted the 
sample. Thus the study was based on 10 Pricipals of 
schools as perceived by themselves and their 50 
teachers. Leadership Behaviour Description 
Questionnaire (Form XII) and Background 
information form was administered in the school to 
the Principals and their subordinates.

Objectives of the Study:

The following objectives were made:



B) BACK GROUND INFORMATION 
FORM

The background information form was used by the 
investigator to gather professional and personal 
information regarding the Pricipals of schools. 
Information was also obtained from teachers about 
their teaching and administrative experience, level of 
education or qualifications, age, sex, name and full 
address, designation etc.

Procedure

Leadership Behaviour Description Questionnaire 
form (LBDQ) was administered to the school 
Principals and teachers individually. The teachers 
were instructed before administration of the 
questionnaire that they had to provide their personal 
views about their respective Principals and Principals 
of schools were instructed that they have to furnish 
their views regarding themselves. Last of all, they 
were asked to fill up a background information form. 
The data were analyzed and interpreted in three parts 
A, B, C which are reported in Tables 1 to 9.
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a) Initiations of Structures

Table - I

Distribution of scores on initiation of Structures as 
perceived by themselves (self-perceived)

Class Intervals

47 - 48

45 - 46

43 - 44

41 - 42

39 - 40

f

3

2

3

0

2

Mean  =  44.3

S.D.=  4.7

Sk    = .511

Ku    = 1.47

a) Interpretation

As it is evident from Table 1, the mean score is 
44.3, which suggests that the Pricipals of schools 
included in the study on the whole, "Always'' 
clearly define their own role and let their 
subordinates know what is expected of them,. The 
obtained values of Skewness and Kurtosis are not 
significant. Hence, initiation of Structures is 
normally distributed among Principal of schools 
included in the study.

Table - 2

Distributions of scores on consideration as perceived 
by themselves (self-perceived)

b) Consideration

As shown in the Table 2, the Mean score is 37.9 
which implies that the Principals  of schools 
'Often' have regard for the comforts, well-being 
and status of subordinates as perceived by 
themselves. The obtained values of skewness and 
kurtosis are not significant which suggest that the 
consideration is normally distributed among 
Principals of secondary schools.

Table - 3

Distributions of scores As a whole as perceived by 
themselves (self-perceived)

Mean  =  87.1

S.D.=  7.79

Sk    = .130

Ku    = .17

Class Intervals

90 - 91

88 - 89

86 – 87

84 – 85

82 – 83

80 – 81

78 – 79

76 -77

74 – 75

72 – 73

70 – 71

68 – 69

66 – 67

64 – 65

62 - 63

f

1

1

3

1

0

1

1

1

0

0

0

0

0

0

0

n = 10

Class Intervals

44 - 45

42 - 43

40 - 41

38 – 39

36 - 37

34 – 35

32 – 33

30 – 31

28 – 29

26 - 27

24 – 25

22 - 23

f

2

1

1

2

2

1

0

0

0

0

0

1

Mean  =  37.9

S.D.=  6.07

Sk    = .133

Ku    = .17

n = 10
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a) Interpretation 

As a whole

As is evident from Table 3, the obtained value of 
skewness and kurtosis are not significant, which 
suggests that leadership behavior of  Principals of 
schools (self-perceived) included in the study as a 
whole, is normally distributed.

PART - B

Table - 4

Distributions of scores on Consideration as perceived 
by their respective teachers (Subordinate perceived) 

n = 10

Class Intervals

47 - 48

45 – 46

43 – 44

41 – 42

39 – 40

37 – 38

35 – 36

33 - 34

f

1

0

3

2

2

1

0

1

Mean  =  41.1

S.D.    =  3.67

Sk       = .51

Ku       = .45

Interpretation 

a) Initiations of Structures

As is evident from Table 4, the Mean score is 41.1, 
which suggests that the Principals of schools included 
in the study on the whole, "always" clearly define their 
own role and let their subordinates know what is 
expected of them. The obtained values of skewness 
and kurtosis are not significant which implies that 
initiation of structures (subordinate perceived) is 
normally distributed among the Principals included in 
this study.

Table - 5
Distributions of scores on consideration as perceived 
by their respective teachers (Subordinate perceived) 

Mean  =  35.7

S.D.  = 2.6

Sk    = .23

Ku    = .81

n = 10

Class Intervals

47 - 48

45 – 46

43 – 44

41 – 42

39 – 40

f

3

2

3

0

2

b) Consideration
As is evident from Table 5 the Mean score is 35.7 
which suggests that the Principals of schools 
included in the present study on the whole, 
"often" are concerned about the comforts, well-
being, status and contribution of subordinates as 
perceived by their teachers. The obtained values 
of Skewness and Kurtosis are not significant 
which  sugges ts  tha t  "cons idera t ion"  
(subordinate perceived) is normally distributed

Table - 6

Distributions of scores As a whole as perceived by 
themselves (self-perceived)

f

1

0

0

1

1

1

2

2

0

1

0

1

Class Intervals

88 - 89

86 – 87

84 – 85

82 – 83

80 – 81

78 – 79

76 -77

74 – 75

72 – 73

70 – 71

68 – 69

66 – 67

n = 10

Mean  =  76.9
S.D.=   5.85
Sk    = .154
Ku    = .13

b) As a whole

As shown in the Table 6, the obtained value of 
skewness and kurtosis are not significant, which 
suggests that the leadership behaviour of Principals  
(Subordinate  perceived) as a whole, is normally 
distributed.

PART - C

Table - 7

Comparison of Self-perceived and Subordinate 
perceived leadership of Heads on Initiation of 
Structure.

Mean

S.D.

't' Value

df (18)

Self
perceived

44.3

3.49

2.01

2.10

Subordinate 
perceived

41.1

3.66

0.198 "



Interpretation 

a) Initiations of Structures
Table 7 shows the comparative behaviour of 
Principals as perceived by themselves and as 
perceived by their teachers on initiation of 
structures. The obtained value of  't' is not 
significant at 0.05 levels. This suggests that the 
leadership behavior of Principals in this study 
does not significantly differ on initiation of 
structure.  

Table - 8
Comparison of self-perceived and subordinate 
perceived leadership behaviour of Principals on 
Consideration.
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Mean

S.D.

't' Value

df (18)

Self
perceived

Subordinate 
perceived

35.7

2.6
37.9

6.07

1.05

2.10

Mean

S.D.

't' Value

df (18)

Self
perceived

Subordinate 
perceived

35.7

2.6
37.9

6.07

1.05

2.10

Interpretation 

Table - 9
Comparison of Self-perceived and subordinate 
perceived leadership behavior of Principals as a whole

b) Consideration
Table 8 shows the comparative behavior of 
Principals as perceived by themselves and as 
p e r c e ive d  b y  t h e i r  s u b o r d i n a t e s  o n  
'Consideration'. The value of 't' is not significant 
at 0.05 levels. This suggests that Principals 
included in this study do not significantly differ 
on consideration

Interpretation 
a) As a whole

As is evident from Table 9, the obtained value of  
't' is not significant at .05 levels. This suggests that 
heads included in this study do not significantly 
differ as a whole.

b) Conclusions:-

The following conclusions were drawn 
from the study:-
1. The leadership behavious of Principals of schools 

as perceived by themselves is normally 
distributed.

2. The leadership behavior of Principals of schools 
perceived by their teachers is normally 
distributed.

3. The leadership behavious of Principals as 
perceived by their teachers and perceived by 
themselves does not differ significantly.
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THE BUDDY SYSTEM
ABSTRACT

The buddy system is a procedure in which two people, the "buddies", operate together as a single unit so that 
they are able to monitor a help each other. As per Merriam-Webster, the first known use of the phrase "buddy 
system" goes as far back as 1942. Webster goes on to define the buddy system as an arrangement in which two 
individuals are paired (as for mutual safety in a hazardous situation)."

The buddy system is basically working together in pairs in a large group or alone. Both the individuals have to 
do the job. The job could be to ensure that the work is finished safely or the skill/learning is transferred 
effectively from one individual to the others.

Key-Words : Buddy, Mutual, Hazardous, Paired, Autism, Etiquette, Rescue, Crisis, Acclimatizing, 
Reaffirms, Self-esteem, Nashville, Main-Stream.

SALIENT FEATURES 

The advantage of this system is that it does not single 
out the student with Autism, especially if they are not 
comfortable with that, and instead includes everyone. 
Additionally, it gives the person with Autism a role is 
being a buddy also, which can be used to teach social 
skills, expectations and etiquette.

In adventurous or dangerous activities, where buddies 
are often required, the main benefit of the system is 
improved safety; each may be able to prevent the other 
becoming a casualty or rescue the other in a crisis.

When this system is used as part of training or the 
induction of newcomers to an organization, the less 
experienced buddy learns more quickly from close 
and frequent contact with the experienced buddy than 
when operating alone.

Organizations
The buddy system is used in the United States Armed 
Forces, and referred to by various names in each 
branch ("Wingmen" in the Air Force, "Battle Buddies" 
in the Army, and "Shipmates" in the Navy), as well as 
the Boy Scouts of America and the Girl Scouts of the 
USA. It is also used by religious organizations like the 
LDS Church. Members on mission form a 
companionship constituted by two or sometimes more 
missionaries, which are not allowed to be alone for a 
two-year time period: "Stay Together. Never be alone. 
It is extremely important that you stay with your 
companion at all times."

The buddy system is used in New Employee 
Onboarding for assisting with the formalities in the 
organization. The period could be from a month or two 
months. The buddy helps in acclimatizing the new 
employee to the culture and day to day aspects of 
working, in a shorter period of time. The buddy helps 
the new employee to become knowledgeable about 
department practices and organizational culture in a 
shorter period.

The purpose of assigning new employees with a 
buddy is to help welcome employees and reaffirms 
their decision to join the organization. It provided new 
employee with a reliable, motivated, single point of 
contact for their basic questions regarding their work 
experience the buddy system is an effective method to 
provide support, monitor stress, and reinforce safety 
procedures,
The buddy system is also informally used by school-
aged children, especially on field trips. Assigning 
each student a buddy provides an extra measure of 
safety and removes some of the burden of keeping an 
eye on a large number of children in an unfamiliar 
environment from the supervising adults.
The buddy system encourages open and effective 
dialogue among peers and tends to break down social 
barriers with these classmates. It helps create a 
collaborative learning environment in which peers 
feel less hesitant to raise questions. This enables 
students to develop social networks, cross-cultural 
experiences. It provides effective support for the 
students who are 'at risk' and to lower the attrition rate 
at the higher education level.

Education
The buddy system positively affects the culture of the 
school and it greatly affects the troubles student as 
well as the older buddy.
It gives independence to all students, and increase 
self-esteem and peer acceptance
The opportunity for active participation, clearing 
doubts and discussions help students to continue with 
studies or activities with joy and created a depth in the 
subject matter.
A buddy system in a school is where a child gets paired 
with another child, usually one that is older and of 
higher abilities. A buddy system helps to promote 
friendship, better support of coursework, behavioural 
and social needs, and can foster a greater sense of 
belonging and a more inclusive school community.
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Students create friendships that enable both older and 
younger 'buddies' to bond more closely with their 
school, increasing the likelihood of more positive 
school behavior and positive response towards 
learning for all students.

Pairing Styles.
There are numerous pairing styles: newly admitted 
students paired with older students, low achieving 
elementary school students paired with high 
achieving elementary school students, behaviorally 
challenged teenagers paired with adults, autistic 
children paired with neurotypical children, severely 
disabled children paired with neurotypical children 
and even college students paired with post-bachelor.

Ideal Nashville
An example of a successful peer buddy system was in 
Nashville, Tennessee's McGavock High School. 
Teachers were concerned with having a more 
inclusive environment for special education students. 
Not only were the specialized students excluded 
academically but there was social exclusion as well. 
This adversely affects specialized students when there 
is a need for them to later assimilate when out of high 
school. Students with disabilities were eating with 
their buddied and their friends, which resulted in the 
expansion of their circle of friendship and thus 
allowed for the special needs students to feel more 
normal and included.

Buddy System for Mainstream Students.
There are more examples of buddy systems for 
developmentally challenged students than there are of 
students with normal development but with 
behavioral or academic needs. Adults if a system can 
be implemented that can help autistic or behaviorally 
challenged children or children with intellectual 
disabilities, than similar buddy systems can be 
incorporated into mains treat classrooms to help aid 
students that have a hard time learning but who may 
not qualify for the special needs programs.

Implementation
Students that qualify for special needs services receive 
a lot of attention. For the students that don't qualify but
might be struggling behaviorally and socially, then 
programs link these could potentially have similar 
benefits for them as well. Carolyn Hughes and Erik 
Carter promote a more ubiquitous peer buddy system 
in their book by laying out different strategies and 
benefits if schools were to include these systems in 
their curriculum.
Examples they provide are: administrators assisting in 
the publication of the program, school counselors 
signing up students for a credit based buddy system 
course, general education teachers providing support

for special needs students who might be in their 
classroom and having parents providing impetus and
support for a program to begin. Carolyn Hughes and 
Wrik Carter suggest starting on a smaller scale, 
perhaps a classroom or two and then growing a base of 
support.

Peer to Peer Buddy System for Student with 
Autism 
A key element of education is to build empathy and 
understand other people in the society. This approach 
sees a small group of students in a class being made 
''buddies'' for a student with Autism. The students are 
made aware of particular challenge a student has and 
are asked to take special case to include them, to be on 
the lookout for any bullying or exclusion and to be 
supportive to the student if they get stressed out or 
upset at break time or in class.

The students who are selected would be chosen for 
their maturity and kindness. Parental consent would 
be sought from the parents of the students involved. 
While not every student with Autism will instantly 
begin to socialize or make friends, this approach will 
at the very least ensure inclusion and also that there 
will be a friendly pair of eyes when teachers are not 
present or are out of ear-shot. 

Buddy Diving
Buddy diving is the use of the buddy system by scuba 
divers and is a set of safety procedures that are 
intended to improve divers'chances of avoiding or 
surviving accidents in or under water by diving in a 
group of two or sometimes three divers, When using 
the buddy system, members of the group dive together 
and co-operate with each other, so that they can help or 
rescue each other in the event of an emergency.
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DEVELOPMENT OF CONCEPTS IN SCIENCE AMONG 
ELEMENTARY SCHOOL CHILDREN

ABSTRACT
It is an experimental study which aimed at finding the level of development of concepts and the effect of 
experimental treatment on the development of concepts. Teaching of science through real objects and models 
was the independent variable and the achievement in science was the dependent variable. Twenty students were 
selected as a sample. It found that 70 to 90 percent of the students had high level of concept formation for eight 
concepts. There is no significant correlation between formation of concepts and socio-economic status of the 
students.

Key-Words : Concept, abstraction, abstracts, sensation, perception, object, stimulates, concrete, mastery, 
improvised, scholastic, socio-economic status.

INTRODUCTION

A concept refers to a symbolic representation of some common or shared characteristic or characteristics of 
events or objects. The ability of the human beings to form concepts enables them to categories, things and objects 
into classes. Development of concepts involves perception, abstraction, generalization and discrimination. The 
child gets the knowledge of the external world through the senses which are the gate way of knowledge. Things in 
our immediate environment stimulate our sense organs. Our minds read it and we become aware of the things. 
This process is called sensation. Perception is the process of interpreting and giving meaning to sensation. The 
child perceives a number of objects in the world. The child recognizes that some objects are dissimilar in certain 
respects. Then the child obstructs the similarities and dissimilarities and organizes the common properties of the 
object. Thus sensation and perception are the two stages which lead to concept formation.

Rationale for the Study
Perception level of the elementary children is high as he witnesses the concepts newly. They like novelty in 
learning. Formation of the concepts at this stage pays the foundation to the future development of the concepts. 
When the students understand the concepts correctly through real objects and models, the concepts formation 
would progress enormously in the correct direction. According to Piaget (1958), the concrete operational stage 
between 7 and 11 years old is very crucial for the concrete level of learning. Formation of concepts in Science is 
believed as difficult when comparing other subjects. Hence the science teachers are expected to use teaching aids 
like Charts, Models, real objects etc., for more and clear understanding. The investigators were interested to 
know the level of formation of concepts out of using aid in science teaching. This has motivated the investigators 
to conduct a study in this area.

Review of Related Literature
Though the investigators could not identify sufficient studies on formation of concepts exactly in science subject, 
two studies were in science and remaining two were in Mathematics.
Chand (1980) studied on the child's conception of movement. In a study, Ayya (1981) investigated the growth of 
scientific concept among elementary school children. It found that 25 percent at 6+ and 62.5 percent at 8+ ages 
improved the concept formation.

Out of two studies identified in Mathematics, Jabbal (1981) was one who had conducted a study on development 
of Mathematical concepts in school-going children in relation to the effect of intelligence, sex, loyalty and age 
difference. The study the correlation co-efficient between intelligence and Mathematical concept formation, in a 
study, Nalinidevi (1976) studied the development of number concept among children in relation to age, 
schooling, and mental ability, socio-economic and educational background. The study found that children were 
able to discriminate successfully by the time they reached four year of age and serration was mastered between 
five and six years of age. The non-school going subject's performance was uniformly poor with regard for 
numeration. Difference in mental ability seemed to play significant role in the acquisition of the number 
concepts.  The difference between the socio-economic and educational background of the family were found to 
be significant effect in the serration and numeration operation.
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Objectives of the Study : The objectives of the study were as follows-
1. To find the level of concept formation in science among V standard students.
2. To study the effect of experimental treatment on formation of concepts.
3. To study the relationship between concept formation in science and socio-economic status of the student 

and
4. To study relationship between concept formation in science and scholastic achievements of students.

Methodology Used:
The nature of the experiment was pre-posttest single group design. Teaching science through real objects and 
models was independent variable and development of concepts in science was the dependent variable. Theco-
variable in the study was socio-economic status of the Vth standards students.

Sample for the Study 
Twenty students studying in V standard in AryaKanyaPathshala. Khurja were taken as sample for the study. The 
selected students were administered pre-test on the fifteen selected concepts. After the treatment was over, post-
test was conducted to measure the level of formation of concepts.

Experimental Design (Treatment)
The investigator taught one concept for a day with the help of real objects and models prepared by the 
investigators. The real objects like Paddy, Wheat, Gingelli, Ragi, Solum were shown to the students to teach the 
concept 'Monocotyledon' and blackgram, beans, peas, groundnut, green gram were sown in the school garden 
and watered regularly. After a week, their different stages of germination were explained. For the concept 
Vegetative Propagation, sugarcane and bryophyllum were put into the sand and made to grow and then explained. 
The Hibiscus and Rose plants were grafted and after twenty days, the concept of 'grafting' was taught layering 
was made to the well grown plants of hibiscus, Rose and Crotons, and then same were used to explain the concept 
'Layering'. The plants of Hydrilla, Vallisneria, Water Lilly, Lotus, Jessica and Polygenum were brought from the 
nearby lake and used while teaching the concepts of submerged Hydrophyte. With the help of Table Lamp. Ball 
and Globe, demonstrations were held to explain the concepts of Solar Eclipse and Lunar Eclipse. Thus all the 
fifteen concepts were taught through real objects, sowing and planting, watering regularly and using them for 
teaching. In the last fifteen days, forty minutes were spent in a day for teaching a concept with the help of above 
prepared real objects and demonstrations.

Tools Used
The following tools were used for the collection of the data:

A. Mastery Test in science, developed by the investigator.
B. Aaron's Socio-Economic Status Scale.
C. Annual examination scores in Hindi, English, Mathematics, Science and Social Science.

Development of Mastery Test
The 15 science concepts from V Standard science text book were identified and then the materials for experiment 
were prepared with the consultation of primary school teachers and co-researchers. Total Fifty multiple choice 
questions, having three alternatives were prepared for the 15 concepts, such as reproduction by seeds, vegetative, 
Propagation, Hypoes, Epigeal, Monocotyledon, Dicotyledonous Submerged Hydrophyte, Solar Eclipse, Lunar 
Eclipse, Total Eclipse and partial Eclipse. Then it was administered for 20 students of VI standard of the J.A.S 
school, since VI standard students were already familiar on the selective concepts. The Mastery Test was scored 
and the difficulty value and discriminatory index were found. Totally 6 items were deleted. Hence there were 44 
items for the final draft. The investigator selected 20 students studying in V standard from Shanti Devi School at 
Khurja. The prepared mastery test was given to them.  After fifteen days, the same test was given to the same set 
of students The answer scripts were valued by the investigator. Thus, the Correlation co-efficient was found 
between the two set scores, reliability coefficient of the test r=0.86.

Statistics Used 
Mean, Standard Deviation, Percentage, Co-efficient correlation and Sandler's 'A' test was used to analyze the 
data obtained.
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Analysis of Data
The data collected were processed and reported in the form of table. The analyzed data are presented in the 
following four tables.

Table 1: Concepts Formation Level

The students were classified into three categories on the basis of T-scores of Mastery Test. Those who got T-
scored below 40 were named students at low level concept formation. Similarly scores varying between 41 to 60 
were named as middle level of concept formation and above 61 were as high level of concept formation

Table – 1 CONCEPTS  FORMATION LEVEL 

Middle

15

20

15

45

55

45

20

25

15

40

15

30

10

35

45

Low

-

10

15

15

5

15

5

5

15

5

5

5

-

10

15

Reproduction by seeds

Vegetative Propagation

Grafting

Layering

Monocotyledons

Dicolyledons

Hypogeal Germination

Epigeal Germination

Floating Hydrophyte

Submerged Hydrophyte

Amphibious Hydrophyte

Solar Eclipse

Lunar Eclipse

Total Eclipse

Partial Eclipse

1

2

3

4

5

6

7

8

9

10

11

12

13

14

15

S. 
No.

Name of Concept

Level of Concept formation

No. of Students Percentage of Student

High

17

14

14

8

8

8

15

14

16

11

16

13

18

11

8

Middle

3

4

3

9

22

9

4

5

3

8

3

6

2

7

9

Low

-

2

3

3

1

3

1

1

1

1

1

1

-

2

3

High

85

70

70

40

40

40

75

70

80

55

80

65

90

55

40

Interpretation
Table -1 indicates that more than 80 percent of students had high level of concept formation for the four concepts 
such as reproduction by seeds, Floating Hydrophyte, Amphibious Hydrophyte and Lunar Eclipse. The 70 percent 
of students had high level of concept formation for the other four concepts. Similarly, 55 percent of students had 
middle level of concept formation for the concept Monocotyledons, 45 percent of students for the concept of 
Layering, Dicotyledons and Partial Eclipse. There were no students having low level of concept formation for the 
concept of reproduction by seeds and lunar eclipse and only 5 to 15 percent of students were low level of concept 
formation in all the remaining 13 concepts.

Effect of Experimental Treatment on  ConceptFormation
Further, analysis was made on the difference of the scores between pre and post-tests. Sandler's 'A' test was used 
to find out the significant difference in 15 concepts in science.

Interpretation 
Table - 2 reveals that the value of 'A' of all the fifteen concepts in science are less than the table value of 'A' 0.267 
at 0.05 percent level of significance for the def. 19.When the analysis was made on concept formation in all the 
fifteen concepts, significant difference between pre-and post-test scores was found. This significant difference 
on concept formation in all the science concepts may be due to the experimental treatment in teaching science 
concepts with the help of real objects and models.

Table - 3 Relationship Between Concepts Formation  and Social -Economic Status



No Sig. diff.

No Sig. diff.

No Sig. diff.

1

2

3

S. 
No.

Name of Concept

18

18

18

0.210

0.210

0.210

0.3208

0.3150

0.2995

0.05

0.05

0.05

Socio-Economic

StatusParents' Profession

Parents' Education

df t-Value C-Value
Level of 

Significance Remarks
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For this purpose Aaron's SES scale was administered 

Interpretation 
Table-3 shows that the values are 0.3208, 0, 3150 and 0.2995 which demonstrate that that there is no significant 
relationship between concept formation and socio economic status. The same result was found when the 
relationship was tested with Parents Profession and Parents Education separately, at 0.05 level of significance.

Relationship between concept formations and other Subjects
Further, the relationship was testedbetween formation of concepts in science with different subjects like English, 
Hindi, Mathematics, Social Science, and Science separately and scholastic achievement. The results are 
presented in Table -4 

Interpretation 
Table -4 reveals that the calculated values of 0.1609, 0.1271, and 0.3347. 0.2956. 0.2366 and 0.2717 are found to 
the lesser than the table 0.05 levels. It shows that there is no significant relationship between formation of 
concepts in science with achievement in different subjects like Hindi, English, Mathematics, Social Science and 
Scholastic Achievement.

Table – 2 EFFECT OF EXPERIMNETAL TREATMENT ON CONCEPT FORMATION 

Sig. diff.

Sig. diff.

Sig. diff.

Sig. diff.

Sig. diff.

Sig. diff.

Sig. diff.

Sig. diff.

Sig. diff.

Sig. diff.

Sig. diff.

Sig. diff.

Sig. diff.

Sig. diff.

Sig. diff.

1

2

3

4

5

6

7

8

9

10

11

12

13

14

15

S. 
No.

Name of Concept

19

19

19

19

19

19

19

19

19

19

19

19

19

19

19

0.267

0.267

0.267

0.267

0.267

0.267

0.267

0.267

0.267

0.267

0.267

0.267

0.267

0.267

0.267

0.0345

0.0644

0.0759

0.0605

0.01.21

0.0740

0.0793

0.0669

0.0634

0.0591

0.0554

0.1652

0.0799

0.0699

0.0865

0.05

0.05

0.05

0.05

0.05

0.05

0.05

0.05

0.05

0.05

0.05

0.05

0.05

0.05

0.05

Reproduction 

Vegetative Propagation

Grafting

Layering

Monocotyledons

Dicolyledons

Hypogeal Germination

Epigeal Germination

Floating Hydrophyte

Submerged Hydrophyte

Amphibious Hydrophyte

Solar Eclipse

Lunar Eclipse

Total Eclipse

Partial Eclipse

df t-Value C-Value
Level of 

Significance Remarks

Table – 3RELATIOSHIP BETWEEN CONCEPT FORMATION AND SOCIO-ECONOMIC STATUS 

No. Sig. Rel. – No Significant Relationship



Table – 4 RELATIOSHIP BETWEEN CONCEPT FORMATION AND OTHER SUBJECTS  
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No Sig. diff.

No Sig. diff.

No Sig. diff.

No Sig. diff.

No Sig. diff.

No Sig. diff.

1

2

3

4

5

6

S. 
No.

Name of Concept

18

18

18

18

18

18

0.210

0.210

0.210

0.210

0.210

0.210

0.1609

0.1271

0.3347

0.2956

0.2356

0.217

0.05

0.05

0.05

0.05

0.05

0.05

Hindi

English

Mathematics

Science

Social Science

Scholastic Achievement

df t-Value C-Value
Level of 

Significance Remarks

No. Sig. Rel. – No Significant Relationship

The findings were as follows.
1. For the concepts namely reproduction by seed and Solar Eclipse, the level of concepts formation were 

high and middle for the 85 and 15 percent of the students.
2. 70 to 90 percent of the students had high level of concept formation for eight concepts.
3. 40 to 55 percent of students had middle level of concept formation for five concepts.
4. 5 to 15 percent of the students were at the low level of concept formation for 13 concepts.
5. There was significant difference on the formations of concepts.
6. There was no significant correlation between concepts formation in Science and Socio-Economic Status 

as a whole as well separately between formation concept formation in Science and Parents Profession 
and Parents Education.

7. There was no significant correlation between concept formation and achievements in different subjects 
like Hindi, English, Mathematics, Science, Social Science, and Scholastic Achievement.
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ROLES AND RESPONSIBILITIES OF TEACHERS : AN 
OVERVIEW

ABSTRACT
It is believed by many that unless we empower teachers with effective roles and responsibilities. We cannot 
achieve qualitative improvement at any level of education. Teachers constitute the most important component 
of the input system of education. And it is a fact that the output of any organization cannot be of high quality in 
the absence of its high quality inputs. The status of the teachers reflects the sociocultural ethos of a society. It is 
said that no people can rise above the level of its teachers. Level of its teachers, certainly means their academic 
and cultural excellence reflected in the roles executed by them corresponding their responsibilities discharged 
and skilled services performed. It is these upon which the continued functioning of a good society, particularly 
peoples democracy depends. Education builds the rock on which a strong and stable democracy stands. And 
teachers make the foundation stones to build that.

Key words: Ethos, Supplanted, Radical, Dwelling, Pursuit, Diffusion, Strategy, Radiate, Cehesion, 
Enshrined, Conscience, Endeavour, Gapping, Repression.

INTRODUCTION

The nucleus of teaching-learning process around 
which everything in schools and colleges revolves is 
constituted by the teacher. The importance of teacher 
is poetically described as under - 

Neither gold, nor machines, nor material,
Can make the system great and strong,
Only teachers
Who for truths and honour's sake,
Work hard and suffer long
Make the system great and strong

Currently, if one looks at the functioning of any 
educational organization it becomes obvious that the 
reason which is the basis of effective functioning of 
any organization is found last. True this is also that if 
reason is lost in an academy, it is bound to be lost in the 
Nation; and the Nation, then, is supplanted by necked 
power and repression. In this context teachers' roles 
and responsibilities assume very great importance. 
They need to be understood, 

protected and developed in a serious manner. More 
important than awareness and development is the 
protection and sustaining of these roles and 
responsibilities. Under the circumstances prevailing it 
is much more important as irrational forces are on the 
increase in the field of education; and education in 
India is in a state of crisis. It seems nothing less than a 
radical reform of the system is called for.

MEANING AND NATURE
The role of the teacher is a dual one. He is a 
practitioner of this specialty and also he is a member
practitioner of this specialty and also he is a member 
of his profession obligated to further the ideals of the

group, the professional values of the group. 
Professionalization of teaching demands that teachers 
should, along with knowledge explosion, move 
toward achieving higher standards comparable to 
those of other recognized professional groups. Roles, 
in fact, are inherent in functions, activities and acts 
related to specific job or profession. In a broad sense 
they consist of the behavior patterns expected of the 
teacher for achieving a particular objective. They are 
determined by the goals and objective of teaching-
learning. Achievement of these goals and objectives is 
the responsibility of the teacher. As a responsible 
teacher whatever he does to fulfill this responsibility 
constitutes his roles. Roles have to be played in order 
to discharge some responsibility. For practice and 
purposes roles and responsibilities are treated as the 
same thing.

An excellent expression of teacher's roles and 
responsibilities is reflected in what Pandit Jawaharlal 
Nehru said in 1947. Replacing the work "University" 
in the address by teachers it runs as "Teacher, Principal 
objective is to deepen men's understanding of the 
universe and of himself … in body, mind and spirit, to 
disseminate this understanding throughout society 
and to apply it in the service of mankind. Teachers are 
the dwelling places of ideas and idealism expected to 
have high standards of conduct and integrity. Theirs is 
the pursuit of truth and excellence in all its diversity, a 
pursuit which needs, above all, courage and 
fearlessness."

To understand teachers' roles and responsibilities it is 
necessary to know the context in which the teacher is 
placed. The fact is that the teachers are there in the
schools and colleges because students are there; and
students are there because, as desired by a society,
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they have to achieve certain goals with the help of the
teachers. These goals are to acquire desired 
knowledge, certain essential skills and refinement of 
personality. The teachers have to understand and make 
efforts for helping students to achieve these objectives 
as best as possible. This is their most basic and 
unavoidable responsibility. This implies a certain kind 
of positive attitude along with good knowledge of his 
subject on the part of the teachers. To play this role 
effectively and fulfill this responsibility satisfactorily 
the teacher has to prepare himself professionally. The 
effectiveness of teacher's role is reflected in the 
quality of student's development of predetermind 
knowledge, skills and desirable personality. One of 
the basic truths in education is that the quality of 
students taught depends largely on the quality of their 
teacher. As a corollary this also emerges that to 
prepare themselves will for playing this role 
effectively is also their responsibility. They should 
have continuous self-introspection in order to 
understand and evolve more efficient ways and means 
for discharging their responsibilities. Through this 
they also play a pivotal role in the overall development 
of their society. As per education commission's report 
of 1964 - 66 following are the essential roles of 
t e a c h e r s .

1. To seek and cultivate new knowledge, to engage 
vigorously and fearlessly in the pursuit of truth 
and to interpret old knowledge and benefit in the 
light of new needs ad discoveries.

2. To provide the right kind of knowledge in all 
walks of life

3. To provide society with competent men and 
women trained in various fields.

4. To strive to promote equality and social justice 
and to reduce social and cultural differences 
through diffusion of education

5. To foster to promote equality and social justice 
and to reduce social and cultural differences 
through diffusion of education.

6. To foster in the students and through them in the 
society the attitudes and values needed for 
developing good life in the individuals and the 
society.

Achievement of these objectives, indirectly, may be 
considered important points looking from the view 
point of what the teacher has to do and achieve in the 
school as a professional person his roles and 
responsibilities should include as described follows -

ROLE AS AN ACADEMIC PERSON: 
The teacher is expected to be a well- read, 
knowledgeable person. He must have a good 
understanding and clarity of concepts of his specialty.

Knowledge, in any subject, is the sum total of certain 
basic concepts, facts, principles, theories, 
generalizations and major understandings. In order to 
play his role effectively as a teacher he must have a 
good understanding of all these so that he may be able 
to keep students acquire good understanding of these 
as his fundamental responsibility. As a professional 
person and an academician to be effective, he must 
read widely, should acquire up to date knowledge and 
related skills and values inherent in the subject matter 
of his specialty. Only then he can play his role as a 
teacher effectively and discharge his responsibility 
fully well. The very term "Teacher" implies a well-
read person. And this social image of the teacher 
should be sincerely protected. If this role of the 
teacher remains weak, he can't play his role 
satisfactorily.

ROLE AS A CLASSROM TEACHER

This role is different from the role of being an 
academician or a professional. Teacher's knowledge 
of the subject is no doubt important. But, with that 
alone no teacher can be an effective classroom teacher. 
Teacher's knowledge is useful if he is able to 
disseminate effectively to his students in the class for 
which he is three in the school. A good knowledge of 
the teacher may be helpful in this mission but may not 
loan guarantee in effective transfer to the students. 
Teacher's greatest responsibility is to make his 
students learn and understand the subject matter he 
teaches. They must learn important facts; understand 
important concepts and principles inherent in his 
subject. Also, it is important that his students must 
develop certain desirable attitudes and skills 
pertaining to that subject. Dissemination to his 
students desired and predetermined knowledge, skills 
and attitudes to the students is teacher's fundamental 
task, a first and foremost responsibility. Teacher's 
effective role plying in this regard is most wanted.
For playing this role effectively the things most 
required are teacher's commitment to his profession 
and competence. Commitment to 
needed for binding the teacher to the job which 
enables him to work hard and prepare himself well for 
doing what is necessary. It is a motivating factor to 
work sincerely, without commitment to work quality 
and efficiency cannot be expected and the desired role 
remains ineffective. Competence means knowing and 
doing things efficiently.

For playing this role effectively the teacher has to do a 
lot of things. First, he must make vigorous 
preparations for classroom teaching, decide major 
aspects of subject matter to be taught, prepare 
diagrams etc. if needed, prepare strategy for 
evaluating students learning, identify points which

the profession is
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need discussions. If fully prepared for teaching in this 
way road to success is made ready. The next step is to 
enter into the classroom, make presentation and 
interact with the students with a view to transfer pre-
determined knowledge, skills and attitudes to the 
students in his class, a highly difficult job which calls 
for several skills to be adopted by the teacher. 

Systematic presentation of material, explaining, 
questioning and discussing, maintaining discipline, 
motivating students sustaining students' interest in 
learning, etc. are some of the important skills which 
ensure effective teaching and strengthen his role and 
make teaching fruitful for the students. This part of 
teacher's responsibility is much more difficult. There 
are many teachers who are quite knowledgeable, but 
very poor classroom teacher. Teacher must know to 
which extent he has been successful in achieving the 
predetermined objectives. He must be satisfied before 
he closes one chapter.

LEADERSHIP ROLE OR MAN MAKING 
ROLE
Teachers have to play another vital role of man-
making. This requires leadership qualities in the 
teacher. By the force of their personality they may 
bring about a human revolution, a change in men. Thy 
can provide more desirable models which in students 
can imitate. They can develop their personality and 
help them realize the best they are capable of. For they 
have to be students role model, with the qualities that 
they wish to develop in the students. It is a matter of 
influencing students by their own behaviors and value 
patterns. Leadership is defined as "influencing in 
desirable ways, those who are in the group or work 
with." In the classroom as well as outside the teacher 
occupies the position of a leader. He is the leader of the 
group. But to play this role effectively he must have an 
influencing personality. He has to learn and developed
those leadership styles which are more effective, more 
preferred and relevant in the situation. The 
psychological fact is that students learn those 
behaviors and values which are rewarded in the group 
or the society. Obviously, that leadership style of 
teachers will be effective which rewards desirable 
values and behaviors. By rewarding good behavior 
and discouraging undesirable behavior may be a good 
strategy.
A good teacher always keeps an eye on student's 
behaviors in the class as well as outside the classroom 
and rewards or discourages concerned behaviors. This 
is just one strategy for effective role playing. There are 
other ways also which make students learn values and 
behaviours. Imitation is a very potent way of acquiring 
good or bad behavior. Teachers are observed 
constantly by students. What they do, what they think,

what they have tend, unconsciously, to be manicured 
by students.  Hence, teacher playing in the role of 
man-making or leadership they have to keep 
themselves vigilant to provide models of propriety, 
good morality, and sympathetic attitude, being helpful 
and gentle personality. They have to develop 
"professional idealism, "professional morality", and 
"professional conscience", "Professional standards of 
behavior "and" Professional spirit".  Teaching, 
presenting examples and personal influence many 
also be effective ways of strengthening this role 
model. Discipline, for example, can best be promoted 
among students, if there is discipline among the 
teachers. The teachers have to realize that their 
activities are being watched by their students all the 
time.Therefore, both in their personal contact and in 
their general attitude towards all problems they have 
to realize that there are limitations within which they 
have to act in the best interest of their progression and 
students.

Inculcating desirable values in their students is also 
considered an important part of teacher's 
responsibility. It is given high priority by all which 
simply means inspiring examples and character and 
by learning a virtuous life. By embodying values 
themselves the teacher can radiate them to their 
students. The influence of the teacher lies in the "silent 
power of example". This may be  considered the 
"Acculturation role of the teachers, which as defined 
in the NPE(1986) means" refining the sensitivities and 
perceptions that contribute to national cohesion, 
furthering the goals of socialism, secularism and 
democracy enshrined in our constitution". 
Development of moral and cultural refinement of 
students is, thus also made an aspect of teachers 
responsibility. As part of students personality 
development teachers are made responsible for 
developing values of self-control, tolerance, mutual 
good will and consideration for others, all of which 
make Indian democracy not only a favor of 
Government, but a way of life also. It is also 
emphasized that for achieving this goal participation 
of teachers in the programmes of value education must
be considered as essential as classroom teaching.
Exercise of this role, no doubt, implicit teachers' own 
cultural and moral development of a high order. They 
themselves need to be value oriented for teaching 
values to students through "silent power of example" 
not by teaching or through lectures which are 
ineffective.
R O L E  A S  A  G U I D E  A N D  A  
COUNSELLOR
The programme of Action (POA - 1992) described the 
role of the teacher as follows.



Teachers' Principal role is, and will always be, 
Teaching and guidance of their pupils, not only

Through classroom instruction and tutorials but by 
personal contact and numerous other Ways teachers 
have always employed for building. 

The character of their pupil……………………They 
have to Participate in management of a variety of 
services and activities which educational institutions 
Undertake to implement their programmes 

This is the genuine and quite desirable role of the 
teachers. Students, at all stages and in all classes do 
have various kinds of difficulties and problems which 
if not solved adversely affect their academic progress 
and development of their personality. These problems 
may be related to course work, academic i.e., 
progress, personal relations with classmates or even 
with the teachers, discipline, daily attendance or even 
their family. These problems may not be obvious also. 
The fact is that obvious or not obvious,  if not solved, 
they affect student's life making them disturbed, 
maladjusted, retarded academically and so on. This is 
teacher's moral responsibility to help such problem 
students. This does not require in many cases a 
specialized knowledge or training. Basic common 
sense guidance of non-technical nature may be quite 
fruitful in many cases. Profession of teaching is not 
confined to only classroom. It implies gapping and 
guiding students for their fuller development, 
academic, social and personal development. Dewey
suggested neither forcing the child from without nor 
leaving him entirely free and lone to learn. Rather he 
should be provided with "guidance" necessary for 
freeing in life processes for his own most adequate 
fulfillment. Basic common sense guidance or 
uncontroversial nature may be used for third purpose. 
Broadly accepted social norms such as respect  for 
human life,  for truth, for honesty,  urging that 
children should not miss class, do discipline, study 
sincerely, cooperate with teachers and classmates, etc. 
may constitute the basis of such guidance.

EDUCATION COMMISSION (1964-66) 
ON TEACHER'S ROLE 

No body wise deny that the foregoing roles and 
responsibilities of teacher are not important. In the 
interests of students, teachers and the society as a 
whole commitment to and performance of approach. 
A realistic approach should take into account the socio 
political conditions existing into which the teachers 
have to operate. It sounds that the teachers apart from

scholarship and academic excellence have to play 
another vital role of serving as "Conscience of the 
Nation". It further said "To discharge these functions 
they have to win public confidence, influence social 
thinking and endeavour. It also said that teachers 
should learn to appreciate and evaluate context of the 
contemporary social life and the factors that condition 
it. He should invite and encourage students to analyze 
in a detached, dispassionate and objective manner the 
social trends of his times and to have vision of life as it 
ought to be ideally. He should devise and propagate 
collective and peaceful methods of social change. In 
order to perform these roles successfully he has to be 
well informed of the events and cross currents, 
historical and ideological which influence life. "True 
it is that a mere well informed teacher is most useless.

It is, undoubtedly very easy to think and suggest "what 
should be", but very difficult to think "what is and how 
it should be done".
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ABSTRACT
Organizational psychology being the frame of reference, the study was planned to explain the link between 
college teachers'organizational behavior and some environment-specific factors. Components of 
organizational behavior included job satisfaction, academic motivation, professional alienation, morale and 
work values. Environment-specific factors as independent variables were (a) reward and support system, (b) 
order and control, (c) goal focus and task-structure, (d) relationship and personal problems orientation and (e) 
organizational involvement, Data were collectedfrom 256 college teachers drawn from randomly selected 60 
affiliated colleges of Rohilkhand University. Data were collected from 256 college teachers drawn from 
randomly selected 60 affiliated colleges of Rohilkhand University, Bareilly, U.P. (India). Supporting and 
rewarding college environment, order control and low level of conflict, emphasis on goal achievement, 
relationship and personal problems orientation were found to be positively linked with college teachers, job 
satisfaction, morale, academic motivation and work-values and negatively linked with professional alienation.

INTRODUCTION
Organizational behaviour is the study about how people act within organizations. The concept and processes 
underlying the study of organizational behaviour apply broadly to the behaviour of people in all types of 
organizations including educational institutions. These organizations are complex social systems. For achieving 
the objectives for which they have been designed and established by the society, it is necessary to strengthen 
them. A significant aspect of this understanding is to identify what determines the desirable quality of 
organizational behavior. An attempt was made to study this is the context of colleges affiliated to Rohilkhand 
University, Bareilly, U.P. (India). For strengthening and making these educational organizations effective it 
seems necessary to being out various factors and conditions that affect the organizational behaviour of the 
teachers. How well the teachers do their jobs has been the subject of debate, analysis and confusion in this 
country during the past several decades, particularly as a sequel of unprecedented expansion of education. In 
order to improve the quality and standards of higher education the Education Commission (1964 - 66) made a 
number of recommendations. The National Policy on Education (1968) was a significant step in this direction. 
While the achievements of these policies were impressive, the system of higher education remained weak and 
grew weaker year after year. The government of India, then, formulated and issued another policy in 1986 which 
considered higher education a "crucial factor for survival". This policy hinted upon improving and strengthening 
the organizational behavior of colleges and universities and made several suggestions for "making the system 
work" emphasizing that "All teachers should teach and all students study". Not much could come out of this also. 
College teacher's organizational behavior ditched still further.

It was hypothesized for the purpose of this study that some micro-environment-specific factors may be linked 
positively or negatively with the college teachers 'organizational behavior. This was tested experimentally. 
Organizational behavior was viewed as a composite of college teachers job satisfaction, academic motivation, 
morale, professional alienation and work values. Environment-specific factors treated as independent variables 
included (1) rewarding and supporting environment, (2) order-control and level of conflict, (3) emphasis on goal-
achievement, (4) relationship and personal problems orientation and (5) organizational involvement.

METHOD
Subjects:
The population for the purpose of this study was defined as all the teachers working in the colleges affiliated to 
M.J.R. Rohilkhand University, Bareilly. The sample frame consisted of about 68 colleges having approximately 
five tosix thousand teachers. Eight colleges being of entirely different types were excluded. Thus, the actual 
accessible population consisted of 60 colleges. The number of colleges being too large a small sample of 15 
colleges (25 percent of the total) was selected systematically. At the second stage, again, a 25 percent sample was
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drawn from amongst the teachers working in each college randomly. This made available a sample of 256 college 
teachers from whom data were collected.

The Data:

The data were collected for all these 256 college teachers on five sun scales of College Teachers' Organizational 
Behaviour Questionnaire (COBQ) including the total scores as well as on five environment-specific factors 
measured by environment-specific Factors Questionnaire (ESFQ). Both the tools were constructed by the 
researcher himself. The reliabilities of both the questionnaires were computed to be 0.86 and 0.848. Reliabilities 
of all the five scales of the COBQ were also calculated which ranged from 0.754 to 0.925. The validity of the 
COBQ was worked out to be o.52 while the validities of five separate scales ranged from, .439 to .866, the 
criterion being the principals 'ratings. All were significant. The validity of ESFQ was found to be 0.4796 
(significant at .01 levels) established against Kaushik (1993) OCQ.

Design:
On the basis of the scores of all the 256 college teachers on Environment - specific factors questionnaire (ESFQ) 
high (n=114) and low (n=116) two dichotomized groups were formed on each of its dimensions. They were, then, 
compared on the dependent variable College Teachers' Organizational Behaviour and its five dimensions. 
Significance of difference between their means was tested by applying the t-test. High-low groups were defined 
as those above the mean and below the mean respectively. 

RESULTS
It was found that the quality of organizational behavior of college teachers was low. Low level of job satisfaction, 
morale, academic motivation and work values characterized the college teachers. But, professional alienation 
was not found to be high in them as expected. This finding was the result of testing five sub-hypotheses pertaining 
to five components of the organizational behavior.Thes hypotheses were tested by using descriptive statistics, 
i.e., by comparing the average score of the group on each of the variables with the expected average (mid-point of 
the five-point rating scale, i.e., 3.0) by 20. Thus 60 were used as the criterion for judging whether the group's 
average on these characteristics was low or high.

The following table shows the effect of high level of supporting and rewarding environment (D-1) on (1) job 
satisfaction (JS) (2) professional alienation (PA (3) academic motivation, (4) work values and (5) morale.

TABLE - I

Effect of D-1 (Supporting - Rewarding Environment on Variables of College teachers' 
Organizational Behaviour

Env. Group

High D - 1
Group of 
Teachers 

Low D - 1
Group of 
Teachers 

D 
SED

t-Value
df

V A R I A B L E S

Job – satisfaction
Prof. 

Alienation

Acad. 

Motivation
Work 

Values
Morale

Mean

σ

S.E

58.44

715.02

1.407

46.956

13.016

1.22

61.868

16.575

1.569

55.64

16.26

1.523

62.746

15.55

1.456

51.483
16.98
1.577

6.964
2.113

3.296 SIG.01
228

12.975
2.013

6.446 SIG.001
228

13.834
2.484

5.569 SIG.001
228

5.967
2.131

2.80 SIG.001
228

13.868
2.08

6.676 SIG.001
228

59.931
17.24
1.601

48.03
20.733
1.925

49.673

16.054

1.925

48.86
15.99
1.485



Env. Group
V A R I A B L E S

Job – satisfaction Prof. 
Alienation

Acad. 
Motivation

Work
Values Morale

Mean
σ

S.E

Mean
σ

S.E

High D – 3
Group of 
Teachers

Low on D – 3
Group of 
Teachers

D
S.E.D
t-Value
df Sig.

57.73
15.82
1.615

49.38
15.11
1.635

8.345
2.293
3.631
228

0.001 level

46.69
13.48
1.375

59.97
16.33
1.76

13.28
2.235
5.941
228

.001 level

62.0
16.46
1.68

48.1
13.8
1.49

13.9
2.44
6.192
228

.001 level

55.65
15.8
1.61

49.38
16.76
1.81

66.02
16.13
2.01

47.87
15.97
1.72

6.262
2.422
2.585
228

.01 level 

12.148
2.655
4.576
228

.001 level 

Env. Group
V A R I A B L E S

Job – satisfaction
Prof. 

Alienation

Acad. 

Motivation

Work

Value
Morale

Mean
σ

S.E

Mean
σ

S.E

High D - 2
(Poor order 
and control)

Group of Teacher

Low D  -2
(High order and 

control)
Group of Teacher

D 
SED

t-Value
df 

Sig.

54.11
17.391
1.982

53.141
17.793
1.753

0.969
2.646
0.366
228

Not sig.

57.877
17.7
2.017

50.422
14.443
1.423

7.455
2.468
3.021
228

Sig. at .01 

53.851
17.382
1.781

57.801
17.647
1.739

3.95
2.636
1.498
228

Not Sig.

50.864
18.012
2.053

57.801
18.082
1.782

6.937
2.718
2.552
228

Sig. at .05 level 
for 178 df

52.682
16.65
1.897

61.102
16.4
1.616

8.42
2.491
3.380
228

Sig. at
level for 178 df 
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It may be concluded that teachers working in the colleges where the environment is highly rewarding and 
supporting have higher level of job satisfaction, less professional alienation, higher level of academic motivation, 
better work values and higher level of morale as compared to teachers working in the colleges wheel college 
environment is less rewarding and supporting.
The effect of order, control and conflict (D-2) dimension of college environment was also studied as a factor of 
teachers 'organizational behavior. It was found that the teachers working in the colleges where the environment is 
characterized by high order, control and low conflict were less alienated professionally, and had higher level of 
work values and morale as compared to the other group. The following table presents the results:

TABLE - 2
Effect of   D - 2 on Variables of Teachers' Organizational Behaviour 

Note: 
(I) High D-2 groups means teachers perceiving the environment as poor order, poor control and o rgan iza t ion  

and high conflict. Low D-2 means reverse of that ………

(ii) On professional alienation high score means high alienation. The effect of high and low D-3 (goal focus) 
dimension of college environment on teachers organizational behaviour was also studied. It was found that 
the teachers who work in the colleges where the goal-achievement is emphasized and teachers' task is clearly 
explained and monitored have greater job satisfaction, less professional alienation, higher academic 
motivation, better work values and higher level of morale as compared to teachers who work in colleges 
where goal -achievement is not paid enough attention and teachers task is not well-defined and seriously 
monitored. The following table resent the results.

TABLE - 3
Effect of D - 3 (Goal Focus) On Variables of Teachers' Organizational Behaviour
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Note:
 (i) High D-3 groups of teachers are those who perceive the college environment as characterized by 

high emphasis on goal achievement and task well-structured and well monitored.
(ii) Organizational involvement factor of college environment (D - 4) was not found to be a  significant factor 

affecting college teachers' organizational behaviour. The following table presents the results: 

TABLE - 4
Effect of D - 4 (Org. Involvement) On Variables of Teachers' Organizal Behavior

Env. Group
V A R I A B L E S

Job – satisfaction Prof. 
Alienation

Acad. 
Motivation

Work
Values Morale

Mean
σ

S.E

Mean
σ

S.E

High D - 4
Group of 
Teacher

Low D - 4
Group of 
Teacher

D
S.E.D
t-Value

df
Sig.

53.214
15.557
1.862

52.48
17.81
1.79

0.737
---
---

228
Not Sig.

53.929 
---
—

54.5 
---
—

0.571
---
---

228
Not Sig. 

56.5
---
—

55.64 
---
—

0.889
---
---

228
Not Sig.

57.214
---
—

53.187 
---
—

52.214
16.228
1.94

55.914
16.934
1.70

1.973
---
---

228
Not Sig.

3.7
2.581
1.434
228

Not Sig.

S.E.D :-  Not computed as the difference is obviously not significant
The teachers who work in colleges where teachers relationships and problems are considered important and 
efforts are made to maintain harmonious relationships among them and to help them solve their problems are 
found to be more satisfied with their jobs, less alienated from profession with high academic motivation, better 
work values and higher level of morale as compared to their counterparts.   The following table presents the 
results:

TABLE - 5
Effect of D - 5 (Personal Problems and Relationships) On Variables of Teachers' Organizatioal Behavior 

Env. Group
V A R I A B L E S

Job – satisfaction Prof. 
Alienation

Acad. 
Motivation

Work
Values Morale

Mean
σ

S.E

Mean
σ

S.E

High D – 5
Group of 
Teacher

Low D - 4
Group of 
Teacher

D
S.E.D
t-Value

df
Sig.

57.718
15.047
1.613

47.864
18.453
1.759

9.854
2.386
4.13
228

Not Sig. at 
.001 level 

46.224
12.973
1.391

61.045
16.317
1.556

14.821
2.087
7.102
228

Beyond at 
.001 level 

60.937
16.187
1.735

50.136
15.7
1.497

10.801
2.292
4.712
228

Beyond at 
.001 level 

50.569
16.756
1.796

50.59
16.186
1.543

62.891
14.846
1.601

50.318
17.129
1.633

5.979
2.368
2.525
228

 0.05 level 

12.573
2.287
5.497
228

.001 level

Thus, on the basis of the analysis of the results obtained it is found that the college teachers, in general, appear to 
have low level of job-satisfaction, below average level of academic motivation work values, morale and high 
professional alienation. The supporting and rewarding environment of colleges, high order, control and low level 
of conflict, emphasis on goal achievement and personal problems orientation factors of environment positively 
contribute to college teachers' high job-satisfaction, low professional alienation, high academic motivation, 
better work-values and high morale. The conclusions drawn seem to be quite plausible in view of the personal
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experience of this researcher and also in view of the assertions made by various people from time to time 
appearing in daily newspapers and articles of periodicals such as University News (Venkataiah, 1991 and S.D. 
Singh, 1991).  Professor J. N. Kapoor remarked that "Today many teachers, if not most, are frustrated and 
aliented from the system" (Kapoor, 1993, p.7). The article referred to points out, though not clearly, that teachers 
in higher education are frustrated alienated, with poor academic motivation. low work-values and poor morale. 

These findings of the study are supported by the research report of a major project conducted by Bhatnagar who 
reported that teachers, by and large, had no interest in teaching and other academic programmes. They did not 
take classes regularly and teaching was generally, neglected……. Teachers tended to be more and more militant 
with low morale and high degree of alienation" (Bhatnagar, 1983) Sharma (1987) also concluded from his 
research that academic aliention and militancy characterized almost all teachers of affiliated colleges of 
Rajasthan. The study conducted by Seema Rani on teachers of colleges affiliated to Rohilkhand University also 
revealed that teachers of these colleges had low morale, high degree of alienation and militancy (Seema Ranim 
1993).

The finding that supporting and rewarding environment of colleges, perhaps, contributes to higher level of job-
satisfaction, higher level of academy motivation, better work-values, higher level of college teachers' morale and, 
perhaps, brings down (or checks rising of) the level of professional alienation, Psychologically, it seems justified. 
Psychological theories assert that environment influences people's motivation, performance and job-satisfaction 
which in turn influence their values, morale and work-involvement leading to development of better work-values 
in them. When the environment is so structured that teachers doing something good in the interest of academic 
excellence, when his own academic progress is supported and rewarded, it provides a sense of personal worth 
which is highly motivating to the teachers. It is, the, bound to raise the level of teachers' morale. College teachers 
wanting to do challenging work which is intrinsically satisfying, wanting responsibility as indicated in 
motivation- maintenance model of organizational behavior, wanting to be listened to and treated in human terms 

if denied opportunities are bound to be frustrated and alienated from profession.
In brief, it seems likely that these specific factors of environment go a long way in improving the quality of work 
life and organizational behaviors in the colleges. The findings of this study seem to be supported by these 
organizational theories prevalent in the field of industrial and business management.
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ABSTRACT
Although there have been challenges to higher education in the past, these most recent calls for reform may 
provoke a fundamental change in higher education. This change may not occur as a direct response to calls for 
greater transparency and accountability, but rather because of the opportunity to reflect on the purpose of 
higher education, the role of colleges and universities in the new millennium, and emerging scientific research 
on how people learn. These disparate literatures have not been tied together in a wat that would examine the 
impact of fundamental change ffrom the policy level to the institutional level and to the everyday lives of 
college and university administrators, faculty and students. Now the time has come to create a second wave of 
institution building and excellence in the fields of education, research and capability building. We need higher 
educated people who are skilled and who can derive our economy forward. When India can provide skilled 
people to the outside world then we can transfer our country from a developing nation to a developed nation 
very easily and quickly.

Key-Words: Reform, Decisive, Sale, Adequate, Global, Mitigate,Spoil, Academia, Access, Mutuality, 
Persist, Bulk, Entrance, Net-working, Knee-jerk, Parameters.

INTRODUCTION
India's higher education system is the world's third 
largest in terms of students, next to China and the 
Unites States. United China, however, India has the 
advantage of English being the primary language of 
higher education and research. India educates 
approximately 11 percentof its youth in higher 
education as compared to 20 percent in China. The 
main governing body at the tertiary level in the 
University Grants Commission (India), which 
enforces its standards, advises the government, and 
helps coordinate between the center and the state. 
Universities and its constituent colleges are the main 
institutes of high education in India. 

At present, there are 227 government-recognized 
Universities in India, Out of them 20 are central 
universities, 109 are deemed universities and 11 are 
Open Universities and rest are state universities. Most 
of these universities in India have affiliating colleges 
where undergraduate courses are being taught. 
However Jawaharlal University is a remarkable 
exception to this rule. According to the Department of 
Higher Education Government of India. 16,885 
colleges, including 1800 exclusive women's colleges 
functioning under these universities and institutions 
and there are 4.57 lakh teachers and 99.54 lakh 
students in various higher education institutes in 
India. Apart from these higher education institutes 
there are several private institutes in India that offer 
various professional course in India.Distance learning 
is also a feature of the Indian Higher Education 
System.

A recent evaluation of universities and research 
institutes all over the world, conducted by a Shanghai 
university, has not a single Indian university in the 
world's top 300 while China has six. The Indian 
Institute of Sciencce, Bangalore, comes in somewhere 
in the top 400 and IIT. Kharagpur, makes an 
appearance after that. Yet this decisive edge also has 
its shortcomings. Besides top rated universities which 
provide higher competitive world class education to 
their pupil, India is also home to many universities 
which have been founded with the sole objective of 
making easy money. UGC and other Regulatory 
authorities have been trying very hard to extirpate the 
menace of private universities which are running 
courses without any affiliation or recognition. 
Students from rural and semi urban background often 
fall prey to these institutes and colleges. Today, 
Knowledge is power. The more knowledge one has, 
the more empowered one is. According to the 
University Grants ommission (UGC), India needs 
1500 more universities with adequate research 
facilities in order to compete in the global market.

Critical Issues in Indian Higher Education
The present system of higher education does not serve 
the purpose for which it has been started. In general 
education itself has become so profitable a business 
that quality is lost in the increase of quantity of 
professional institutions with quota system and 
politicization adding fuel to the fire of spoil system,
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thereby increasing umemployment of graduates 
without quick relief to mitigate their sufferings in the 
job market of the country. So, the drawbacks of the 
higher education system  undergone the need for 
reforms to make it worthwhile and beneficial to all 
concerned.

According to a study only 25% of engineering 
graduates are directly employable (Infosys, an IT 
giant, last year sorted through 1.3 million applicants 
only to find that around two percent were qualified for 
jobs). Quality of education delivered in most 
institutions is very poor. While India has some 
institutions of global repute delivering quality 
education, such as (Indian Institute of Management) 
IIMs and (Indian Institute of Technology) IITs, we do 
not have enough of them. It has very narrow range of 
course options that are offered and education is a  
seller's market, where is no scope of incentive to 
provide quality education. There is clearly a lack of 
educated educators and teaching is not an attractive 
profession. It's a last choice in terms of career. 
Number of Ph.D's produced each year is very low and 
those required by academia is far higher. In fact, at 
many institutions fresh graduates are employed to 
teach, leading to poor quality of classroom 
instruction. Most of the education institutions esp. in 
states such as Maharasthra and States in South India 
are owned by politicians. Tis Eduction system which 
is highly regulated by the government has been set up 
to benefit politicians.

The growth of higher education in India has been 
largely guided by the serviceable prerequisite of the 
economy. After independence, the role of the state in 
planning out a development path and also in building 
higher education institutions was guided by mutuality 
of purpose. Most observers of higher education in 
India feel that performance of higher education 
institutions has been less than satisfactory in terms of 
access, equity and quality. Now there is an urgent need 
to work for the development of the educational sector 
to meet the need of the emerging opportunities, 
increasing younger generation population and 
challenges of the 21st century.

C h a l l e n g e r s  o f  P r e s e n t  H i g h e r  
Educational System in India
India can no longer continue the model of general 
education as it has been persisting in for the large bulk 
of the student population. Rather, it requires a major 
investment to make human resource productive by 
coupling the older general disciplines of humanities, 
social sciences, natural sccienes and commerce to thie

applications in the new economy and having adequate 
field based experience to enhance knowledge with 
skills and develop appropriate attitudes.

There are many basic problems facing higher 
education in India today. These include inadequate 
infrastructure and facilities, large vacancies in faculty 
positions and poor faculty thereof, low student 
enrolment rate, outmoded teaching methods, 
declining research standards, unmotivated students, 
overcrowded classrooms and widespread geographic, 
income, gender, and ethnic imbalances. Apart from 
concerns relating to deteriorating standards, there is 
reported exploitation of students by many private 
providers. Ensuring equitable access to quality higher 
education for students coming from poor families is a 
major challenge. Students from poor background are 
put to further disadvantage since they are not 
academically prepared to crack highyl competitive 
entrance examinations that have bias towards urban 
elite and rish students having access to private tutions 
and coaching. Education in basic sciences and 
subjects that are not market friendly has suffered.

Research in higher education institutions is at its 
lowest ebb. There is an inadequate and diminishing 
financial support for higher education from the 
government and from soeicty. Many colleges 
established in rural areas are non-viable, are under-
enrolled and have extremely poor infrastructure and 
facilities with just a few teachers. A series of  judicial 
interventions over the last two decades and knee-jerk 
reaction of the government - both at the centre and 
state level and the regulatory bodies without proper 
understanding of the emerging market structure of 
higher education in India has further added confusion 
to the higher education landscape in the country. 
There is an absence of a well-informed reform agenda 
for higher education in the country. A few efforts made 
now and then are not rooted in the new globa reaties 
based on competition and increased mobility of 
students and workforce.

Suggestions for Improving Quality Higher 
Education
There are some suggestions and Expectations from 
Government, Industry, Educational Institutions, 
Parents and Students for improving quality of higher 
education -

1. Innovative Practices
The new technologies offer vast opportunities for 
progress in all walks of life. It offers opportunities for 
economic growth, improved health, better service



delivery, improved learning and socio-cultural 
advances. Though efforts are required to improve the 
country's innovative capacity, yet the efforts should be 
to build on the existing strengths in light of new 
understanding of the research-innovation-growth 
linkage.

2. Student-Centred Education and 
Dynamic Methods
Methods of higher education also have to be 
appropriate to the needs of learning to learn, learning 
to do, learning to be and learning to become. Student-
centred education and employment of dynamic 
methods of education will require from teachers new 
attitudes and new skills. Methods of teaching through 
lectures will have to subordinate to the methods that 
will lay stress on self-study, personal consultation 
between teachers and pupils, and dynamic sessions of 
seminars and workshops. Methods of distance 
education will have to be employed on a vast scale.

3. Public Private Partnership
PPP is most essential t being in quality in the higher 
education system. Governments can ensure PPP 
through an appropriate policy. University Grants 
Commission and Ministry of HRD should play a 
major role in developing a purposeful interface 
between the Universities. Industries and National 
Research Laboratories (NRLs) as a step towards PPP. 
Funding to NRLs by the government should ensure 
the involvement of institutions of higher education 
engaged in research activities to facilitate availability 
of latest sophisticated equipment.

4. Quality Development
Quality depends on its all functions and activities, 
teaching and academic programs, research and 
scholarship, stuffing, students, building, facilities, 
`equipments, services to the community and the 
academic environment. 

It also requires that higher education should be 
characterized by its international dimensions: 
exchange of knowledge, interactive networking, 
mobility of teachers and students and international 
research projects, while taking into account the 
national cultural values and circumstances. The leve l  
of education and knowledge being imparted by many 
colleges….is not up to the mark. Instead of 
concentrating on quantity, these institutions should 
concentrate on quality.

5. To Increase Quantity of Universities
We need more universities because we are more in 
number and present number of universities is too less. 
On 13th June'2005 Government of India constituted a 
high level advisory body known as National 
Knowledge Commission (NKC) to advise the PM 
about the state of education in India and measures 
needed to reform this sector. It was h e a d e d  b y  
Sam Pitroda and submitted its report in 
November'2007. NKC has recommended setting up of 
1500 universities by 2015 so that gross enrollment 
ratio increases to 15 percent. It has also called for 
establishing an Independent regulatory Authority for 
Higher Educcation (IRAHE) to monitor the quality of 
overall higher education in India.

6. Examination Reforms
Examination reforms, gradually shifting from the 
terminal, annual and semester examinations to regular 
and continuous assessment of student's performance 
in learning should be implemented.

Conslusion
After independence, there has been tremendous 
increase in institutions of higher learning in all 
disciplines. But with the quantitative growth has it 
been able to attend to the core issue of quality. India is 
today one of the fastest developing countries of the 
world with the annual growth rate going above 9%. In 
order to sustain that rate of growth, there is need to 
increase the number 
of institutes and also the quality of higher education in 
India. To reach and achieve the future requirements 
there is an urgent need to relook at the Financial 
Resources, Access and Equity, Quality Standards, 
relevance and at the end the Responsiveness.

To attain and sustain national, regional or interntional 
quality, certain components are particularly relevant, 
notable careful selection of staff and continuous staff 
development, in particular through the promotion of 
appropriate programs for academic development, 
including teaching /learning methodology and 
mobility between countries, between higher 
education institutions and the world of work, as well 
as student mobility within and between countries. 
Internal self-evaluation and eternal review must be 
conducted openly by independent specialists, if 
possible with international experts.
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We need an aducational system that is modern, liberal 
and can adapt to the changing needs of a changing 
society, a changing economy and a changing world. 
The thrust of public policy for higher education in 
India has to be to address these challenges. However, 
one university can't make much difference. If the 
government welcomes more such initiatives, the 
future will be ours. We will be able to match and 
compete with other countries and the dream to be the 
world's greatest economy won't be difficult to achieve.

References:

• Delors, Jacques (1996) Learning the Treasure 
Within Report to UNESCO of the International 
Commission on Education for the Twenty first 
Century. UNESCO Publishing, Paris.

• MHRD (2006) Annual Report. Ministry of 
Human Resource Development, Department of 
Secondary and Higher Education. Government of 
India. New Delhi.

• Planning Commission (1999) Approach Paper 
to the Tenth Five-year Plan (2002-2007). 
Planning Commission, New Delhi

• UGD (2005) Research Handbook: Towards 
Nurturing Research Culture in Higher 
Education Institutions in India. University 
Grants Commission. New Delhi.

• World Bank (2004) Measuring Trade in 
Services, Liberalisatio and its impact on 
Economic Growth : an  illustration.

• National Knowledge Commission, Report to the 
Nation2006. New Delhi: National Knowedge 
Commission, 2007. 

ISSN 2350-1170JULY-2017 EDULINK : JOURNAL OF EDUCATION



ISSN 2350-1170JULY-2017 EDULINK : JOURNAL OF EDUCATION

CLASSROOM INNOVATIONS
ABSTRACT

All of us, sometime or the other‚ have had problems - minor or major. We face them - think, act and solve them. 
But, there are some problems, which seem hardy perennials. For example, the problem of poor yield and 
inferior quality of industrial production or the problem of low standards in education. Currently we are seized 
with such problems in our country. Dedicated people find out ways and means to go ahead, even if it is at a very 
slow pace. They make efforts, deviate from existing practices, develop the traditional ways and find out new 
ways, practices‚ develop the traditional ways and find out new ways. In other words, they innovate. Innovative 
efforts are essential for progress in any field. Such efforts are urgently needed in our education today.

Key-Words : Perennial, Seized, Pace, Agency, Slow-Learner, Feedback, Facilitate, Peasant, E l a b o r a t e ,  
Ingenious, Assign, Tackle, Schedule, Disgusted, reinforce, Dwell

THE OBJECT OF INNOVATIONS 
All innovations aim at improving existing methods 
and practices - improving classroom work, learning, 
and to promote social and emotional health of pupils. 
An effort at improving things implies a problem. Take 
for instance, the problem of slow learners in a class. 
You find some pupils in your class who are unable to 
keep pace with others in understanding lessons. You 
may first try to understand the reasons for this 
situation. You may then try to provide some new 
opportunities to the slow learners, and motivate them 
to work. You may for example, group them together 
according to their needs. In fact, you begin to innovate 
in order to help and improve the work of the slow 
learners. May be, you do not succeed, and that you 
have to try something else, which may prove effective.

No Innovation is good for all Situations

An innovation may not be good for all occasions or 
situations. We have to understand the needs of the 
situation and the suitability of the 

particular innovation to our need. This is true of the 
innovations described below.  All of these have been 
tried out by teachers in one situation or another and 
have been found effective for certain specific 
purposes. These are no prescriptions. Teachers have to 
use their own understanding and skill to make any 
innovation a success in a particular situation. Some 
teachers seek the help of training colleges, or such 
other agency, or their colleagues, in implementing 
innovations. The following are described an examples 
of innovations.

• Grouping of Pupils
Let us start with the slow learners. Some teachers find 
it useful to group such pupils together and assign them 
work according to their needs and rate of learning. 
Some teachers associate one or two better pupils with
such groups. These pupils help the slow learners to 
understand their tasks. The group as a whole is given a

chance to work together. The tasks set for the group
are such that are capable of being achieved. Children 
are encouraged to undertake tasks which are difficult 
enough but within their reach. When they work on 
such tasks and succeed, they have a sense of 
achievement.

• Team Teaching
All teachers are not equally proficient in all the areas 
of a given subject matter. Some teachers know more 
than others about certain areas of a given subject. All 
of them may not be equally experienced or skilled in 
thinking. A large school may have more than one 
teacher of a given subject with more than one section 
of a given class. Such teachers can form a team and 
teach the combined group of pupils of all sections of a 
particular class. What is needed is a large classroom or 
hall where everybody can sit. Team teaching is 
possible only when the concerned teachers are ready 
to work in a team spirit. Team teaching has the 
following advantages.

i) Children will have the benefit of learning from 
an experienced and more proficient teacher.

ii) It is economical to give a talk or a lecture to the 
combined sections of a class. The individual 
teachers can then follow up the talk in separate 
periods in small groups. This would ensure 
individual attention.

iii) Members of the team, other than the one who 
talks, may observe the children and help in 
answering questions and removing their 
doubts.

iv) The members of the team can jointly and 
effectively evaluate the lesson. Those who 
were observing may be able to give their 
impressions about the lesson. Seating
Arrangement

Our typical classroom seating arrangement consists of 
straight rows of desks for students and a table and a 
chair for the teacher at the upper end of the class near



• Use of Shramdan
Some teachers have found it profitable to combine 
Shramdan with their class work. Indeed there are 
some schools which have incorporated a Shramdan 
week in their regular schedule. Organized Shramdan 
activities have several real educational benefits. The 
first advantage is the joy of physical layout. It enables 
students to work with others in the needy areas of the 
town. It helps them to become sensitive to their 
surroundings. It may help develop correct attitudes 
towards work. Some teachers utilize this experience in 
their lessons. They seek examples from the Shramdan 
experience in teaching economics, social studies, 
geography, hygiene, and other subjects.

• Planning Sessions
Some teachers associate their students in planning 
their class work. They seek the opinion of the class as 
to what and how they could do a particular task. A 
language teacher, for example, may ask his students to 
list topics which they may like to discuss or know 
about. Some teachers discuss their plan of work with 
their pupils. The idea in discussing and planning work 
with students, is to involve them in work. Planning the 
work with students is to involve them in work. 
Planning the work with students stimulates their 
interest, encourages them to express their opinions 
about class work, and makes the work their own.

• Reinforcing Strong Points
Some teachers like to search and point out the good 
points of their students. They find it helps in teaching. 
Take, for example, the language teacher. Students 
submit their compositions to him and he marks them 
all red. So many mistakes of spelling, grammar, and so 
on. Students when they see their papers marked red 
may get disgusted with themselves. "Not a single good 
point in my composition, full of mistakes." Some 
teachers, therefore, reverse this and mark the good 
points in the composition. They point them out to the 
student and say that he can develop them further. 
Having said this, they may say that he should try to 
improve his spelling and grammar too. The 
underlying idea is to reinforce the strong points. Praise 
will encourage pupils to use them further. This may 
promote learning.

• Classroom Student Council
Some teachers involve students in class work by 
forming a student council. Students elect members to 
their student council. This council helps the teacher or 
teachers in planning classwork, organizing student 
activities outside class, running student magazines 
and so on. The student council in turn confers with the

the blackboard. Students face the teacher. This 
arrangement, perhaps underlines the concept of a 
patient student listening to the teacher talk. This 
system works as long as pupils talk to the teacher. But 
if a student wants to talk to another student sitting at 
the back of the room, he shall have to turn his face.  
Teachers, who want their students to sit in a group and 
discuss a topic, have to change the seating 
arrangement. They may simply ask students to put 
four or more desks together to make a circular 
arrangement. This will enable members to seek and 
talk to anyone in the group. It is as simple as that, and 
has certain important advantages. The circular seating 
arrangement facilitates group discussion and 
promotes the development of a group setting and a 
group feeling. This physical arrangement may help 
develop new classroom interaction patterns.

• Small Group Work
Some teachers find small group work effective in 
supplementing individual learning in a class. Small 
group work can take many forms and can be done for 
many purposes. Some teachers, for example, let 
students sit in four corners of the class, turn their desks 
to face each other and form small groups. These 
groups may discuss what they had learned during the 
previous lesson. They may discuss any topic that 
interests them. The teacher may assign one group to 
memorize a certain historical fact from particular 
pages of the textbook, another group to evaluate what 
they might have learned during the previous period, 
and another group to plan how a particular lesson may 
be tackled in the class in the coming periods. Yet 
another group may be asked to discuss some problem, 
may be from current affairs. 

Row Teaching
Some teachers form small groups, each consisting of a 
row of pupils, in a class. After mutual discussions the 
teacher, makes each row responsible for the work of 
each of its members.

Members of a given row help each other to learn and to 
carry out the various assignments. Each row competes 
as a team with the other rows. This innovation has 
some very important implications. Each row-team 
may consist of four to five students. The team work 
enables the weaker students to take help from the 
better ones. The deal of competition motivates all of 
them, the better ones to help their partners to come up
and the weaker ones to try hard to succeed. It may 
reduce individual rivalries and promote inter-group 
competition. It may promote social living by letting 
students work in a group, to share the failures and joys 
of the group work.
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classrooms. All of them cannot be equally effective.
Neither can they be effective under all conditions. 
These have been stated here to bring them to the 
attention of teachers, who may like to try up some of 
these in their classrooms and see how they work. 
Ingenious teachers have their own ways. They can 
think of many new ways. The important thing is to 
understand the overall importance of the innovative 
efforts in our education today. Things cannot improve 
without an effort. Effort has to be made at all levels, 
and certainly at the teacher's level. Ultimately most of 
the new ideas have to be implemented at the teacher's 
level in a classroom. Classroom innovations, 
therefore, are of great importance.

Measurers of Understanding Classroom 
Learning Processes
Many teachers like to know the reactions of their 
students towards their speech, effectiveness of their 
communication, methods of teaching, assignments 
and correction of homework, their habits of asking 
questions and so on. Some like to understand the 
interrelationships obtained among their pupils. 
Several elaborate instruments for the study of teacher-
pupil interaction and pupil to pupil interaction are 
available. Some teachers have developed and have 
been using relatively simple measures or methods in 
order to help them understand classroom behavior. 
Some of these measures are…...

1. Classroom Life
Teachers ask pupils to write their impressions about 
the classroom life without revealing their identity. 
This can be given as a part of the general composition 
work. Some teachers keep it entirely unstructured, i.e. 
they do not give any outline or hints on which to write, 
some keep it entirely structured and give an outline 
and others keep parts of it structured and some 
unstructured. The obtained scripts can be analyzed in 
a number of ways.

2. My Teacher
This technique is similar to the earlier one with slight 
modification. Here the teacher asks his class to write
about their teacher and specify the way they would 
like him to behave and change. A pupil wrote once: "I 
like my teacher to see when I raise my hand. "Some 
others wrote: "I want the teacher to keep moving in the 
class while teaching." "I want him to give me good 
marks." Pupils come out with interesting suggestions 
and give good information. Such comments help the 
teacher to change his behavior, if necessary.

3. My Pupils
Here the teacher asks his pupils to imagine that each

class, seeks its opinions and suggestions and conveys
them to the teachers. The student council sometimes 
handles minor discipline problems. The teacher can 
fall back upon the council for any such matter. Such 
council may promote democratic functioning in a 
class.'

•
Role Playing is a technique that can be used for a 
number of purposes in a classroom. Some teachers use 
it for teaching about human behavior. Some use it to 
teach social studies. Some use it for teaching 
discipline problems and so on. Role playing technique 
simply needs pupils and sometimes the teacher to play 
certain roles. For example, a student may be asked to 
play the role of a village mukhia (leader) or sarpanch 
(chief representative). Some other students may play 
roles of a government official, a village teacher, an 
ordinary peasant, the village money-lender, the social 
worker and so on. The teacher can utilize these roles to 
explain many important aspects of the village life.

• Pupil's Evaluation of Classwork
Some teachers find it useful to know what their pupils 
think about their classwork. They use different 
techniques to get the opinions of the pupils about their 
(teacher's) behavior, habits, methods of work, 
correction of homework, and manner of handling 
questions and so on. They analyze such opinions and 
discuss them with their students. Correctly oriented 
students can give positive as well as negative opinions. 
They can tell what they like and what they do not. Such 
information proves useful to teachers in knowing 
about their work in order to improve it.

• C l a s s r o o m  H u m a n  R e s o u r c e s  
Inventory
Some teachers continuously try to bring out the 
talented students in their class some pupils may have a 
special talent for music, painting or any one of the fine 
arts, others may have talent for organization and some 
may be good at writing. These are the human 
resources of a class. Teachers should know the special 
talents of their pupils and also help them in developing 
it further. This aids in planning activities for all pupils
according to their different talents. This works both 
ways. Such an inventory helps teachers to organize 
activities, which in turn help them to discover more 
talent. This proves useful both for curricular and co-
curricular activities.

Need for Innovation
We have described some innovations which some 
teachers have tried or are trying out in their 

Role Playing
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Student Committee
Teachers can also form student committees. The 
student council may work as one. This committee may 
discuss the reactions and other information gathered 
from the class. Teachers can get further help from this 
committee for mutual improvement of the classwork.

The above methods have been described only as 
examples. Their use would depend upon the purpose, 
the teacher has in mind. Some of them tend to 
supplement each other, and some of them duplicate. 
Teachers may use whichever appeals to them. 
Teachers can also devise other ingenious methods of 
their own. There is an unlimited scope for innovation 
in this field.
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one of them is a teacher and then write how they feel 
about their pupils. They should be asked to write a 
composition on "My Pupils". Pupils may be 
encouraged to write how each one of them as a teacher 
would feel about the intellectual ability, habits of work 
and other habits, e.g. regularity, courtesy, etc. of 
"their" pupils. They may also be asked to write "How 
my pupils the wishes of the pupils." Such 
compositions provide information about the wished of 
the Pupils, their impressions about the teacher and 
some information as to what they feel their teacher 
thinks of them. 

4. A Pupil's Life
The pupils can be asked to write compositions on "A 
Pupil's Life" both inside and outside the class. This 
makes it easier for the pupils to give their impressions 
about the various class periods, subjects, teachers and 
the various schools and out of school activities. It also 
provided information about their ideas regarding 
homework, their parent's tec. Pupils tend to get 
imaginative. They may write about an imaginary or 
idealistic "pupils" life. Teachers can structure this by 
telling them to write about their real life as a pupil. 
Some teachers also provide an outline to get 
comparable information.

5. How Satisfied are They
Some teachers try to collect the reactions of their 
pupils to certain classroom activities. They would like 
to know how satisfied their pupils feel after 
undergoing a particular activity, e.g., after hear a talk 
or a lecture. Once a while they may give a Class 
Reaction Form, one each to all the pupils and ask them 
to give their reactions, in the form of a rating, about the 
worked one in a subject during a particular period of 
time.

Suggestions for Use of the Measures
The measures described above are simple and teachers 
would not find it difficult to use them. But almost all of 
them require composition and may therefore he useful
for older pupils only. All the measures described 
above require pupils to express opinions about 
classwork and their teachers. Teachers who obtain 
such data would be personally involved in such 
information. Under such conditions, the following 
hints may prove helpful.
Teachers Committee
Teachers of a particular class or those who work 
together can form a committee of their own. They may 
discuss with each other the information gathered by 
methods, like the class reaction form. When they 
discuss such information obtained from respective 
classes, they may also discuss steps for improving 
things. 
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INDIA'S LITERACY DRIVE: AN ANALYSIS
ABSTRACT

Our constitutional commitment of universalization of primary education which was to be fulfilled by 1960 has 
not been realized till today. The UPE 1986 modified in 1992 put the programmes of eradicating literacy on 
priority and consequently two schemes of Non-formal education and National Literacy Mission were 
launched. After the District Primary Education Project (DPE) with special emphasis on girls education and a 
scheme of mid-day meals to 11 crore children of primary schools to provide incentive to them for attending 
school were launched. India is committed to the idea "Education for All" by the end of the present century.

The factor hat underlines the economic development, social transformation and effective social security of any 
nation is the man. The quality of a country's men determines the quality of its development. Quality of a 
country's men is inseperately linked with the quality of education that they receive. Men without education 
slow down the national development. They find it difficult to understand and realize the importance of laws of 
life, concept of family planning, scientific processes involved in production, cooperation and sacrifice. In a 
democratic country it is all the more important. Democracy is a way of life which is learnt by way of proper 
education. In this background illiteracy of a country's people is considered a tragedy of this fate.

Key-Words : Priority, Mission, Launched, Incentive, Century, Committed, Functional, Estimated, 
Eliminated, Potent, Constraint, Contrived, Lapse, Maginalizedd, Cynicism, quagmire.

In India there were according to the census of 1991 about 324 million illiterates above 7 years ago with 47.84% of 
illiteracy rate. It is estimated that by the end of the 20th century there may be more than 20 crores of illiterates in 
this country. It is a matter of sin and shame that millions of our country men continue to remain unlettered even 
after so many years of independence. We must literate them. We must make efforts to the world of information 
communication, modernization, innovations and skills. This has been haunting the national conscience for many 
decades. This led the national government first to launch a social education programme in the fifties, than a 
programme of farmer's functional literacy and the National Adult Education Progrmme in the seventies. The 
former Prime Minister Late Shri Rajiv Gandhi launched the National Literacy Mission (NLM) on 5th May 1988 
at Vigyan Bhawan. Soon after this a Bharat Gyan Vigyan Samiti, a registered body was formed under the 
leadership of Dr. Malcalm S. Adiseshia, an eminent educationist and economist and other eminent scientists and 
professors. This Samiti launched a Bharat Gyan Vigyan Jatha which was a sort of countrywide caravan of 
teachers, students, women, youth, creative thinkers, writers, and artists, social and educational activists which 
made on effort to create a national wide awareness about literacy, to generate an effective demand for literacy and 
to build up a people's machinery to deliver it. As a result of the efforts of these Jathas literacy was but firmly on the 
agenda of the nation and the people. An intensive public awareness about the need for and relevance of literacy 
has been created in a number of states. It mobilized more than one million volunteers in about 30 districts from 8 
states. In October, November 1990. It demonstrated that a large country wide Jathas spanning over 300 districts 
and one lace villages could be organized and executed. Yes, it is a fact of grave concern that the current status of 
literacy in India has not touched even the 60% level. Kothari Commission in 1966 had hopefully estimated to 
have achieved this target by 1971 which even after so many years could not be reached. The commission had 
recommended that in 20 years that is till 1986 illiteracy should be eliminated from every corner of the country. 
But, even in 1998 we are stuck up at an estimated level of 60%. This must prove a responsible citizen to pause for 
a while and analyze the whole situation to find out the stimulating blocks and suggest ways and means of putting 
them off the way.

The most important constraint in the way is constituted by the apathy of our national governments towards the 
programmes of literacy. The national governments have only marginally identified with and participated in the 
literacy programmes. At the Government level several man issues take procedures above literacy. In the 1950s no 
doubt, B. G. Kher, Prime Minister and Education Minister, Rajagopalachari then Chief Minister of Tamilnadu 
were actively associated with literacy movements. These were the exceptions only. Otherwise at most places the 
war against literacy was fought by social workers and ardent philanthropists like Dr. Syed Mahmud of Bihar, Dr. 
Frank Haubach of Punjab. H. Rao and Durgabai Singh Mehta of Rajasthan. They acted as pioneers in the field of 
adult education, prior to the World War II.Even after the second World War most of the programmes such as Gram 
Shikshan Mohim of Maharashtra in the late 50s and early 60s, Farmers 'Functional Literacy' in the late 60s,
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functional literacy for adult women and non-formal education programme in the late 70s, Mass programme of 
Functional Literacy (MPFL) in the middle of 80's and the National Literacy Mission in the late 80's and 90's. 
Rajasthan's Literacy plan of 1986 - 87 and the ernakulam total Literacy Project captioned "Lead Kindly Light" 
were, by and large, carried out by voluntary agencies and social workers. In a few cases the District Collectors 
and Magistrates actively supported the programmes. But, the National and the State Governments neither shows 
enthusiasm nor came forward to support the activities in a big way like the Government of Cuba in 1961 when all 
the schools were closed for 8 months in order to send everyone of 13 years and older including teacher to teach the 
peasants. In their process a little above one lack students of the sixth grade and above became available as 
teachers. Entire mobilization was done in a military style. Our National and State Governments, being unstable 
and locked in fierce struggle for existence have no time to give personal attention to programmes of literacy and 
no strong desire to launch Cuba-like mass-mobilization.

Rivalry and enmity among political partied vitiating the total national environment is another bottleneck in the 
effectiveness and success of literacy programmes. Consistent political support which is necessary for sustained 
efforts on carrying out literacy programmes is totally absent. The party in power is deeply concerned with and 
greatly worried about the continuity in power. The parties off the shore of power are all the time busy in planning 
to bring the party in power and undo what is done by sensitively. Consciousness and concern for programmes of 
people's development are not reflected in their conduct and activities. The political environment thus generated, 
demoralizes and demotivates the people in the society for identifying themselves with any social welfare 
programme such as the literacy programme.

Corruption which is multi-dimensional and multi-stage has broken the back of the Indian society. Every 
movement is perceived with suspicion, motives of self-service ad personal interest are attributed even to the well-
meaning persons associated with social welfare programmes. This thing lowers enthusiasm for good work. 
Criminalization of political life has filtered down to every power level in the society and values of sacrifices, 
cooperation, honesty, minority, devotion have all been eroded. People devoid of these values, if associated with 
any literacy movement will land only in deep quagmire. High corruption at political level has resulted into 
cynicism of most people of Indian Society. They find it difficult to identify with programmes of literacy. Those 
who are on the projects do not have the needed amount of devotion. Many are there only to satisfy their variegated 
personal needs.

The administrators like the secretaries, district magistrate, block development officers etc. being always under 
the threat of frequent transfer fail to develop a sense of relatedness with the literacy movement of their state. The 
bureaucracy, at a few points, takes the exemplary initiative of launching a campaign, but does not later willingly 
transfer that initiative to the people An urge for preservation of the status, one's identify or the ego is also a factor 
that blocks free interaction between the bureaucracy and the people which results into killing of peoples 
'initiative and enthusiasm. Most administrators involve themselves only half-heartedly with the 
programmes.Consequently, many voluntary agencies and societies get alienated, sidelined or marginalized.

A very powerful constraint on literacy drive in India is that a need for learning to read and write has not, yet, been 
aroused in the illiterate children and adults. Consequent upon this the illiterates feel that literacy is being imposed 
on them which, as they feel, is meaningless and purposeless for them. This lack of motivation and failure to 
realize the importance of education render all literacy efforts fruitless. In certain communities the parents 
consider literacy activities as a trap to wean their children from them and from their works. They do not feel any 
material benefit resulting from education of his children. The environment of these illiterates does not seem to 
them to acquire literacy in order to being immediate changes in the standards of their living. Hence it is perceived 
by them irrelevant and waste of time. The adult illiterates, both the farmers as well as the daily wagers are so much 
tired after day's work that no time and energy are left with them to go to the center to learn. Also, they feel that it is 
too late to learn to read and write at such an advanced stage of life. Thus, the whole psychology and the 
environment of the illiterates stand against literacy of these people. Mass counseling programs to change their 
psychology are very much needed.

For various reasons post-literacy campaigns have not received enough attention with the result that those 
illiterates who are through the first stage lapse into illiteracy after a year or two. The time, money and energy 
spent on this literacy are, and then wasted. This is also a constraint on total literacy drive in India.



The evaluation of the end results of literacy activities is very weak. It is not done honestly. In many cases the 
whole situation of examination and evaluation fraudulently contrived assure the evaluation team of satisfactory 
exercise. This sends a message to the people around the center that all this is a force and they lose faith in the 
programmes.

All these are potent constraintsofliteracy movement in India. If the corrective action is not taken, it is difficult to 
believe that literacy rate wills appreciable increase in future.  
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LEARNING OF VALUES: PSYCHOLOGICAL APPROACHES
ABSTRACT

A value is, just like other human developments, a state of mind, a mental disposition, an emtionalizedstate of 
the mind towards some idea, ideal or tradition. Its formation involves a deeper layer of personality. Literally, a 
value means something that an individual considers important, something about which he feels strongly.In the 
realm of morality values are ideals of conduct which the society considers important and desirable to be learnt 
and practiced by people. India's ancient education laid a great emphasis on learning of essential vlues. The 
whole of vedic education centered around what the people should do and what should not do . Even post-vedic 
literature like the Ramayan, Mahabharat and the geeta are full of moral values which people are urged to learn 
through the process of education. The continuity fo our great tradition was, however, broken by the long 
stretched alien rule over the country by various people, by the assaults of foreigners, socio-cultural upheavals, 
technological advances and growing materialism during the past over two thousand years.

Key-Words : Disposition, Layer, Urged,Alien, Ethical,Cognitive, Limitation

INTRODUCTION
The importane of learning of values can not be mnimizzed in a democratic country like India. In a democratic 
country control of peoples behaviour with coercive methods is not possible. The only alternative way left is to 
teach the masses to be self-controlld which is possible when they are made to learn certain essential values as 
values are the prime movers of human action. Once formed, they begin to control and direct human actions. 
Hence, learning of ddesirable values by people is considered a major concern of the system of education. Deway 
(1939) said "A culture which permitsssscience to destroy traditional values is a culture destroys itself". He had a 
strong conviction that primary justification for school education was its role in strengthening the ethical values. 
His belief was that moral principles act as guides in directing conduct. Norman C. Dowsett (1977) said,  
"Education has to be re-stated, remodeled, reoriented nd for that it must break away from the fossilized "values" 
of the past which emphasized accumulating information and calling that knowledge which it is not. He 
emphasized that education must be founded upon spiritual values. Kireet Joshi in India has profusely contributed 
to thought on value education. He said, that all true education is fundamentally to enable the individual to 
embody progressively those values which we in our highest thought and aspiration come to regard as something 
most desirable (1983).

Freud's psychological approach, Piaget's (1931) and Kohlberg's (1968) congnitive development approach and 
behaviourists learning theory approach explain how pwople learn values. Freud's development of superego or 
ego-ideal state of mind are considered vaue-based human development. This, to him, is the result of child's 
interaction with his environment. Freud also considered this as the development of "Conscience", the bag of 
child's values, result of child's identification with his parents and internalization of their values and 
indentification with significant people in the society when he grows up. Freud "identification and internalization 
theory is no doubt unique. But, it does not provide any positive way of designing & controlling ways and means 
of inculcating values deliberately. Piaget (1932) viewed value development as an aspect of child's cognitive 
development, an aspect of moral judgement, consequences of gradual development process involving not 
learning, but a kind of cognitive restructuring resulting from child's growing ability to cooperate with others, 
from their experiences and understanding through conventional and rational ways of cognitive development, a 
process of maturation. He emphasized that children should be made to learn values rationally. Kohlberg 
expanded Piaget's theory and emphasized that value development is highly dependent on environment and social 
conditions. He postulated 3 stages in the development of values such as (1) pre-moral stage, (2) conventional 
stage, the child desiring to seek approval from others, learning respect for authority and seeking social order, (3) 
autonomy stage when the child acts morally to respect the rights of other people, develops his own conscience or 
rational principles on the basis of reasoning. Piaget and Kohlberg both hold that learning of values depends on the 
thought process of the child, or understanding of the situation. Hence, they emphasized that value education 
should be based on the promotion of pupils ability to think for himself rather than on ttempts to tell him what to 
think & do. They emphasized reason-based procedures for teaching values. They ignore the tole of emotional 
factors and emphasize that learning of values is the function of intellect, thinking, reasoning, judgement &
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 decision-making. The learning theory approach emphasizes that values are not ideas or mental stages. They are 
acts, behaviours, responses that are considered desirable. Children absorb themfrom the society, the parents, the 
peers, mass media, and other social instutions. All these are learnt through three kinds of mechanisms (a) 
reinforcement and rewards, (b) punishments and threats, (c) modeling or imitation. Values, to these behaviourists 
like Eysenck (1960, 1964), Solomon and Eynee (1953), Bandura and Warters (1963), Nash (1958) and 
Bronfenbrenner (1970), are learned behaviours.

How to teach values is a highly controversial issue. John Wilson (1975) suggested formalway saying that at least 
two periods per week should be get aside for vaue teaching using instructional material drawn from other 
teaching subjects. Wilson and his associated produced such material under the title "First Steps in Morality". 
Hartshore and May (1928) did not find such methods of teaching values very useful as it was not found to have 
lasting effect, Kohlberg (1966) alsodid not appreciate this method. Baier (1975) and Hirst (1974) agreed with 
Wilson. But, several experts hold a view that values hould be taught informally. Blackham (1975) suggested a 
fourfold approach including direct teaching, guidance and orientation throughout a child's career. One common 
thing that emerges from this discussion is that it is ultimately the experienceof the individual, whatever be the 
process or strategy of teaching values,which causes learning or delearning of values.
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SIGNIFICANCE OF TEACHER'S DAY
ABSTRACT

Guru Divas or Teachers' Day has been a part and parcel of Indian education system since the days of the yore. 
Scriptures have it that Rishi Veda Vyasa was creator of knowledge. He was a realized person. He edited the four 
Vedas. He also composed the epic Mahabharata. It contains over 90,000 stanzas, most of them in thirty two 
syllables and it is therefore probably the longest single poem in thirty-two syllables and it is therefore probably 
the longest single poem in the world's literature. It was on the full moon day of Asadh that the celebrated epic 
was concluded. Since then Asadh Purnima is dedicated to Guru Divas.Modern day Teacher's Day has been 
dedicated to philosopher-teacher Sarvepalli Radhakrishnan (1888-1975)."Radhakrishnan belived that 
teachers should be the best minds in the country".Since 1962, his birth day is celebrated in India as 
Teachers'Day on 5 September. In the words of Dr. Radhakrishnan - "Respect for teachers cannot be ordered, it 
has to be earned."

Key-Word:Embocliment, Humdrum, Mundane, Reverence, Evolred, Obligation, Beholden, Holistic, 
Version, Epic

INTRODUCTION
A teacher is an embodiment of knowledge. He is an all-knowing soul. He is preceptor of Gods: Thus we have the 
sloka Gururbrahma Gururvishnu Gururdevo Maheshwara, Guru Shakshatperbrahma Tesmai Srigurve Namah. 
In scriptures a guru is depicted as a poor ascetic, who lives in his ashram in sylvan surroundings away from the 
humdrum of mundane world. He imparts teaching in matters, spiritual; and philosophical without any 
consideration. His sishyas were expected to treat their master with utmost reverence, ministering to his needs and 
obeying all his commands implicily.

Quest for knowledge is a natural phenomenon in man. As a child he feels the urge to know more and more about 
his surroundings.It was the bounden duty of the parents to arrange for his formal schooling in the ashram of a 
guru. India has been a knowedge society since ages. Guru-shishya parampara is as old on the Himalayas. World's 
great religions and scriptures were scripted here. India did not have a graded system of education. Its holistic 
system of education evolved around an all-knowing guru. Single-guru ashram was a composite school. A 
brahamachari entered it at the age of eight and graduatd at the age of twenty five. On completion of the eduation, a 
brahamachari was administered Deeksha. The nine-point Deeksha stood him in good stead all through his life. 
These schools were known by the name of the guru. Thus we have sage Vashistha ashram where Lord Krishna 
had his schooling. Guru Dronacharya ashram where Arjuna acquired efficiency in martial arts.

The new version of Guru Purnima is Teachers Days. It emphasizes on the importance of a teacher in this mundane 
world. A teacher has the sense of obligation to the society, to the school and to his pupil. This sense of obligation 
distinguishes him from other professionals such as a doctor, an advocate and an engineer. All of them fall in the 
category of professionals. They sell their skills for precuniary consideration.Once the job is over the connection 
with the client or the service seeker ceases automatically. On the contrary the relation between a student and his 
teacher is eternal, never ending. Once a guru always a guru.

Teaching is not a job, it is a vocation, it is a belief that once has been chosen by the God to be a teacher. A teacher 
has natural capacity, special disposition towards teaching. This trait is formally known as aptitute. 
An aptitude is natural capacity, propensity, and special disposition for some particular action or pursuit. The 
nursing of the sick, said Florence Nightingale is a vocation as well as a profession. The sence of vocationalism 
vis-à-vis other professions is special to teaching profession.

The process of transmission of knowledge establishes invisible links between a teacher and his pupil. The latter 
feels indebited to his teacher althrough his life, it is a permanent debt on him. Its giver thinks it as an investment in 
human development. And that is the fulifillment of one of the objectives of the profession of teaching; not 
available with other profession.

The sense of reverence for a teacher by the society is special to the teaching profession. When a pupil comes 
across a teacher he naturally feels beholden to him and bows in respect to him. The teacher in term bestows the 
students for along purposeful life. The giver and the recipient derive solace from it. It is a hallmark of the 
profession of teaching.
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The relation between the girer and the recipient has been highlighted in the following lines.

"As in the sky flies the white clothed crane,
Keeping its mind behind
In its heart continually remembering its young ones,
So, the true Guru keeps the disciple
Observed in the love of God
And, also keeps him in the heart."
Also, the Guru believes that -
"The student  is a bank where you can deposit your most valuable treasures."
A young but capable and competent Russian School Teacher beautifully expresses her deepest satisfaction in the 
vocation she has chosen in the following words of wisdom:

"A gardner's gift to the future is the garden he has cultirated; a writer leaves ti posterity his books; a painter, his 
pictures. A teacher lives on in the pupils, in their thoughts and actions. This is his life's work, his small share of 
immortality."

This is a teacher who can be described as a loving, imaginative and insiring person with a sense od reverence and 
vision. I wonder how many of us live on the minds of our pupils

Like teaching other professions also have their vintage day. Thus we have National Science Day, dedicated to 
Nobel Laureate Chandrasekhra Venkata Raman; National Doctors'Day is dedicated to the legendary doctor 
Bidhan Chandra Roy, the National Engineers' Day is dedicated to the memory of Mokshagundam Visvesvaraya. 
Vintage days have special significance to professionals. On this occasion they remember the great professionals. 
On this occasion they remember the great professionals, recount their days and achievements. It fills the minds of 
the new generation of professionals, to rededicate themselves to the high ideals of the profession. It motivates 
them to take a leaf out of the life and works of the great gurus.
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WEB BASED LEARNING
ABSTRACT

The rapid development in Information and Communication Technology (ICT) provides tools such as 
computers, interactive multimedia CD-ROMs, e-mail and Internet. The use of such well-advnced technologies 
has now enabled the learners of flexible learning to stimulate a virtual learning and take the learners to virtual 
campus wherein teacher-learner interaction becomes possible in the cyberspace. The flexible teaching-
learning strategies provide high quality education and ensure equity in educational opportunities, particularly 
to the disadvantaged like physically challenged, adult learners etc. The world Wide Web technology acts as a 
vehicle for disseminating course materials and for creating active learning experiences within a classroom 
based course.

Key-Words : Scarce, Access, Proximity, Facilitate, Flexibility, Analogy

INTRODUCTION
Distance Learning is a system and a process that connects learners and instructors who ar in different locations. 
Distance learning has historically involved correspondence courses, videotape, two-way video conferencing, 
CD-ROM and DVD or satellite broadcasts. With the connectivity of the Internet and a new generation of software 
applications, distance learning has evolved into a new model, which provides higher quality and more flexibility 
and which is more appropriately called 'disturbed learning.'

Reserch studies indicate that the achievement and satisfaction of learners in distance education courses is not 
significantly different than the achievement and satisfaction of learners in traditional classrooms (Johnstone and 
Krauth, 1996). Distance education offers opportunities for learners who cannot travel to a campus for their 
classes (Owston, 1997). Harassim (1993) asserts that computer networks make the world connected, and that this 
concept is applicable to distance education.

Disstance Learning is a technology delivered learning where learner audience is never or (very rarely) in physical 
proximity to the instructor. The instructor-led traditional classroom sessions are eliminated, adjusted for some 
different form of non-real time interaction, or replaced with real-time 'virtual classrooms'. This technology 
delivers the programme in the following ways.

It shares a scarce resource (instructor) among geographically disbursed learners. The learner audience will be 
comprised of multiple groups of traditional on-campus learners gathered together in an elctroniclly facilitated 
group setting and may often involve a proctor/site coordinator that may enhance the group educational content 
with local customization. Some forms of academic videoconferencing share graduate courses among higher 
education institutions.

It delivers courses or programmes to learners who would not attend a traditional campus. The focus of this 
delivery is to provide programme to the working adults, military, special education, etc.
Web-based Learning and Distance Education

'Web-based communication s seen by many as the key technological innovation of the last decade of the 
twentieth century. Web-based communication has attracted the attention of educators and trainers to the idea of 
distance education in a way that no earlier technology managed to do. The explosive growth of this technology is 
applied in designing and delivering instructionl programs and infacilitating learner-instructor ad learner-learner 
interactions in web-based delivery of distance education.
Web-based learning is a major sub-component of the term  'e-learning' with which instruction is delivered. It 
seeks to serve learners at some distance from their learning facilitator. It attempts to serve learners interacting 
with the learning source and thus it reduces the barriers of time and space to learning.

Principles of Web-based learning
Web-based learning environments may b designed for distance as well as face-to-face learners. The following 
principles are intended to serve as guidelines for identifying and evaluating web-based courses in distance 
education programmes.
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I. The learning experience must have a clear purpose with tightly focused outsomes and objctives. Web-based 
learning designs must consider te nature of content, specific context, desired learning outcomes and 
characteristics of the learner.

II. The learner is actively engaged. Active, hands-on, concrete experiences are highly effective. Learning by 
doing, analogy and assimilation are increasingly important pedagogical forms. Where possible, learning 
outcomes should relate to real-life experiences through simulation and application.

III. The learning environment maked appropriate use of a variety of media. Various learning styles are best 
engaged by using a variety of media to achieve learning outsomes. Selection of media may also depend on 
nature of content, learning goals, access to technology, and the local learning environment.'

IV. Learning environments must include problem-based as well as knowledge-based learning, Problem-based 
learning involves higher order thinking skills such as analysis, synthesis, and evaluation while knowledge-
based larning involves recall, comprehension and application.

V. Learning experiences should support interaction and the development of ccommnities of interest. Learning is 
social and sensitive to context. Learning experiences based on interaction and collaboration support learning 
communities while building a support network to enhnce learning outcomes. Multiple interactions, group 
collaboration and cooperative learning may provide increased levels of interaction and simulation.

VI. The practice of distance learning contributes to the larger social mission of education and training in a 
democratic socity. Changing mentl models and constructing new knowledge empowers learners and 
encourages critical thinking. "Knowledge beomesa function of how the individual created meaning from his 
or her experiences; it is not a function of what someone else says is true." (Jonassen, 1995).

CATEGORIES OF WEB-BASED LEARNING 
Web-based learning has the following formats within "learning context" i.e. how and when a learner \
encounters and undertakes the content (Robert H. Jackson,2004)

1. Asynchronous Format (Directed Study Format)

In Asychronous format learners rely on some structured plan that directs the learners through learning 
experiences without real -time interaction from an instructor. Self-study may be supplemented by 
asynchronous interaction with the instructor, for instance through e.mail, voice mail, comments from 
threaded discussions. The majority of today's  'onine learning' is in the 'directed study' format. 'Self-study' 
requires the lerner to have a highly developed internal self-motivation characteristic. Failure to have such 
internal drive leads to higher dropout rate of correspondence learner compared to traditionl residential 
learners on most campuses.

ii) Sychronour  Format ('Live, Real-time' Learning)

In Sychoronous format learners rely on the instructor. Here,some commonly shared experience or event, 
generally occurring in real-time with highly interactive and structurally dynamic, is led by the instructor. 
Instructor-led events have the capability to dynamically react to real-time environments and change the plan 
of study or flow of learning to meet the needs of learners at that particular time. This engagement style helps 
sustain learner interest and probably contributes to reduction of droupout rate.

iii) Small Group  Collaboration

Small group collaboration is an informal contect ddefined as that informal education that goes on in learner-
to-lerner gathering in hllways and libraries between classes and informally digests and shares their learning 
experiences. This learning method depends on learner-learner interaction rther than on learner-ccontent 
interaction. Smaall Group Collaborative activity may utilize asynchronous tools such as email, threaded 
discussion groups, listserves as well as use of synchronous tools such as telephone, text chat etc. Research 
indicates that successful incorporation of small grouo collaborative learning activities both increase the 
learner's satisfaction with the learning process and can decrease the time required from an instructor in 
administering and structuring acourse or programme.
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Software Tools in Web-based Learning'
There are several software tools used in web-based learning in the contex of what general and administrative 
functions they address (Robert H. Jackson.2004). They are:

i) Authoring Tools
These are multimedia creation tools. A multimedia professional uses these tools to create media that can either 
stand-alone or be adred as a module into a management sytem. Examples range from simple toolslike Microsoft 
Power point to sophisticated, programmable tools like Macromedia's "Director" and "Authorware" software. 
These tools are used to develop contect for all the content delivery systems.

ii) Advanced Collaboration Tools
Advanced collaboration tools (Real-time Virtual Classroom) is a software product that facilitates the 
synchronous, real-time delivery of content or interaction by the web, but is not necessarily intended to 
comprehensively measure performance over time or handle course administrative tasks. Placeware auditorium 
and Centra's Conference product are examples of real-time virtual classrooms.

iii)Asynchoronous Delivery Tools
These tools  used to embrce a wide range of learning management. Within a Learning Management System 
(LMS), learners generally are provided an integrated view of all their active coursework and assignments in a 
'syllabus' spanning multiple courses and that provides comprehensive assessment and goals tracking.

Bryan Chapman (2004) categorized the systems based on the capability to accommodate third party materials. 
These systems accommodate learning content more from other sources than what they themselves deliver. Bryan 
Chapman (2004) distinguished the two vendors: Computer-managed instruction (CMI) and integrated-
infrastructure system provide distinct sets of services.

iv) Computer-Managed Instruction (CMIs)
If third party courseware is among one's priorities, choosea CMI System. CMIs are open system one can attac 
third-party courses and they tend to focus on seld-paced courses. The drawback of SMIs is they focus little on the 
community aspect of learning. CMIs include Docent, Ingenium, Manager's Edge, Librarian, Phoenix and WBT 
Manager.

v) Integrated-Infrastructureor Internet-Infrastructure System
Integrated-infrastructure system does not accommodate third party courses as well. On the other hand it 
accommodates a mix of self-paced, virtual and live-classroom training. Internet-infrastructure systems tend to be 
quick starters. They tend not to be self-paced, instead  focusing on collaboration and involvement or an 
instructor. The drawback of Integrated-infrastructure systems is they may not be recognize courses crated 
elsewhere. Examples of integrated-infrastructure systems include Generation 21, Mentorware, Top Class, 
Virtual U, Web Course ina Box, Web CT, and Wed mentor.

Merits of Web-based Learning:
Web-Based Learning has the following advantages:

1. Fosters meaning-making discourse.
2. Moves from knowledge transmission to learner-controlled systems.
3. Provides for reciprocal teaching.
4. Is learner-centered. Self-paced learning is possible in this method.
5. Encourages active participation, knowledge construction
6. Based on higher level thinking skills=-analysis, synthesis, and evaluation.
7. Promotes active leaning
8. Allows group collaboration and cooperative learning
9. Provides multiple levels of interaction
10. Focuses on real-world, problem solving
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11. More and recent information related to a topic can be accessed and delivered.
12. Updated information is available in the web sites.
13. More information will be gathered in short duration of time. So energy and time will be saved.
14. Abstract concepts can be easily explained with the help of animation and graphics.
15. It can be used for increasing course delivery for a large number of clients at a particular point of time.
16. Learners on-the-job are facilitated own-time access and interaction
17. Instructional materials are already instructionally designed for wider use.
18. Web-based instruction will be more effective at higher education and research level

Limitation of Web-based Learning
Many scholars advertised the positive aspects of distance education (Barnard, 1997), Harasim, 1993; 
Yakimovicz and Murphy, 1995) but only a few scholars (Bromley and Apple, 1998; Jaffee,1998: Wegerif, 1998) 
examined limitations and pervasive problems of web-based learning. The Web-based Learning has the following 
limitations;
1. Since course materials are instrucctinally pre-designed, it hardly provides for individual variation and 

further revision.
2. If not properly designed and navigated, one may manually turn pages, which is de-motivating to many.
3. Access to Internet may be limited
4. Information may not be available related to all topics.
5. Information may not be available in all languages or regional languages.
6. There is no mechanism available to establish standards for Internet materials, instructional design, and 

quality of interaction.
7. It is difficult to alter the varying teaching styles of teachers and varying learning styles of learners.
8. Ít needs to be designed, developed, and implemented very carefully; otherwise is credibility would be at 

stake.
9. It has always the possibility of being branded as having the status of a 'provider' rather than as 'creator' or 
'manipulator' of knowledge or information.

Wide web has streamlined the communication process across the world. It is very useful for learners due to its 
ability to remove time and space barriers. It is more effective when combined with the synchronous media. This 
process is immensely useful for distant learners because it is highly interactibe and cost effective. It is the easiest 
and the most popular way to access the Internet. The web has also emerged as recemt mode of 
instruction.Because of the e-mail, Internet, World Wide Web (.WWW) and easy access to information at the press 
of a computer key.The web designers, educationalists,cognitive psychologists and scientists are looking forward 
to how the instruction can be organized and presented effectively through web wites. Web courses are exciting 
and, if designed properly, can provide valuable and active learning experiences.''



Lkjka'k
fopkjksa dh lÙkk dh loZHkkSfed ,oa 'kk'or gksrh gSA O;fDr pkgs fdlh Hkh fLFkfr esa gks] dgha Hkh gks] lq[kh gks] nq[kh gks] tkx 
jgk gks vFkok lks jgk gks] dHkh Hkh fopkj'kwU; ugha gksrkA ekuoh lÙkk dh vk/kkjf'kyk gh mlds fopkj gksrs gSaA ekuoh dk;k 
ds vH;karj esa fopkj gh rks gSaA tks mls xfr lthork çnku djrs gSa 'kfDr'kkyh O;fDRr~o l'kDr fopkj&/kkjk dk gh nwljk 
uke gSA euq"; ls tqM+h l`f"V dh ?kVuk;sa fopkjksa ds ifj.kkeLo#i gh ?kVrh gSaA bl lR; dks le>us esa gesa dfBukbZ blfy, 
gksrh gS fd geesa ls çR;sd O;fDr vius&vius fopkjksa ds vikjn'kÊ 'kh'ks ds fiatjs esa fopkjrk gS fd fiatjs ds ckgj D;k gS] 
dSlk gS] ;g og u ns[k ikrk gS u le> ikrk gSA

eq[; 'kCnkoyh % fpÙk] bPNk'kfDr] 'kk'or] l`f"V] fopkj'kwU;] psruk] LouqHkwr] vkLFkk] vUrjky] vuqHkwfr] psruk] ?kuRo] 
dEiu] xq:Rokd"kZ.k] u{k=] vUrfj{k] lkfRod] vkRe&lans'k

rRoksfu"ksn~ dk 'yksd gS %&

;Fkk ok fpÙk lkeF;Z vknr ;ksfxuh /kqoe]
nwjJfrnZwj n`f"V ç'kkn] nwxZeLrFkk okdflf)% dke:iRo eí';dj.kh

vFkkZr ;ksxh dh fpÙk lkeF;Z ¼fopkj'kfDr ladYi 'kfDr½ tc n`<+ gks tkrh gS rks nwj dh ckr lqu ldrk gS] nwj dh oLrq dks 
ns[k ldrk gS] nwj tk ldrk gS] tks dg nsrk gS ogh gks tkrk gS] viuh bPNk'kfDr ls tks pkgrk gS çkIr dj ldrk gSA 

;fn eSa vki ls iwNw¡ ßvki dkSu gSaÞ rks vki D;k dgsaxs\ --------------------ßvki D;k gSaÞ ßeSa D;k gw¡Þ ;g dgkuh cl ;gha 
lekIr gks tkrh gSA blls vkxs ugha tk ikrh fdUrq Hkkjrh; laLÑfr dk bfrgkl crkrk gS fd ßekuoh lÙkk vlhe gSÞ 
viuh fopkj&'kfDr] ladYi&'kfDr dk fodkl djds og n~fovk;keh ls f= vk;keh fLFkfr esa igq¡p tkrk gSA r cog 
foy{k.k flf);ksa dk Lokeh cu tkrk gSA vlEHko dks lEHko cukus dh lkeF;Z çkIr dj ysrk gSA dgha Hkh tk ldrk gS] dqN 
Hkh dj ldrk gSA og tku ldrk gS fd fdl ds eu esa D;k gS] fo'o esa dgk¡ D;k gks jgk gS vFkok gksus okyk gSa og fLFkj dks 
vfLFkj] vpy dks pyk;eku] dks Kkr cuk ldrk gSA lalkj esa fdrus gh ,sls egkiq:"k gq, gSaA ftUgksusa viuh 
vfr&fodflr fopkj&'kfDr ¼ladYi 'kfDr½ dk çn'kZu fd;k gS] ifjp; fn;k gSA egku vkReh;rk ds vk/kkj ij vuk;kl 
gh fdUgha nks O;fDr;ksa ds chp csrkj ds rkj dk lEidZ mudh fopkj&lkeF;Z ds vk/kkj ij tqM+ tkrk gSA inkFkZ foKku dh 
rjg psruk foKku ds Hkh fuf'pr fu;e ,oa fo/kku gSA fuEufyf[kr iqLrdsa buds çek.k ekuh tk ldrh gSa

1. Between two words
2. Strange Happenings
3. Nature
4. New Scientist
5. Extra potentials of the mind - Sri Ram Sharma, Compiled & translated by Dr. Rajni Joshi of IIT, Mumbai

blh Øe esa dqN vU; rF;ksa dk laf{kIr fooj.k bl çdkj gS %&

1- 1910 & 1950 ds chp vusd oSKkfudksa us Hkh fopkj&'kfDr dh ijh{kk yhA LVkfyu us ,d fnu eSaflax dks fxj¶rkj djk 
fy;k vkSj mlls viuh 'kfDr dk lcwr nsus dks dgkA LVkfyu us mlls dgk ßrqEgsa bl dejs ls nksigj 2 cts NksM+k 
tk;sxk vkSj rqe ,d cSad ls fcuk pSd vFkok gfFk;kj dk ç;ksx fd;s ,d yk[k :cy fudkydj eq>s ykdj nksxsÞA 
eSflax us Lohdkj fd;kA vxys fnu og cSad x;kA LVkfyu ds flikgh lkns diM+ksa esa mlds vkxs&ihNs jgsA eSflax us cSad
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fopkj 'kfDr % 'kfDr'kkyh O;fDrRo dh vk/kkjf'kyk
MkŒ f’k[kk vxzoky

,e- ,- ¼vFkZ] f’k{kk] fgUnh½] ch-,M- ih-,p-Mh-
iwoZ v/;kfidk

vkj- ts- egk fo|ky;] jk;iqj ¼vyhx<+½
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esa igq¡pdj Vªstjkj dks tsc ls fudkydj ,d ipkZ fn;kA Vsªtjkj us bl ipsZ dks myV&iqyVdj ns[kk vkSj ;g fo'okl gks 
tkus ij fd og oS| pSd gS :cy dk Hkqxrku dj fn;kA eSflax xkM+h esa cSB LVkfyu ds ikl vk;k vkSj iSlk mls ns fn;kA 
LVkfyu ds vk'p;Z dk fBdkuk u jgkA mlus eSaflax ls bl ÑR; dk jgL; iwNk rks eSaflax us dgk "It was the play of 

my thought power".

2- vnHkqr fopkj&'kfDr ls lEiUu :l dh gh ,d efgyk Mabhilava Hkh cgqr pÆpr FkhA oSKkfudksa rFkk fof'k"V yksxksa ds
le{k mlus Hkh ,d ckj fopkj&'kfDr dk bl çdkj çn'kZu fd;k-----------------------euksfoKku esa bls  
Psychokinesis (PK) dgk tkrk gSA

3- Dr. Mandona Fedone us viuh iqLrd "Between two Words" esa ,slh cgqr ?kVukvksa cases dk o.kZu fd;k gS ftlesa esa 
1951 vejhdk ds Ralph Alexander us viuh fopkj&'kfDr dk ç;ksx djds LoPN vkdk'k dks cknyksa ls <d fn;k 
rFkk o"kkZ Hkh djkbZA mlh O;fDr us 1954 esa dsoy 12 feuV ds çxk<+ /;ku (concentration) }kjk lSdM+ksa oSKkfudksa ,oa 
tuZfyLVl ds chp cknyksa ls <ds vkleku dks LoPN vkSj uhyke cuk fn;kA rhu ckj mlus ,slk djds fn[kk;kA

4- 22 vxLr 1984 dh ?kVuk Ýkalhlh O;kikjh ÝsM LiSMfyax eksVjdkj ls gsjh dh vkSj c<+ jgs Fks & osLVb.Mht }hi dk 
lqjE; LFkkuA vpkud rwQku&Hk;adj rwQku 150 yksx ej x;s Fks & LiSMfyax Hkh Q¡l x;sA gksVy rd igq¡pus ds fy, 
uD'ks dh lgk;rk ls c<+ jgs Fks fd mUgsa lqukbZ fn;k ßihNs ykSV tkvksA ß;g jkLrk [krjukd gSÞ vkokt cM+h lehi ls 
vkbZ Fkh & vkokt ckj&ckj vk jgh Fkh&vkokt iRuh dh vkokt ls feyrh tqyrh Fkh ij og reke gtkjksa ehy 
duoVfdV esa FkhA pyrs&pyrs fdlh rjg leqæ rV ds ikl cgus okyh ,d unh ds ikl igq¡psA og iqy ikj djus gh tk 
jgs Fks fd v/ksM+ rwQku esa mB jgs ,d rst ygj Qsadh rks iqy VwVdj leqUæ esa cgus yxkA ?kj igq¡pus ij iRuh us crk;k fd 
Bhd mlh fnu mlus liuk ns[kk Fkk ßÝsM okfil ykSV vkvks vkxs [krjk gSÞ

5- ;wjh xSyj (Uri Galler) 20 fnŒ 1946 dks btjk;y esa tUesa FksA mUgkssus viih fopkj&'kfDr bruh fodflr dj yh 
Fkh fd og vius fopkj dgha Hkh fdruh Hkh nwj rd çsf"kr dj ldrk Fkk rFkk dgk¡ D;k gks jgk gS] tku ldrk FkkA 
mldh fopkj&'kfDr ds fooj.k rFkk vf/kdkfjd ,oa lR;kfir fjiksVZ fo'ofo[;kr if=dkvksa (Nature rFkk The 

New  Scientist esa Nih FkhA

6- 25 ekpZ 1909 dks euksoSKkfud ÝkW;M ds ?kj ij nwljs euksoSKkfud ;qx dh cgl py jgh FkhA ÝkW;M dh ekU;rk Fkh fd 
ijkeuksoSKkfud ekufld {kerk;sae ek= ,d <dkslyk gS tcfd ;q¡x dh muesa vVwV vkLFkk FkhA rHkh ;q¡x us dqN feuV 
/;ku dsfUær fd;k vkSj ÝkW;M ds dejs esa Hkwpky vk x;kA lkjh f[kM+fd;k¡ njokts [kM+[kM+kus yxsA est ij j[ks dkxt 
fdrkcsa mM+us yxhA ,d fdrkcksa dh vYekjh esa foLQksV Hkh gqvkA ÝkW;M dks ;qx dh fopkj&'kfDr ij fo'okl gks x;kA

7- ,d ?kVuk uoEcj 88 dknEcuh ds i`"B 206 ij Nih FkhA Lokeh foosdkuUb us vius f'k";ksa dks mlds fo"k; esa crk;kA 
mUgksaus f'k";ksa ls dgk ßlquks! rqEgsa viuk LouqHkwr peRdkj lqukrk gw¡A ,d egkRek ds ikl ge rhu lkfFk;ksa ds lkFk x;sA 
egkRek th us gesa ns[krs gh gekjs ckjs esa ckrsa crkuh 'kq: dj nhaA geesa ls çR;sd us vius eu esa ,d&,d okD; lksp j[kk 
FkkA eSus laLÑr dk ,d yEck okD; eu esa lkspk FkkA egkRek us ,d dkxt+ ij dqN fy[kk] mls eksM+k vkSj ihNs esjs 
gLrk{kj djkdj tsc esa j[k ysus dks dgkA ,slk gh vkSjksa ls Hkh djus dks dgkA fQj dgk] viuh tsc dk dkxt fudkyks 
vkSj i<+ksA vk'p;Z! ml dkxt+ ij ogh okD; fy[kk FkkA tks eSus ¼laLÑr dk½ lkspk FkkA dkxt+ ds uhps ;g Hkh fy[kk 
Fkk ßtks eSus bl dkxt ij fy[kk gS] ;g O;fDr ogh lkspsxkA ,slk gh gekjs nwljs lkFkh ds lkFk gqvkA mlus dqjku dh 
vjch Hkk"kk dk okD; lkspk FkkA ogh okD; mlus dkxt ij fy[kk FkkA egkRek th u laLÑr tkurs Fks vkSj u gh vjch 
Hkk"kkA esjs rhljs lkFkh us t+eZu Hkk"kk dh Medical dh ,d iqLrd dk okD; lkspk FkkA ßekuo & eu ¼efLr"d½ dh ;s 
,slh vulqy>h xqfRFk;k¡ gSa ftudk lek/kku oSKkfud vkt rd ugha [kkst ik;sA ijUrq bl {ks= esa ik'pkR; ns'kksa esa cgqr 
vuqla/kku py jgk gSA LoxÊ; Jh dUgS;k yky eqU'kh mÙkj çns'k ds jkT;iky cuus ls igys elwjh x;s FksA elwjh çokl 
dks viuh Mk;jh esa mUgksaus fy[kk gS] ß,d losjs ,d fe= ds ?kj pk; ihdj iSny gh gksVy ds fy, py iM+kA jkLrs esa ns[kk 
lM+d ds fdukjs decy esa fyiVk xBjh cuk dksbZ O;fDr iM+k gSA rHkh xBjh FkksM+h fgyhA mlesa ls FkksM+k eqg¡ fudkydj 
og O;fDr cksyk ßvjs eq¡'kh rqe ;gk¡ gksÞA ;g ckck uhe djkSyh Fks ftUgsa uhe djkSyh jsyos LVs'ku ij fVdV pSdj }kjk
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fVdV u gksus ds dkj.k fMCcs ls ckgj fudky fn;k Fkk vkSj rc mUgksaus viuh fopkj&'kfDr dk ifjp; fn;k Fkk blh 
çdkj ikydh okyk us fy[kk gS]ÞA believe that the basic pattern of an individual or nation's life is 

predetermined" dqN dks ;s 'kfDr;k¡ vuk;kl gh tUes ls gh fey tkrh gSA dk'kh ds çfl) lUr ,oa ;ksxh Lokeh 
fo'kq)kuUn vkus rhu lkfFk;ksa ds lkFk tk jgs FksA lkfFk;ksa us dgk Lokeh th bPNk&'kfDr ls D;k dqN lEHko gSA 
Lokeh th us dgk ̂ rqe viuh eqVBh cUn djks vkSj fdlh oLrq dh dYiuk djks fd rqEgkjh eqVBh esa vk tk;sA rhuksa us 
,slk gh fd;kA Lokeh th us dgk ßvc eqVBh [kksyksÞ fdlh dh eqVBh esa dqN u FkkA Lokeh th cksys ̂ vPNk bl ckj 
fQj eqVBh cUn djksA FkksM+h nsj ckn eqVBh [kksyksÞA çR;sd dh eqVBh esa xqykc dk Qwy FkkA os cksys ek= bPNk ls dqn ugha 
gksrkA eSus rqEgkjh bPNk&'kfDr esa viuh bPNk&'kfDr dk lapkj fd;k rks gh lEHko gqvkA tc rqe viuh bPNk&'kfDr 
dk fodkl dj yksxs rks esjh vko';drk ugha iM+sxhA ;s lc ?kVuk;sa ek= la;ksx ugh gSA ekuo dh lkeF;Z vUur gS] 
vlhe gSA ekuoh lÙkk dk cgqr FkksM+k va'k gh ç;ksx esa vk;k gSA ftruk Kkr gS vkSj ftldk ç;ksx gksrk gS og ekuoh 
lÙkk dk cgqr FkksM+k va'k gh ç;ksx esa vk;k gSA ftruk Kkr gS og ekuoh lÙkk dk cgqr FkksM+k va'k gSA mlls fdruh gh 
xquh laHkkouk;sa ekuoh lÙkk ds xgu vUrjky esa lekfgr gSaA vUrfj{k oSKkfud ,Dlksy Qjlk¡Q us rF;ksa ,oa ç;ksxksa 
ds vk/kkj ij ;g çekf.kr fd;k fd tc ekbUMkSu uked d.k lfØ; gksrs gSa rks gekjk vopsru eu czãk.Mh; psruk 
ds lkFk tqM+ tkrk gSA rc gesa fo'ks"k çdkj dh vuqHkwfr;k¡ gksus yxrh gSaA ;fn bu vuqHkwfr;ksa dks txk;k vFkok le>k 
tk lds rks O;fDr cSBs Bkys gh fdlh Hkh u{k= xzg dh ckrsa tku ldrk gSA

if'peh ns'kksa ds euksoSKkfud Hkh Lohdkj djus yxs gSa fd

I. fopkj (thought) ,d 'kfDr'kkyh (vital) ,oa thrh&tkxrh xfr'khy (dynamic & living) lÙkk gS (most vital & 

terrific force).
II. fopkj fØ;k'khy Wireless lans'kokgd dh rjg gksrh gSA
III. mudh xfr'khyrk çdk'k (light) dh xfr ls Hkh dbZ xquk vf/kd gksrh gSA
IV. bZ'oj ls Hkh lw{e (finer than ether) gksrs gSa - Medium of electricity is ether.

V. tc fdlh ds efLr"d esa dksbZ fopkj vkrk gS rks mlls ekufld {ks= esa dEiu mRiUu gksrs gSa tks ok;qe.My esa nwj&nwj 
rd QSy tkrs gSaA

VI. Biologist tsfEcl eksukbM dh iqLrd chance & necessity ds vuqlkj ¼fopkjksa dk egklkxj l`f"V ds vkjEHk ls 
gh ,d= gksrk jgk gSA 'kfDr'kkyh fopkj dHkh u"V ugha gksrsA os czãk.M esa lnSo thfor jgrs gSaA

VII. Ecologist Ýsad czkmu (Frank Brown) us ç;ksxksa ds vk/kkj ij fl) fd;k gS fd vla[;] vR;Ur lw{e d.k 
(particles) l`f"V ds ok;qe.My esa yxkrkj rhoz xfr ls ?kwers jgrs gSaA muesa u Hkkj gksrk gS] u ?kUro] xq:Rokd"kZ.k 
vkSj u gh Fusion gksrk gSA mudks mlus Nutrino uke fn;k gSA ;s d.k l`f"V esa mRiUu dEiuksa (vibrations) ,oa 
míhidksa (Stimuli) dks yxkrkj xzg.k ,oa vkRelkr djrs jgrs gSaA vjcksa dh la[;k esa ;s d.k çdk'k dh xfr ls 
rSjrs jgrs gSaA ;s gh fopkjksa ds ek/;e gksrs gSaA

VIII. oSKkfud Adrea Drobes us Hkh dqN ,sls gh d.kksa Psychones dk irk yxk;k gSA
IX. oSKkfud Excell Tursof  ds vuqlkj fopkj&'kfDr ds L=ksr Mindone uke ds d.k gksrs gSaAAlexander Ralph us 

viuh iqLrd "The power of Mind" esa fy[kk gS ekuo eu çkf.k;ksa ,oa vpy inkFkksZa nksuks dks çHkkfor dj ldrk gSA 
/;ku ds vH;kl }kjk ekuoh; dk;k ds jksxksa dks 'kk¡r fd;k tk ldrk gSA Healing Touch mldk mnkgj.k gSA

euksoSKkfudksa dh ekU;rk gS fd &

1- gekjs pkjksa vksj fopkjksa dk egklkxj gS vkSj ge ml egklkxj esa rSjrs jgrs gSaA muesa ls dqN fopkjksa dks ge xzg.k
djrs jgrs gSa] dqN dks vkRelkr u dj ikus ij iqu% ml egklkxj esa /kdsyrs jgrs gSaA

2- fopkj futÊo ugha] latho gksrs gSaA mudk vkfLrRo mruk gh Bksl ,oa lqí<+ gksrk gSA ftruk fd iRFkjksa ds VqdM+ksa dkA
3- gekjk vkfLrRo lekIr gks tkrk gS] ijUrq gekjs fopkj fopkjksa dh nqfu;k esa] ml egklkxj esa ges'kk cus jgrs gSa] 

mudk dHkh uk'k ugha gksrkA
4- fopkjksa ds xfr'khyrk (Velocity) dYiuk'khy (unimaginable) gS D;ksafd mudk xfr ek/;e gksrh ether gSA
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5- fopkj&'kfDr ds ek/;e ls fdlh Hkh O;fDr dh eu% fLFkfr dks cnyk tk ldrk gSA Autosuggestion ¼vkRe 
lans'k½ fof/k }kjk vfr mtkZoku fopkjksa dk ç;ksx djds Lo;a ds O;fDrRo dks detksj çHkkoghu cukrs gSaA ?kukru 
vkos'k okys fopkj O;fDrRo dks lcy cukrs gSaA

6- cgqr lh fcekfj;ksa ds dkj.k gekjs fopkj gh gksrs gSaA udkjkRed vkos'k (Negative Emotional Charge) okys fopkj 
O;fDro dks detksj] çHkkoghu cukrs gSaA /kukRed vkos'k okys fopkj O;fDrRo dks lcy cukrs gSaA

7- çR;sd vPNk cqjk fopkj O;fDr ds psgjs ij viuh Nki NksM+ nsrk gSA vfr rhoz O;fDr dh vUr%psruk ij gkoh jgrs gSaA 
;fn os vok¡Nuh; gS rks fouk'kdkjh gksrs gSa vkSj ;fn ok¡Nuh; gS rks 'kfDr'kkyh O;fDrRo dk fuekZ.k djrs gSaA

8- çR;sd O;fDr ds vPNs cqjs fopkjksa dk ,d vkHkk e.My (hallow) blds pkjksa vkSj lnSo jgrk gSA fØLVy QksVksxzkQh 
}kjk mldk QksVks fy;k tk ldrk gS vkSj mlds jaxksa ds vk/kkj ij mlds fopkjksa dk fo'ys"k.k fd;k tk ldrk gSA

fopkj 'kfDr dk fodkl dSls\

1- loZçFke] ;g fo'okl n`<+ djuk gksxk fd fopkjksa dh lÙkk ¼'kfDr½ ,d gdhdr gS] lR; gS vkSj mldk fodkl 
lEHko gSA ,d 'kfDr'kkyh O;fDrRo] thou esa lQyrk] nq"dj dk;ksZa dks Hkh dj ikuk fodflr fopkj 'kfDr dk 
çfrQy gkssrs gSaA

2- HkkSfrd foKku esa ,d term gksrk gS "Power - Orientation" ftldk vFkZ gksrk gS fd tc rd mtkZ dks (energy) 
pqEcd ls gh ugha tksM+k tkrk rc rd og xfr'khy ugha gksrhA vok¡Nuh;] vekuoh;] vlkekftd fopkjksa ls tqM+dj 
ekufld mtkZ dh cckZnh gksrh gSA vr% lkfRod ,oa l'kDr fopkjksa ls tc ekufld mtkZ tqM+rh gS rks O;fDrRo 
'kfDr'kkyh curk gSA ftlds tSls fopkj gksrs gSa oSlk gh mudk O;fDrRo gksrk gSA

3- nq%[k vkSj lq[k cgqr dqN O;fDrRo dh lksp ls tqM+s gksrs gSaA vk'kk&grk'kk Hkh fopkjksa dk ifj.kke gksrs gSaA If you 

think I am powerful, powerful you become.

fu;a=.k% dqN fl)kUr bl çdkj gks ldrs gSa %&

tc dksbZ _.kkRed vkos'k;qDr (negatively charged) fopkj efLr"d esa vk;s rks rqjUr eu esa dfg;s "NO" ckj&ckj 
dfg;s "NO" vH;kl gks tkus ij "NO" dgus dh t:jr ugha iM+sxhA Nip in the bud bad thoughts.

2- vPNs fopkj ftuls [kq'kh gksrh gS] lq[kkuqHkwfr gksrh gS] ftuls eu esa LQwÆr dk mn; gks vkSj l'kDr gks] eu dks ,sls 
fopkjksa ls Hkjrs jguk pkfg,A ,slk gksus ij udkjkRed fopkjksa dks eu esa ços'k djus dh txg gh ugha jg tk;sxhA 
fujk'kktud ,oa nq%[kn fopkj mUgha ij gkoh gksrs gSa ftuds ikl lcy vkSj ldkjkRed fopkjksa dh deh gksrh gSA
vki lksprs gksaxs ;g dguk vklku gS] ijUrq djuk cgqr dfBu gSA fu'p; gh dfBu gSA gj vPNk dke dfBu gksrk gSA 
esjk viuk fo'okl gS fd vlEHko Hkh vH;kl ls lEHko gks tkrk gSA

3- ,d vR;Ur çHkko'kkyh fof/k ;ksx gS & ;ksxH; fpRr o`fRr fujks/k%A

lanHkZ&lwph%
1- vfu:) jk; & u;k thou ,u-lh-vkj-Vh- 2004
2- la/;k flag & laokn lh-ch-,l-lh- 2004
3- jketUe 'kekZ dFkk Dy'k ,u-lh-vkj-Vh- 2004
4- Lusgyrk çlkn & e/kqlap;] ,u-lh-vkj-Vh- 2004
5- çHkqn;ky vfXugks=h & f'k{kk dh Hkkjrh; ijEijk vkn'kZ ç;ksx] ,u-lh-vkj-Vh- 2004
6- ds- ih flUgk & Hkzkek.M dk jgL; ,u-lh-vkj-Vh- 1992
7- fgeka'kq tks'kh & lwjt peds vk/kh jkr ,u-lh-vkj-Vh- 1989
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v/;kid f'k{kk dk;ZØe esa bZ&vf/kxe dh ek¡x
mEesn flag f'ko ukjk;.k
vflLVs.V çksQslj 'kks/k Nk=
f'k{kk foHkkx f'k{kk foHkkx
bZ'kku bUlVhV;wV vkWQ eSustesUV ,.M VSDuksyksth N=ifr 'kkgw th egkjkt fo'ofo|ky;
xzsVj uks,Mk ¼mŒ çŒ½ dkuiqj & 208024
Jummed10@gmail.com shiv57163@gmail.comlkjk'ka
vkt dk ;qx foKku ,oa rduhdh dk ;qx gSA foKku ,oa rduhdh ds fodkl us ekuo thou dks cgqr vkjkenk;d vkSj 
lqfo/kktud cuk fn;k gSA vkt ,slk dksbZ {ks= vNwrk ugh gS] tgk¡ foKku dk ç;ksx u gksA lwpuk ,oa lapkj rduhdh us 
f'k{k.k ds KkukRed HkkoukRed ,oa fØ;kRed mís';ksa dks çkIr djus ds fy, vko';d midj.kksa dk foLrkj dj fn;k gSA 
lwpuk ,oa lapkj rduhdh ds vUrxZr bZ&vf/kxe vksfM;ks ohfM;ks ,oa VSyh dkUÝsflax us rks v/;kid f'k{kk ,oa nwjLFk fn'kk 
gh cny nhA 'kSf{kd uokpkjksa dk mUur :i fof'k"V ckydksa tSls&'kkjhfjd :i ls fnO;kaxksa ¼vU/ks] xwaxs] yaxM+s ,oa cgjksa½ ds 
fy, ojnku fl) gks jgk gSA vfHkØfer vuqns'ku ls Nk= viuh lqfo/kk le; ,oa xfr ds vuqlkj v/;;u dj ldrs gSaA 
fjeksV ,fj;k esa jgus okys Nk=ksa rd f'k{kk igq¡pkuk vklku gks x;k gSA lwpuk ,oa lapkj rduhdh us 'kSf{kd ewY;k¡du dh 
ikjn'kÊ rduhdksa dks c<+kok fn;kA ftlls ewY;k¡du dh çfØ;k oLrqfu"B oS/k fo'oluh; ,oa ijn'kÊ cu ldhaA vf/kxe 
dh xq.koÙkk ,oa çlkj lqfuf'pr djus esa Kku dks lajf{kr djus esa] v/;kid f'k{kk esa lekos'kh f'k{kk miyC/k djkus f'k{k.k 
f'k{k.k ,oa vuqla/kku ds e/; nwjh dks lekIr djus esa Nk=ksa esa jpukRedrk ,oa foe'kÊ fpUru dk fodkl djus esa lwpuk ,oa 
lapkj rduhdh egRoiw.kZ Hkwfedk fuHkkrk gSA bZ&yZafux ds vUrxZr bUVjusV dk ç;ksx LekVZ Dykl dh vo/kkj.kk] bZ&esy] 
ohfM;ks ,oa VSyh&dkWUÝsafUlax ,oa nqyHkZ thoksa ,oa tfVy ladYiukvksa dk f=foHkh; Li"Vhdj.k] bUVjusV ,oa b.kZ~V,DfVo 
Dykl vkfn }kjk f'k{k.k vf/kxe çfØ;k esa xq.kkRed vfHko`f) dh tk ldrh gSA ;g dguk vfr'k;ksfDr u gksxk] fd 
bZ&yZafux vkt le; dh ek¡x gSA bZ&iqLrdky;] 1-5 djksM+ bZ&cqd ,oa 15000 bZ&tuZy dk ç;ksx Nk= dj jgs gSaA

çLrkouk
fdlh Hkh jk"Vª dh çxfr ml ns'k dh f'kf{kr tula[;k ij fuHkZj djrh gSA fdlh Hkh O;fDr lekt rFkk ns'k ds fodkl ,oa 
fuekZ.k çfØ;k esa ml ns'k dh f'k{kk O;oLFkk fu.kkZ;d dh Hkwfedk esa gksrh gSA orZeku le; esa v/;kid f'k{kk dks lwpuk ,oa 
lapkj rduhdh us l'kDr ,oa O;kid cuk fn;k gSA ;f/ki vrhr esa O;SfDrd ,oa  lekt dh vko';drk ds vuq:i 
v/;kid f'k{kk esa lwpuk ,oa rduhdh ç;ksx esa yk;h tkrh jgh gSA vc ;g çR;sd jk"Vª ds fodkl ds fy, vfuok;Z 
vko';drk cu x;h gSA vkt ds lekt esa lwpuk ,oa rduhdh us f'k{k.k ds KkukRed HkkokRed ,oa fØ;kRed mís';ksa dks 
çkIr djus ds fy, vko';d midj.kksa dk foLrkj dj fn;k gSA f'k{k.k vf/kxe çfØ;k dks csgrj o çHkko'kkyh cukus ds 
fy, ifjoÆrr ikB;Øe lEcfU/kr leL;kvksa ,oa muds lek/kku gsrq lwpuk ,oa lapkj rduhdh dk O;kid ç;ksx f'k{k.k 
,oa çf'k{k.k dk;ks± ds fy, mi;ksxh gSA

vf/kxedkZ ds lok±xh.k fodkl dkS'kyksa dk fodkl lH;rk vkSj laLÑfr ds mRFkku gsrq v/;kid f'k{kk esa lwpuk ,oa lapkj 
rduhdh dk çknqHkkZo gqvkA vk/kqfusd f'k{kk ç.kkyh vc iqLrdh; Kku rd lhfer ugha gSA cfYd O;ogkfjd ,oa çk;ksfxd 
Kku dh vko';drk cu x;h gSA vkt lwpuk ,oa lapkj rduhdh esa n`'; lkexzh Jo; lkekxzh] n`'; lkexzh&Jo; 
lkexzh ds lkFk&lkFk bUVjusV dk ç;ksx] LekVZDykl dh vo/kkj.kk] bZ&esy] ohfM;ksa ,oa VSyh dkWUÝsafUlax ,oa nqyHkZ thoksa 
ds lkFk&lkFk bUVjusV dk ç;ksx] LekVZ Dykl dh vo/kkj.kk] bZ&esy] ohfM;ks ,oa VSyh dkWUÝsafUlax ,oa nqyZHk thoksa ,oa 
tfVy oLrqvksa rFkk ladYiukvksa dk f=foeh; Li"Vhdj.k] bZ&yZafux ,oa b.Vj,fDVo Dykl vkfn dk ç;ksx fd;k tk jgk 
gSA lwpuk ,oa lapkj rduhdh us f'k{k.k ds O;kid ç;ksx ls KkukRed ,oa dkS'kykRed i{kksa dk fodkl cgqr gqvk gS] ysfdu 
HkkokRed ,oa laosxkRed vYi fodflr gq, gSaA jk"Vªh; f'k{kk uhfr 1986 ds vuqlkj f'k{k.k rduhdh og gS fd ftlds }kjk 
nwj&nwj rd ds nqxZe LFkkuksa esa jgus okyksa rd igq¡pk;k tk lds] 'kSf{kd vlekurk,sa gVk;h tk lds] vHkkoxzlrksa dks lk/ku 
miyC/k djk;s tk lds vkSj lh[kus okyksa dks mudh vko;'drkuqlkj O;fDr fu"B f'k{kk çnku dh tk ldsA
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lwpuk ,oa lapkj rduhdh us iwjh /kjrh dks ,d Xykscy xk¡o cuk fn;k gSA vr% f'k{k.k vf/kxe Hkh blls vNwrk dSls jg 
ldrk gSA çf'kf{kr f'k{kdksa ds fy, çf'k{k.k eqDr f'k{kk çf'k{k.k ijh{kk ds ç'u&i= vad rkfydk ,oa çek.k&i= vkfn ds 
{ks= esa bu lk/kuksa dk cgqrk;r mi;ksx fd;k tkrk gSA fo|ky;ksa f'k{kk esa dEi;wVj f'k{kk dks ,d u;s fo"k; ds :i esa 
'kkfey fd;k x;k gSA blh çdkj n~foo"kÊ; chŒ ,MŒ ds ikB;Øe ds çFke o"kZ esa lwpuk ,oa lapkj rduhdh ds midj.kksa esa 
ek/;e ls f'k{k.k vf/kxe çHkkoh lEçs"k.k ckSj f'k{kk esa uofopkjksa ls 'kh?kzkfr'kh?kz tkudkjh miyC/k gks jgh gSA dE;wVj ,e-
,l-oMZ-] ikoj Iokb±V] ,Dly dk ç;ksx] 'kSf{kd osclkbV dk losZ{k.k bUVjusV] bZ&esy] bZ&xousZl] bZ&dkelZ] 
bZ&,twds'ku vkSj eksckby ,i vkfn i)fr;k¡ gSaA ;g dguk vfr'k;ksfDr u gksxk fd lwpuk ,oa lapkj rduhdh ij fØ;k 
O;; fofu;ksx gS] u fd [kpZ ftldk ykHk mldh ykxr ls vf/kd çkIr gksrk gSA

bZ&vf/kxe orZeku v/;kid f'k{kk ç.kkyh ds xq.kkRed vfHko`f) dk fooj.k

lwpuk ,oa lapkj rduhdh us v/;kid f'k{kk esa ia[k yxk fn;s gSaA v/;kid f'k{kk ds ikB~;Øe ds djus ij lq/kkj ds fy, 
yEch cgl fNM+h jgh] ftlds ifj.kke Lo:i v/;kid f'k{kk dks xq.koÙkkiwjd cukus ds fy, v/;kid f'k{kk ds n~fo&o"kÊ; 
ikB;Øe dks f'k{k.k l= 2015&17 ls ykxw dj fn;k x;kA v/;kid f'k{kk esa fuEu O;kogkfjd pqukSfr;ksa ls lkeuk gksrk 
gS &f'k{k.k dk;Z esa uohu mixeksa ds ç;ksx dh pqukSrh O;fDrd fofHkUurkvksa dh pqukSrh V;wVksfj;y ç.kkyh ds ç;ksx esa 
pqukSrh] f'k{kdksa }kjk esaVj dh Hkwfedk esa pqukSrh ijke'kZnkrk dh Hkwfedk lecU/kh pqukSrh QSDl] bZ&esy Hkstus esa dfBukbZ 
lekt ds çfr çfrc)rk dk vkHkko vuq:fir lkekftd dkS'ky f'k{k.k dk vHkko vfHkØfer vf/kxe lkekxzh fuekZ.k dh 
pqukSrh vkfnA vr% lwpuk ,oa lapkj rduhdh us bl leL;kvksa dk cM+h gh lgtrk ls lek/kku fd;k gSA

bZ&vf/kxe mi;ksx ls Nk=ksa esa l~oxfr ls v/;;u dh ço`fÙk dk fodkl &

Nk=ksa dks ços'k f'k{k.k lalFkkuksa esa ços'k ijh{kk ds ek/;e ls fn;k tkrk gS ysfdu ços'k ds fy, dksbZ fuf'pr dV vkWQ 
fyLV esfjV ugha gSA _.kkRed vad çkIr djus okys vf/kdka'k Nk= ços'k ik tkrs gSaA Nk=ksa ds ços'k ds fy, jk"Vªh; f'k{kd 
f'k{kk ifj"kn dks LiLV fu;e cukus ds lkFk mudk dBksjrk ls ikyu lqfuf'pr fd;k tk,A ftlls v;ksX; Nk= ços'k u 
ik ldsa vkSj v/;kid f'k{kk esa xq.koÙkk dk lEcZ/ku gks ldsA lwpuk ,oa lapkj rduhdh us Nk=ksa ds ços'k dh leL;kvksa dks 
lgtrk ls gh gy dj fn;k gSA

bZ&vf/kxe rduhdh }kjk f'k{k.k vH;kl ,oa bUVuZf'ki dk;Z esa xq.koÙkk o`f) &

çR;sd Lrj ij v/;kid f'k{kk dk;ZØe dk ;g lokZf/kd misf{kr i{k jgh gSA ikB ;kstuk fuekZ.k ls ysdj v/;kidh; 
fujh{k.k vo/kku le; ,oa fo"k; oLrq dk lEuo;] fo'ys"k.kkRed ewY;kadu çR;sd v/;kiu lEcU/kh O;ogkfjdrk dks 
Lo;a okLrfod fLFkfr esa djus ds igys iwokZH;kl dk vR;kf/kd egRo gksrk gS] ftlls Nk=ksa dk le; ,oa Je O;FkZ u"V u 
gksA 

iqjkus ikB;Øe esa f'k{k.k vH;kl ds fy, 10 lw{e f'k{k.k ikB ;kstuk;sa ,oa 20&20 O;kid ikB ;kstukvksa dk vH;kl 
dk;Z djuk gksrk Fkk vc ifjoÆrr ikB;Øe esa çFke o"kZ 20&20 ikB ;kstuk vkSj f}rh; o"kZ esa 16 lIrkg bUVuZf'ki dk;Z esa 
fuEu pqukSfr;ka gS &

f'k{k.k vH;kl fo|ky;ksa esa lalk/kuksa dk vkHkko
f'k{k.k vH;kl fo|ky;ksa esa Nk= vuqifLFkfr
vPNs fo|ky;ksa dk f'k{k.k vH;kl ds fy, miyC/k u gksuk
fo|k;kÆFk;ksa dh e/;kºu Hkkstu ds ckn MkQV vkmV dh leL;k

bZ&vf/kxe rduhdh dk vkUrfjd ewY;kadu dk;Z esa mi;ksx &

ifjoÆrr f}o"kÊ; ikB;Øe ds çFke o"kZ esa 150 vadks dk vkUrfjd dk;Z ds fy, gSA f'k{k.k vH;kl fujh{k.k vkSj vkUrfjd 
ewY;kadu ds fy, dksbZ loZekU; ewY;kadu i)fr ugha gSA vkSj ugh çfriqf"V çnku djus ds fy, dksbZ loZekU; ekud ;k 
fuÆn"kV i)fr fo|;eku gSA ftlds dkj.k i{kikr ds vkjksi yxrs jgrs gSaA i{kikr ds vkjksiksa ls cpus ds fy, lwpuk ,oa 
lapkj rduhdh dk;ks± dks djds xq.kkRed lq/kkj yk ldrs gSaA
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• f'k{k.k vH;kl dk;Z fujh{k.k vkSj vkUrfjd ewY;kadu ds fy, ekudhÑr ewY;kadu fof/k;ksa dk ç;ksx djdsA
• vkUrfjd ewY;kadu fof/k;ksa esa oLrqfu"Brk dk ç;ksx djdsA
• lÙk ,oa O;kid ewY;kadu fof/k;ksa dk ç;ksx fd;k tk;sA

bZ&vf/kxe rduhdh }kjk v?;kidksa dh dk;Z/kkfjr n{krk ,oa çfrc)rk dks c<+kok &

vk/kqfud v/;kidh; rS;kjh ds fy, jk"Vªh; f'k{kd f'k{kk ifj"kn }kjk n{krk ds lkFk gh dbZ çfrc)rk ds {ks=ksa Li"V djus 
ds fy, 1978 ds vius nLrkost ̂ Vhpj ,twds'ku djhd~;qye , ÝseodZ* esa n{krk vk/kkfjr vkSj çfrc)rk mueq[k xq.koÙkk 
ewYd fo|ky; f'k{kk gsrq v/;kid f'k{kk esa 'kh"kZd mYys[k fd;kA ftlesa fuEu çeq[k çfrc)rk mueq[k xq.koÙkk ewyd 
fo|ky; f'k{kk gsrq v/;kid f'k{kk esa 'kh"kZd mYys[k fd;kA ftlesa fuEu çeq[k çfrc)rk;sa n'kkZ;h gSa &

• vf/kxedrkZvksa ds çfr çfrc)rk
• lekt ds çfr çfrc)rk
• vkthfodk ds çfr çfrc)rk
• vkthfodkxr fØ;k dyki esa mRÑ"Vrk lecU/kh çfrc)rk
• ewyHkwr ewY;ksa ds çfr çfrc)rk dks c<+kokA

çR;sd v/;kid dks viuh vdknfed çfrc)rk LFkkfir djuh gksxhA mls vius rkRdkfyd çyksHkuksa dks NksM+uk iMs+xkA 
tc fdlh f'k{kd dh ç'kalk dh tkrh gS rks mldk vkRefo'okl opuc)rk vkSj c<+ tkrh gSA

bZ&vf/kxe dk ç;ksx dj Nk= mifLFkfr o`f) dks çksRlkfgr djuk &

,d o"kÊ; ikB;Øe esa Nk=ksa dh Øe ls Øe 75 çfr'kr LFkkfir djuh gksxhA mls rkRdkfyd çyksHkuksa dks NksM+uk iM+sxkA 
tc fdlh f'k{kd dh ç'kalk dh tkrh gS] rks mldk vkRefo'okl vkSj opuc)rk vkSj c<+ tkrh gSA
Nk=ksa dh mifLFkfr c<+kus ds fy, laLFkk ç/kkuksa v/;kidksa ,oa vfHkHkkodksa dks Nk=ksa dks dkWyst vkus ds fy, vfHkçfjr 
fd;k tk;sa rFkk ck;kseSfVªd mifLFkfr ;a= dk mi;ksx djukA

bZ&vf/kxe dk mi;ksx dj v/;kidksa ds O;ogkjxr fu"iknu dk;Z esa lq/kkj ykuk &

v/;kid f'k{k.k dk;Z ds {ks= esa vf/kdka'k f'k{kdksa dh f'k{k.k fu"iknu xq.koÙkk fuEu Lrj dh gksrh gSA ftldk dkj.k 
v/;kidksa dk f'k{k.k dk;Z ds çfr mnklhu n`f"Vdks.k mÙkjnk;h gksrk gSA
v/;kid f'k{kk ds {ks= esa xq.koÙkk c<+kus ds fy, f'k{kdksa dks f'k{kk ds {ks= esa gksus okys fuR; uohu ifjorZu vkSj :ikurj.k 
ds fy, vuqHko çkIr djus dh vko';drk vf/kd gksrh gSA blds fy, vkthfodkxr lHkkvksa esa lgHkkfxrk 'kks/k if=dkvksa 
ds lnL; cuuk mÙkjnk;fRo xq.koÙkk fu;U=.k ewY;kadu ,oa f'k{k.k vkpkj lafgrk dk ikyu mlds O;ogkfjdk fu"iknu dks 
lcy cuk ldrs gSaA

bZ&vf/kxe dk f'k{k.k dk;Z esa uohu mikxeksa ds ç;ksx ls xq.koÙkk lq/kkj &

f'k{k.k esa rduhdh ds ços'k ls uohu mikxeksa dk ç;ksx fd;k tkus yxk tSls eYVh ehfM;k miksp ilZuykbTM fllVe 
vkWQ bUlVªD'ku dEi;wVj vflLVSUV bUlVªD'ku bUVjusV bZ&esy vUr fØ;k ç.kkyh fllVe ,çksp vfHkØfer ç.kkyh lw{e 
f'k{k.k] f'k{k.k e'khu vkfnA

bZ&vf/kxe dk f'k{k.k dk;Z esa gksus okys fuR; uohu lwpuk ,oa lapkj rduhdh ds mi;ksx dks O;ogkj esa 
ykuk&

vkt f'k{k.k ds dk;Z dks is'ks ds :i esa ekU;rk fey jgh gSA f'k{k.k is'ks esa lQy gksus ds fy, v/;kidksa dks Lo;a dks f'k{k.k 
dk;Z esa ç;ksx vkus okys uokpkjksa ds ç;ksx dh pqukSrh gksrh gSA f'k{k.k dk;Z esa ohfM;ks dkUÝsal VSyh dkUÝsal vkfnA
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bZ& vf/kxe dk f'k{kd&çf'k{k.k laLFkkuksa esa ç;ksx'kkykvksa esa leqfpr O;ofLFkr djkukA

,d o"kÊ; chŒ,MŒ ikB;Øe esa vf/kdka'k LofiÙkiksf"kr f'k{k.k laLFkkuksa ds ikl euksoSKkfud foKku lkekftd foKku 
okf.kT; foKku x`g foKku vkfn ds fy, ç;ksx'kkyk dh leqfpr O;oLFkk ugha FkhA f}o"kÊ; f'k{kd çf'k{k.k laLFkkuksa esa 
ç;ksx'kkykvksa dh leqfpr O;oLFkk djuk nwj dh dkSM+h gSA cfYd vf/kdka'k f'k{kd çf'k{k.k laLFkkuksa esa ç;ksx'kkyk dks o"kZ 
Hkj esa ,d ;k nks ckj gh fo'ks"k voljksa ij gh [kksyk tkrk gSA

f}o"kÊ; f'k{kd çf'k{k.k laLFkkuksa esa ç;ksx'kkykvksa dh leqfpr O;oLFkk ds dBksj fu;e cuk;s tk;sA rFkk iSuyksa tkus okys 
,DliVZ bZekunkj ,oa f'k{kd vkpkj lafgrk dk ikyu djus okys gksA ftlls fo|kÆFk;ksa dk lokZxh.k fodkl esa ekxZn'kZu 
dj ldsA

bZ&vf/kxe ls lwpuk ,oa lapkj rduhdh ds mi;ksx }kjk f'k{kdksa ,oa Nk=ksa dks tokcnsgh ,oa 
drZO;ksmukseq[kh djuk &

oS'ohdj.k dh vko';drkvksa dh iwÆr ds fy, xq.koÙkkiw.kZ f'k{kk O;oLFkk dh ekax dh tkrh gS ftlsd iwÆr esa ;ksX; ,oa 
dq'ky f'k{kd&çf'k{kd mudh O;olkf;d çfrc)rk 'kSf{kd laLFkkuksa dk lkSgkniw.kZ okrkoj.k laxBukRed <k¡pk 
vuqla/kku dk;Z ds ekSfyd dpuru vkdn egRoiw.kZ Hkwfedk vnk dj ldrs gSaA ysfdu vkt vf/kdka'k f'k{kd viuh 
tokcnsgh lgh <ax ls ugh fuHkk jgs gSaA f'k{kdks ,oa Nk=ksa dh vius&vius dk;ks± ds çfr tokcnsgh Lohdkj djuh pkfg,A

dqN lq>kko %

• xq.koÙkk gsrq f'k{kk dh fo"k; oLrq ,oa çfØ;k esa lq/kkjA
• fo|ky;ksa ds ifjljksa Hkouks vkSj mlesa miyC/k laqfo/kkvksa esa o`f)
• f'k{kdksa dks f'k{k.k esa lfeØ; f'k{k.k fof/k;k¡ djds lh[kuk dk;Z'kkyk fof/k vkfn f'k{k.k fof/k;ksa dk ç;ksxA
• f'k{kd çf'k{kd ikB~;Øe esa lq/kkj vkSj vf/kxe ds U;wure Lrjksa (MLL) dk fu/kkZj.k lEcU/kh ckrksa dks lfEefyr 

fd;k tk,A
• v/;kid f'k{kk esa ços'k ds fy, v/;kid ik=rk ijh{kk (TET)  dh rjh çf'k{kq f'k{kd ços'k ijh{kk TTET) dk 

vk;sktu fd;k tk,A
• Nk=ksa ,oa vfHkHkkodksa dks lg;ksxh ,oa tkx:d djukA
• ikB~;Øe ds vkUrfjd ,oa okg; ewY;kadu ds fy, ekudhÑr ewY;kadu fof/k;ksa dk ç;ksx fd;k tk;sA
• ikB~;lgxkeh fØ;kvksa dks ikB~;ppkZ esa LFkku nsukA
• v/;kid f'k{kk ds xq.kkRed fodkl ds fy, mldk futhdj.k o O;kolk;hdj.k fd;k tkuk pkfg, u fd dsoy 

çlkj ds fy,A
• v/;kidks dh fu;qfDr çfØ;k esa ikjnÆ'krk yk;h tk;sA
• f'k{kd&çf'k{kd ds fjDr inksa ij fu;qfDr;k¡ dh tkuh pkfg, o muds p;u esa Hkk"kk ,oa rkÆdd ;ksX;rk 'kSf{kd 

vfHk;ksX;rk leL;k lek/kku ;ksX;rk dkS'ky fodkl usr`Ro fodkl ekuoh; ewY;ksa dk fodkl tSls xq.kksa ij 
fo'ks"k /;ku nsuk pkfg,A

• orZeku ;qx rduhdh dq'kyrkvksa dk gS] vr% lqpuk ,oa lapkj rduhdh dk mi;qDr Kku o dkS'ky çkIr djds 
f'k{kd viuh n{krk esa o`f) dj ldrs gSaA

• Nk= ,oa f'k{kd mifLFkfr dks 90 çfr'kr rd vfuok;Z fd;k tk,A 
• 'kSf{kd ç'kkldksa }kjk f'k{kdksa dks okÆ"kd fo"k; fu;kstu ,oa nSfud ikB fu;kstu ds vuqlkj ikB;Øe iwjk djkus 

ds fy, fu;kstu ds vuqlkj dk;Z iw.kZ djkus ds fy, vfHkçsfjr djuk pkfg,A
• Nk=ksa ,oa f'k{kdksa nksuksa dks LosPNk ls ck;kseSfVªd mifLFkfr ;a= ds mi;ksx ij cy nsuk pkfg,A
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fu"d"kZ %

vkt gekjs ns'k esa v/;kid f'k{kk dks vusd dkjd tSls vkÆFkd lkekftd ,oa dbZ çdkj dh euksoSKkfud ijs'kkfu;ksa ls 
la?k"kZ djuk iM+ jgk gSA v/;kid f'k{kk esa lek;ksftr n`f"Vdks.k ls vkRefo'okl rFkk vkRe lEeku dh Hkkouk etcwr 
gksxhA v/;kid f'k{kk esa lgkdkfjrk vk/kkdjr fof/k;ksa ds ç;ksx ls fo|kFkÊ;ksa esa lkeqnkf;d Hkkouk dk fodkl gksxkA 
vr% vkt ds le; esa lekos'kh f'k{kk ,d egrh vko';drk cu x;h gSA vkt lekt esa yksxksa ds n`f"Vdks.k esa /keZ oxZ tkfr 
jktuSfrd lkekftd vkSj vkÆFkd ls Åij mBdj ,d lekos'kh lekt dh vkSj Hkkouk fodflr djus dh t:jr gS rkfd 
o"kks± esa misf"kr lekt ds yksxksa dk Hkh lekt dh eq[;/kkjk ls tksM+k tk lds vkSj blds fy, Bksl dne mBkus gksaxsA oafpr 
oxZ dks v/;kid f'k{kk dh eq[; /kkjk ls tqM+us dh {kerk fodflr djus ds volj miyC/k djkus gksaxsA ftlls v/;kid 
f'k{kk esa vkus okyh fofHkUu pqukSfr;ksa dk eqdkcyk Lo;a dj ldsaA vc lHkh f'k{kkfonksa lektlsfo;ksa dk /;ku 
VhŒ,lŒvkjŒ lqczã.k;e lehfr }kjk twu 2016 esa lksais x;s jk"Vªh; f'k{kk uhfr 2016 ds MªkV ij 5 vxLr 2016 dks f'k{kk 
foHkkx N=ifr 'kkgw th egkjkt fo'ofo|ky;] dkuiqj }kjk ,d fnolh; dk;Z'kkyk dk vk;kstu fd;k x;k FkkA ftlesa 
v/;kid f'k{kk ij Hkh ppkZ dh x;hA

gesa lwpuk ,oa lapkj rduhdh ds ek/;e ls f'k{kk ç.kkyh esa ,slk ifjorZu ykuk gS fd vis{kkÑr f'k{kd }kjk çf'k{k.kkÆFk;ksa 
dks lc dqN crkus ;k f'kf{kr djus ds LFkku ij f'k{kd çf'kdkÆFk;ksa ds efLR"kd esa fopkjksa dh fpaxkfj;ka çTtofyr dj 
fopkjksRrstd çfØ;k fodflr djsa rFkk ckyd esa vUrfuÆgr Js"Brkvksa dks çdkf'kr djsaA ftlls dkS'ky ,oa xq.koÙkk;qDr 
f'k{kdksa dk fuekZ.k gks ldsa ftlls xq.koÙkk;qDr cu ldsaA

lUnHkZ xzUFk lwph%

• f=ikBh foosdkuUn ¼2015½ v/;kid f'k{kk esa çfrc0rk Hkkjrh; vk/kqfud f'k{kk vçSy 2015 o"kZ 35 vad 4 i`"B 
18&27 

• Hkêkpk;Z thŒ lhŒ 2015 v/;kid f'k{kk vkxjk fouksn iqLrd efUnjA
• N=ifr 'kkgw th egkjkt fo'ofo|kky; dkuiqj }kjk jk"Vªh; f'k{kk uhfr 2016 ds MªkV ij 5 vxLr 2016 dks 

vk;ksftr ,d fnolh; dk;Z'kkyk ds fopkj ij va'kA
• Vhpj ,twds'ku djhd;wye , ÝseodZ 1978 jk"Vªh; 'kSf{kd vuqla/kku ,oa çf'k{k.k ifj"kn ubZ fnYyhA
• nSfud tkxj.k }kjk vk;sftr mÙkj çns'k tkxj.k dqyifr Qksje y[kuÅ 27 flrEcj 2016  ds fopkj foe'kZ ds 

dqN va'kA
• yky je.k fcgkjh ¼2013&14½ Hkkjrh; f'k{kk dk bfrgkl fodkl ,oa leL;k,sa vkjŒ ykyŒ cqd fMiks esjBA
• flag j?kqjkt ,oa flag ;ksxs'k dqekj ¼2008½ Hkkjrh; f'k{kk leL;k,sa ,oa lek/kku ubZ fnYyh ;wfuoÆlVh 

ifCysd'kuA
• ik.Ms; jkeldy feJ d:.kk 'kadj ¼2008½ Hkkjrh; f'k{kk dh lelkef;d leL;k,sa vkxjk ifCyds'ku
• dqekj yfyr ¼2012½ v/;kid f'k{kk esa xq.kkRed lq/kkj Hkkjrh; vk/kqfud f'k{kk u;h fnYyh] ,u-lh-bZ- vkj-Vh- 

32] ¼3½ ist uaŒ 17] 27A
• vxzoky ihŒ dsŒ ,oa feJk ,Œ dsŒ ¼2011½ O;olkf;d lapkj lkfgR; Hkou ifCyds'ku vkxjkA
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fiNys o"kks± esa f'k{kk dk cgqr rsth ls foLrkj gqvk gSA ijUrq gekjh lkjh rkdr Nk=ksa ds ckSf)d fodkl ij gh yxh jghA 
geus muds HkkoukRed fodkl tks euq";rk dh balkfu;r dh vk/kkj&f'kyk gS mldh vksj /;ku ugha fns;kA Kku ds fodkl 
dk ,dk¡xh ç;kl gh gekjk /;s; jgkA lEiw.kZ ekuo ds fodkl dk geus ç;kl ugha fd;kA gekjh vktrd dh f'k{kk O;fDr 
dks cqf)okn ls Åij mBkus esa mldh lgk;rk ugha dj ldhA Qyr% dy dk ckyd vkt cM+k gksdj ns'k ds çfr lekt ds 
çfr lado/kku ds çfr loZgkjkoxZ ds çfr ekuo lq[k&nq[k% ds çfr lpsr ,oa laosnu'khy ugha cu ldkA ekou thou ds 
mU;;u lw=k/kkj ugha cu ik;kA

gekjh vktrd dh f'k{kk us ns'k dh HkkSfrd çxfr esa i;kZIr ;ksXnku fd;k gS] ijUrq bldk ifj.kke ;g gqvk gS fd 
HkkSfrdokn ekuoh; xq.kksa ij gkoh gks pqdk gS HkkSfrd çxfr esa fyIr O;fDr /khjs&/khjs LodsfUær gks x;k gS] mls mlds LokFkZ 
us ijekFkZ ls nwj dj fn;k gS] /ku rFkk oSHko dh o`f) esa yx tkus ds dkj.k og mPp ekuoh; xq.kksa ,oa lLdkjksa ls nwj gks x;k 
gSA ;gh dkj.k gS fd vkt egkuxj dh HkhM+ esa vkReh;rk ds n'kZu ugha gks ikrsA vkt ;g fLFkfr gS fd ckgj ls lEiUu fn[kus 
okys ;s yksx Hkhrj ls dVs&dVs fdlh ds nq%[k esa nq%[kh ugha gksrsA bruh cM+h Hkh M+esa lc vdsys&vdsys gh xfr'khy gSaA lc 
vyx&vyx cw¡nksa dh rjg gks x;s gSaA ftudh ygj cuus dh dkeuk /khjs&/khjs lekIr gks xbZ gSA fdlh us lgh dgk gS &

ßcl fn[krs gSÞ brus edku ikl&ikl lVs&lVs exj çse ugha]
lqcg bu ek¡nksa dk [kqyuk] 'kke dks /khjs&/khjs can gksuk]

fnu Hkj gS dk¡;& dk¡; pkjksa rjQ Hkk¡;& Hkk¡; lgefr ugha fo'okl ugha .d nwljs ls feyus dh yyd ughaAÞ

eukSoSKkfud fo'ys".k djs rks yxrk gS vkt iwjk lekt VwVk gqvk lk gSA fnu&fnu VwVrk tk jgk gSSA orZeku fLFkfr ls lc 
vlarq"V gSaA lc ?kcjk jgs gSaA thiu [kks[kyk gks x;k gSA ,d nwljs dks Mlus ds fy, lHkh ?kwe jgs gSaA vKs; us bl fLFkfr dk 
O;axkRed fp=.k fd;k gS &

lk¡i rqe ,d 'kgj esa dHkh jgs ugha & lH; gksuk Hkh rqeus lh[kk ugha ,d ckr iwN¡w tokc nksxs\ fQj lh[kk dgk¡ ls Mluk 
dgk¡ ls ik;k t+gjA fuf'pr :i ls 'kgj esa t+gj gSA Mlus okyksa dh HkhM+ gSA

oSKkfud çxfr ds QyLo:i ns'k esa ped ned rks vkbZ gS] ,slk çrhr gksrk gSA ijUrq blesa jgus okyksa dk vklh HkkbZ&pkjk 
yxHkx fleV lk x;k gSA jhrs ik= vkils esa Vdjk jgs gSaA mudk çse ty fc[kjdj feêh esa fey x;k gSA

ß;ksa rks lc dqN cu jgk gS bl rjDdh ds tekus esa]
exj vQlksl gS fd vkneh balku ugha cu jgkAAÞ

yxrk gS tSls balku cukus okys dkj[kkuksa esa dksbZ [kjkch vk xbZ gSA fu"Bk Hkzkr`Hkko çse lg;ksx lgkuqHkwfr R;kx vkfn mPp 
ekuoh; ewY;ksa dh çfr"Bk gesa ckyiu ls gh tkxzr djus dk mÙkjnkf;Ro ,d lkFk feydj lgstuk gksxkA

ckyd ds Hkhrj vusdkusd laHkkouk;sa ,lh çdkj cfgeqZ[kh fodkl dh çrh{kk esa jgrh gSa ftl çdkj ,d cht esa fo'kky oV 
ds o`{k ds :i dh laHkouk,aA f'k{kk d key ç;kstu O;fDr dks ,d vPNk balku cukuk gS ,d ,slk balku tks mnkÙk ekuoh; 
xq.kksa ls ;qDr gks tks fo'o cU/kqRo ,oa lerkewyd lekt dk i{k/kj gks rFkk rhozxfr ls cnyrh bl nqfu;k esa ekuork ds 
dY;k.k ,oa fodkl gsrq ;ksXnku nsus dks rRij l{ke gksA

f'k{kk us O;fDrdks foKku ,oa rduhdd ds xgure Kku ls le`) dj fn;k] HkSfrd lq[k ,oa le`f) dh ckjhfd;ksa ls 
voxr dj fn;kA ijUrq u gks ldk rks ek= ;gh fd og mlds Hkhrj fNis uSfrd çdk'k dks mls u ns[k ldh u cuk ldh 
mls bruk leFkZ fd og vU/kdkj ls ckgj ml çdk'k esa lq[kh thou th lds rFkk lEiw.kZ lekt ekuork dks çdk'koku 
thou thus esa ok¡Nuh; ;ksXnku ns lds vkSj vPNk bUlku cu ldsA 

orZeku le; dk foosd
Jhefr mÆeyk fc”V

,e-,- ¼vaxzsth½] ,e-,M f’k{kk laokn
iy dkWfyt vkWQ VSDuksyksth ,aM eSustesUV] gY}kuh

‘kks/k Nk=k] esokM+ fo’of|ky;] fpÙkksM+x<+
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,sls esa ;gh lgh oDr gS ;g ij[kus dk fd vkf[kj D;ksa Lokeh foosdkuUn vkt Hkh çkalfxd gSa Lokeh foosdkuUn esa 
vlk/kkj.k nwj n`f"V FkhA mUgksus iSny iwjs ns'k dk Hkze.k fd;k FkkA Hkkjrh; laLÑfr rFkk ijEijk dk iwjk Kku mudks FkkA 
Hkkjr ds egku vrhr ds lkFk&lkFk mldh orZeku fLFkfr ds ckjs esa og voxr FksA ysfdu og bl ckjs esa Hkh fu'fpr Fks fd 
Hkkjr dk iqujksRFkku vo'; gksxkA ns'k dh ;qok ih<+h ij mudh vVwV vkLFkk FkhA vkSj og dgrs Fks fd ns'k ds ;qok gh lkjs 
ladVksa dk lkeuk djsaxsA mUgksaus dgk Fkk] rqe lc dk tUe gh blfy, gqvk gSA vius esa fo'okl j[kksA egku vkRek fo'okl 
ls gh egku dk;Z lEiUu gksrs gSaA fujUrj vkxs c<+rs jgksA

Lokeh th ds vuqlkj ekuo esa dqN 'kfDr;k¡ fo/k;eku jgrh gSaA f'k{kk mldh bUgha 'kfDr;ksa dk mlesa lifLFkr xq.kksa dk 
fodkl djuk gSA f'k{kk dk ;g vFkZ cgqr dqN ogh gS tks vjLrq }kjk crk;k x;k gS ßf'k{kk euq"; dh 'kfDr dk fodkl 
djrh gSAÞ

osnkUr n'kZu ds vuqlkj euq"; ijekRek dk va'k gS mldh çÑfr vk/;kRfed gS vkSJ mlesa tUe ls gh iw.kZrk fo/k;eku jgrh 
gSA vr% Lokeh th ds fopkj ls f'k{kk dk mís'; (in man") ;g iw.kZrk ckgj ls ugha vkrh gS] ojUeuq"; ds Hkhrj fNih jgrh 
gSA lc çdkj dk Kku euq"; dh vkRek esa fufgr jgrk gSA

Lokeh th vk/kqfud lekt esa f'k{kk ds dk;Z ds çfr viuk vlarks"k O;Dr djrs gSa] D;ksafd ;g O;fDr dks Hkkoh thou ds 
fy, rS;kj ugha djrh gS] mlds pfj= dk fuekZ.k djrh gS] mls vkEr fuHkZj ugha cukrh gSA

Lokeh th dk n`f"Vdks.k leUo;dkjh gSA mudk dguk gS fd nk'kZfud gksus dk vFkZ ;g ugha gS fd thou ds pje y{; ds 
vfrfjDr vU; fo"k;ksa ds v/;;u ds çfr /;ku u fn;k tk;A thou ds pjr y{; dks blh lalkj esa fuokl djds vkSj 
blh 'kjhj ds }kjk çkIr fd;k tk ldrk gSA

Lokeh th ds erkuqlkj /keZ] f'k{kk dh vkRek gSA /keZ ls mudk vfHkçk; fdlh fo'ks"k /keZ ls ugha gSA mudh n`f"V esa /keZ ,d 
lk/kuk gS] vuqHkwfr gS] vkRe lk{kkRdkj gS ftldh çkfIr dsyo 'kq+) ân; okyk O;fDr gh dj ldrk gSA vk/kqfud f'k{kk 
ân; dk ifj"dkj vkSj çf'k{k.k ugha djrh gS vr% og v/kwjh gS] fuFkZd gSA ân; dh 'kq)rk ij cy nsrs gq, Lokeh th dgrs gSa 
vR;kf/kd ekufld çf'k{k.k ls v/keÊ euq";ksa dk fuekZ.k gksrk gSA ik'pkR; f'k{kk dk ;g ,d nks"k gSA ;g euq"; dks dbZ 
xquk vf/kd LokFkÊ cuk nsrh gSA cqf) O;fDr dks ml loksZPp Lrj ij ugha igq¡pk ldrh gS ftl ij ân; mls igq¡pkrk gSA 
ân; cqf) ls ijs ml Lrj dks çkIr djrk gS tgka nsoh dk Kku çdk'k gSA vr% ân; dk ifj"dkj djksA bZ'oj ân; ds ek/;e 
ls gh ges ltk nsrk gSA

os dgrs gSa euq"; ds thou esa la?k"kZ dh ç/kkurk gksuh gh pkfg,A Lokeh th ds vuqlkj tks dksbZ çÑfr ds fo:) yM+rk gS 
mlesa gh pSrU; dk fodkl gSA tgk¡ ps"Vk ;k iq:"kkFkZ gS ogh thou dk fpUg vkSj psruk gh u fLFkfr ij Lokeh th us vk{ksi 
fd;k gS &

ßvktdy lalkj Hkj esa dsoy rqEgha tM+ ds leku [kM+s gksÞA

vkf[kj ;g lc dSls gqvk ;g ik'pkrR; f'k{kk dk gh gekjs Åij çHkko gS tks ge euq"; dks rks Hkwy x;s gSa] vius iw:"kkFkZ dks 
Hkqyk cSBs gSa drZO; ls foy;.k gks x;s gSaA vjs Hkkjrokfl;ksa! Lkspks rqe D;k Fks vkSj D;k gks x;s gks\ ge vius dks Hkqyk cSBs gSa 
Hkkjr dh ohjRo çlwrk Hkwfe dks Hkqyk cSBs gSaA gekjh vkRek ej pqdh gS] 'kfDr{kh.k gks pqdh gSA vr% Lokeh th flag xtZuk 
djrs gq, lko/kku djrs gSa&

ß,s ohj lkgl dk voyeur djksA xoZ ls dgks fd eSa Hkjroklh gw¡] vkSj Hkjroklh esjs çk.k gSa] Hkkjr dh nso&nsfo;k¡ esjs 
bZ'oj gSa] Hkkjr dk lekt esjs cpiu dk >wyk] tokuh dh Qwyokjh vkSj cq<+kis dh dk'kh gSA dgks fd Hkkjr dh feêh esa 
jkLoxZ gS] Hkkjr ds dY;k.k esa esjk dY;k.k gS] vkSj jkr fnu rqEgkjh ;gh jV yxh jgs gs xkSjhukFk] gstxnEcs] eq>s euq";Ro 
nksA ek¡ eq>s euq"; cuk nksAÞ

Lokeh th ds thou&n'kZu ds leku muds f'k{kk&n'kZu esa Hkh gesa leU;oknh n`f"Vdks.k dh >yd feyrh gSA f'k{kk ds fofHkUu 
vaxksa ds lecU/k esa vius fopkjksa dks O;Dr djrs gq, mUgksaus ;g crkus dk ç;kl fd;k gS fd fpUru vkSj fØ;k esa fdlh 
çdkj dk fojks/k ugha gSA nwljs 'kCnksa esa Kku deZ vkSj HkfDr dk ikjLifjd lecU/k gSA Lokeh th ds f'k{kk&n'kZu ls çHkkfor 
gksdj usg: us fy[kk gS&
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Hkkjr ds vrhr esa vVy vkLFkk j[krs gq, vkSj Hkkjr dh fojklr ij xoZ djrs gq, Hkh] foosdkuUn dk thou dh leL;kvksa 
ds çfr vk/kqfud n`f"Vdks.k Fkk vkSj os Hkkjr ds vrhr rFkk orZeku ds chp ,d çdkj ds la;kstd FksAÞ

lanHkZ lwph

1- HkVukxj ,-ch- ,oa HkVukxj vuqjkx & f'k{kk ds nk'kZfud vk/kkj] vkj yky cqd fMiks esjB 2012
2- ekFkqj ,l-,l- Hkkjrh; fpard] fouksn iqLrd eafnj] vkxjk 2003
3- jke 'kDy ik.Ms fo'o ds Js"B f'k{kk 'kkL=h] fouksn iqLrd eafnj] vkxjk 2003
4- eatw xkSre] Hkkjr ds egku O;fDrRo ufer fçUVj 2004
5- vfu:) jk; y;k thou ,u-lh-vkj-Vh- 2004
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Hkkjrh; f'k{kk ,oa laLÑfr mPp f'k{kk ds lUnHkZ esa
MkW- ¼Jhefr½ fceyk rsofr;k

f'k{kk ladk;
ljLorh dkWyst vkWQ çksQs'kuy LVMht]

xkft;kckn ¼m-ç-½

'kks/k lkj
bls vki ,d foMacuk gh dgsaxsa ysfdu ;h lPpkbZ gS fd xqyke Hkkjr ds fo'ofo|ky; vkt+kn eqYd dh ;wfuoÆlV;ksa ds 
eqdkcys dgha vf/kd vkt+kn FksA vkt+knh ds lkB o"kZ chr tkus ds ckn ,slk yxrk gS fd ge vf/kdka'k fo'ofo|ky;ksa dks 
iwhj rjg ls LohÑr ugha dj ik, gSaA fQj iqjkus çfrf"Br f'k{kk laLFkku gels Bhd rjg ls] ;kuh fo'oLrjh; ekudksa ds 
vuq:i laHkyrs ugha vkSj jkst&jkst dqdqjeqÙkksa dh rjg vusd dsUæksa dh 'kq:vkr djus esa ge rsth fn[kk jgs gSaA nqfu;k Hkj esa 
os gh fo'ofo|ky; mÙke ekus tkrs gSa] tgk¡ Nk= vkSj v/;kid fey cSBdj i<+rs gSaA mudh Js"Brk dh nwljh çeq[k igpku 
ogk¡ ds 'kks/k dk Lrj gSaA rhljh igpku gS fo'ofo|ky; rFkk m|ksx ds chp rkyesy dk gksukA mnkgj.k ds fy, Ýkal esa 
tcyqbZikLpj cSDVhfj;k ij 'kks/k dj jgs Fks rc muds Nk= lqcf/kr m|ksxksa dh 'kq:vkr djus esa yxs FksA gekjs ns'k esa 
fo'ofo|ky; vkSj m|ksx ds chp rkyrsy ugh ads cjkcj jgk gSA tcfd nksuksa ds chp lkeatL; ls f'k{kk dh lkFkZdrk rks 
c<+sxh gh Nk=ksa dh mikns;rk esa Hkh pkj pk¡n yxsaxsA gekjh mPp f'k{kk ftruh vf/kd dsfUær gksxh] csjkstxkjksa dh la[;k 
mruh gh de gksxhA

eq[; 'kCnkoyh % foMacuk] vkfo"k;] xq.koÙkk] ikjnÆ'krk] xfr'khyrk] ekud mikns;rk] len'kÊ lEçs"k.k

mPp f'k{kk ds {ks= dk lcls cM+k ladV ;g gS fd gekjs fo'ofo|kky;ksa dh fMxzh;k¡ flQZ csjkstxkjksa dh QkSt  c<+k jgh gSA 
muesa ls vf/kdka'k dks jkstxkj ikus ds ;ksX; Hkh ugha ekuk tkrkA blds vusd dkj.k gSaA vf/kdka'k fo'ofo|ky;ksa esa 
v/;kid&Nk= vuqikr xM_c<+k x;k gSA bfrgkl lk{kh gS fd ukyank fo'ofo|ky; esa v/;kid&Nk= vuqikr 1%7 FkkA 
gkoMZ fo'ofo|ky; esa ;g vuqikr 1%9 gSA gekjs vusd fo'ofo|ky; esa ;g vuqikr 1%100 rd gSA dgha&dgha rks fo|kÆFk;ksa 
dh HkhM+ bruh gS fd ;fn lkjs Nk= ,d le; ij vk tk,a rks mUgsa fcBkus dh txg u feysA gj o"kZ nkf[kyk nsus dh la[;k 
c<+rh tk jgh gSA nwljh vkSj ljdkjksa us /khjs&/khjs mPp f'k{kk ds {ks= esa vius gkFk [khpus 'kq: dj fn, gSaA ftlds dkj.k 
fo'ofo|ky; esa vk/kqfud midj.kksa vkSj laL/kkuksa dh Hkjhd Hkh gksus yxh gSA 

ns'k ds vf/kdka'k mPp f'k{kk dsUæksa esa fo'ks"kdj futh {ks= esa fxus pqus çksQs'kuy dkslsZt dh Hkjekj gS bldk ifj.kke ;g 
gksxk fd Hkfo"; esa bu fo"k;ksa esa jkstxkj ds fy, ftruh txgsa [kkyh feysaxh muls dbZ xquk la[;k esa mEehnokj miyc?k 
gksaxsA bl vf/kdkj ds dkj.k bu {ks=ksa esa Hkh csjkstxkjh dk ladV iSnk gksus dh vk'kadk gSA blfy, gesa vHkh ls bl ckr dk 
/;ku j[kuk pkfg, fd f'k{kk ds fodkl dk ;g çksQs'kuy cqycqyk dgha QwV u tk;sA

lkoZtfud rFkk fuft {ks=ksa ds chp Hkh fodkl dk larqyu cuk, tkus dh t:jr gSA fiNyh lnh ds vkjEHk esa futh {ks= us 
vusd Lrjh; mPp f'k{kk laLFkku [kksys FksA ysfdu buesa ls dbZ f'k{kk dsUæksa esa 'kklu ds vuko';d gLrs{ki ds dkj.k 
mudh xq.koÙkk esa fxjkoV vkbZ FkhA vc ;g Hkwy ugha nksgjkbZ tkuh pkfg,A orZeku esa rsth ls futh mPp f'k{kk dsUæ [kqy jgs 
gSaA ,sls esa ;fn dksbZ futh mPp f'k{kk laLFkku bZekunkjh ikjnÆ'krk rFkk tokcnsgh ds lkFk bl ladYi dks ysdj py jgk gS 
fd ljLorh vkSj y{eh ds chp rkyesy cuk jgs rFkk ljLorh dks lrqfpr ojh;rk nh tk, rks 'kklu ç'kklu ,oa lekt 
dh vksj ls mls iwjk çksRglku feyuk pkfg,A

,slk ns[kus esa vk;k gS fd xzkeh.k {ks=ksa ls vkus okys Nk=ksa dh mPp f'k{kk dsUæksa esa lQy gksus ds fy, dfBukb;ksa dk lkeuk 
djuk iM+rk gSA bl leL;k ds fujkdj.k dh fo'ks"k vko';drk gSA ;g le>us dh t:jr gS fd fucZy o fu/kZu oxZ ds 
Nk= xjhc gks ldrs gSa fdUrq fo'o ds fdlh Hkh ns'k ds vU; fo|kÆFk;ksa dh rqyuk esa gh u fcydqy u gh gks ldrsA gk¡ mUgsa 
dqN fo'ks"k 'kSf{kd lgk;rk dh vko';drk iM+rh gSA muesa vfHkO;fDr rFkk lcylaçs"k.k dh deh dks iwjk djus dh t:jr 
gksrh gSA mlds fy, mPp f'k{kk laLFkkuksa esa fczt dkslZ dh rtZ ij fo'ks"k çf'k{k.k dk çcU/k fd;k tkuk pkfg,A
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,d xaHkhj leL;k ;g Hkh gS fd HkweaMyhdj.k ds orZeku nkSj esa gekjs vusd fo'ofo|ky; fodkl'khy ns'kksa ds 
fo'ofo|ky; dh rqyuk esa fiNM+ jgs gSaA bl fn'kk esa Hkh lq/kkj dh vko';drk gSA fiNyh lnh esa foKku dks Kku rFkk 
'kfDr nksuks dk L=ksr ekuk tkrk FkkA orZeku esa lwpuk dks gh rkdr ekuk tkrk gSA mÙke çkS|;ksfxdh ds dkj.k lwpuk dh 
ewlyk/kkj o"kkZ gks jgh gSA lwpuk rFkk Kku gtkjksa fdyksehVj çfr lsdsUM dh jrkj ls ge igq¡p jgs gSaA Kku foKku dh 
iSnkokj Hkh rsth ls gks jgh gSA fdUrq bldh [kir de gks jgh gSA vk/kqfudre vkSj vr;Ur mi;ksxh Kku vDlj gekjs 
Lukrd fo|kFkÊ;ksa ds dkuksa o vk¡[kksa ij tkdj vVd tkrs gSaA vusd dkj.kksa ls Kku foKku rFkk mi;ksxh lwpuk,a gekjs 
efLr"d ds mi;qDr Hkkxksa rd larks"ktud :i esa rFkk xfr'khyrk ls ugha igqap ik jgh gSaA bl fLFkfr esa rqjUr cnyko dh 
vko';drk gSA

;fn ge fo'o esa viuh /kkd tekuk pkgrs gSa rks gesa lqfuf'pr djuk gksxk fd gekjs fo|kFkÊ Kku vkSj foKku ds f{kfrt ij 
[kM+s gksus dh {kerk vius esa iSnk djsaA ,slk djus ds fy, gekjs f'k{kdksa dks vk/kqfudre fo"k;ksa dks ljy ljl lqcks/k 
cukdj Nk=ksa rd igq¡pkus dk ç;kl djuk gksxkA fQygky ge bl dyk esa çoh.k ugha gSaA fdlh Hkh ns'k ds fodkl dks 
ij[kus o rksyus dk ,d ekud ;g Hkh gS fd ge irk yxk;sa fd fdrus uohu 'kCnksa dh geus jpuk dh gSA vk/kqfud foKku 
vkSj çkS|;ksfxdh esa u, 'kCnksa dh jpuk djus dk vf/kdkj mlds ewy [kkstdrkZ dks gh fn;k tkrk gSA mnkgj.k ds rkSj ij 
lj lh-ch-jeu }kjk [kkstk x;k bl jeu bsDVA ge fur u, 'kCnksa tSls usVhtu QSDVkWbM uSukVsDuksykWth gSMªkWu vkfn dk 
vk;kr rks dj jgs gSa fdUrq u, 'kCnksa dh jpuk djus esa fQlM~Mh gSaA geus gM+rky ?ksjko dfV;k pepk tqxkM+ vkfn 'kCnksa dks 
x<+us esa fnekx vf/kd yxk;k gSA blesa fu[kkj dh t:jr gSA ;g rHkh lEHko gS tc ge vius 'kks/k ds Lrj dks fo'o Lrj ij 
yk,aZ blds fcuk ge Hkfo"; esa Hkh fiNyx~xwgh cus jgsaxsA

lH;rk vkSj laLÑfr esa D;k varj gS\ fons'k esa vDlj laLÑfr vkSj lH;rk ds chp my>u cuh jgrh gSA ysfdu 
laLÑfrdh lcls vPNh ifjHkk"kk vkpk;Z ujsUæ nso us gh Fkh fpÙk Hkwfe dh [ksrh laLÑfr gSA cqf) eu vkSj fpÙk esa vUrj gSA 
ekuo fpÙk us lfn;ksa ls Hkkjr dk dkSu&dkSu ls mÙke migkj fn, ;gh gekjh laLÑfr gSA lH;rk dks ,d çdkj ls laLÑfr 
dk eq[kkSVk tSlk ekuk tk ldrk gSA vPNh laLÑfr dks cuus esa gtkj lky yxrs gSa tcfd lH;rk dk :in'kZdksa esa cny 
ldrk gSA

cnyrs ifjos'k dk igyk çHkko lH;rk ij iM+rk gSA igys edku dPps Fks yksx iDds FksA b/kj edku rks iDds cus gSa yfdu 
yksx dPps gksrs tk jgs gSaA gekjs fopkj ok.kh vkSj O;ogkj ds chp dh [kkbZ pkSM+h vkSj xgjh gksrh tk jgh gSA lgt thou ls 
nwj ge Ñf=erk dh vksj Hkkx jgs gSaA rqylh Hkhrj ckgsj gatkSpk gflmfp;kj ugha QSy jgk gSA pkjksa vksj fn[kkoV ltkoV 
vkSj vkaMcj dk cksy ckyk gSA lkj de gksrk tk jgk gSA vlyh :i vewrZ cukdj ijks{k esa /kdsyk tk jgk gS] udyh "i 
çR;{k esa fojkteku gSA larqyu dh txg vfr jsdus >iVyh gSA

vk/kqfud ;qx esa ;g r; djuk dfBu gks x;k gS fd lkeus cSBs vkneh dk O;ogkj jh;y gS ;k opZvyA FkksFkk puk ckts ?kuk 
dh rtZ ij gksyh dk gqM+nax vf/kdr Fkknh ikoyh dk çdk'k de fn[kkbZ nsrk gSA eklwe vkSj mEnk ds chp rykd tYnh gks 
tkrk gSA okLrqdyk us vHkh Bhd ls xkaoksa esa ços'k rd ugha fd;k gSA gekjh mtM~Mrk lM+dksa ij iljrh tk jgh gSA gekjh 
vlH;rk cksy&pky esa >ydrh gSA njvly lyhds ls ckpphr djus esa esgur djuh iM+rh gSA tcfd xkyh nsuk vklku 
gSA pkjksa vksj rkyesy de gksrk tk jgk gS tdfc rksy&eksy c<+ jgk gS dqy feykdj gekjh lH;rk esa rsth ls fxjkoV vk 
jgh gS vkSj ekgkSy esa gesa lfn;ksa ls fodflr viuh cstksM+ laLÑfr dks cpkus dh dksf'k'k djuk vR;Ur vko';d gSA

bl vfHk;ku esa lcls igys gesa le>uk gksxk fd Hkkjrh; laLÑfr ds ehy ds iRFkj dkSu ls gSaA mlds igpku fcUnq dkSu ls 
gSa\ D;k ge mUgsa ljy cht eU=ksa esa ck¡/k ldrs gSa\ vlrkssssssssssssssssssssssssssssssssssssssssssssek ln~xe;r elks;k T;ksfrxZe; ?kks".kk djrk gS fd ge vlR; 
ls lR; dh vksj rFkk va/ksjs ls çdk'k dh vksj pysaA dfBu vkSj çfrdwy ifjfLFkfr;ksa esa Hkh ge fgEEr u gkjsa vkSj lR; dk 
ikyu djsaA lR; esa fot; rks blh ij vk/kkfjr gSaA _Xosn dk okD; vkuksHkæk%Ñroks;Urqfo'or^ iwjh nqfu;k ls vPns 
fopkjksa dks xzg.k djus dk lans'k nsrk gSA ;g gessa vrhr thoh cuus ls jksdrk jgsxk vU;Fkk vrhr dHkh O;rhr ugha gksxkA

ufg Kkusu lí'ka ifo=e fgfon~;rs gesa fl[kkrk gS fd Kku ls ifo= dqN Hkh ugha gSA lkfon~k;k;kfo eqDr;s dk mn~?kks"k gesa 
fon;k }kjk lPph vkSj iwhj vktknh fnykus dk jkLrk crkrk gSA ,deLrfRoçkcgq/kkonafr gesa ;g le>krk gS fd lp ,d gh 
gS fo}ku mls vyx&vyx çdkj ls dgrs gSaA olq/kSodqVqacde~g esa fl[kkrk gS fd iwjh i`Foh ifjokj dh rjg gSA Kku
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vk[;ku jgL;;qDr rFkk vU; lHkh elyksa ij lEiw.kZrk ls eu u djus ds ckn gesa lgtrk ls NwV nsrk gSA gekjh laLÑfr 
gesa vius O;fDrxr fodkl ds fy, [kqyk U;ksrk nsrh gSA vlhfer fodkl dh lg"kZ vuqefrA ;gka rd fd vejRodkvk 
okgu HkhA vagczgekfLe;k ve`rl~;iq=% dh dYiuk! Kku&foKku ds f{kfrt dk çfreku vFkkZrusfrA lrrixifr dh 
çsj.kk pjSosfr& pjSosfrA

gekjh lLÑfr ds ;s ukS çdk'k LraHk Hkkjrh;rk ds çrhd /kjksgj gSaA ckjgoha lnh esa ukyank ds fo/oal rFkk vusd çdkj ds 
fons'kh geyksa ds ckotwn Hkkjrh; laLÑfr dk >aMk ygjkrk jgk gSA gesa ;g ugha Hkwyuk pkfg, fd fo'o rsth ls vaxM+kbZ ys 
jgk gSA vr% gesa bl fxjkoV dks jksdus dh rst dksf'k'k djuh pkfg,A tks  yksx lR;n'kÊ gS] fç;n'kÊ gSa rFkk nwjn'kÊ gSa mUgsa 
vkxs j[kus dh t:jr gSA gekjs vBkjgkiqjk.kks dk fupkSM+ ;gh gS fd ijksidkj djuk iq.; gS rFkk ij ihM+k iki gSA ftuesa ;g 
le> gS fd ogh Hkkjrh; laLÑfr dks cpk ldrs gSaA
tks yksx ckg;kH;arje'kqfp% ;kuh vanj vkSj ckgj nksuksa vksj ifo=rk cuk, gq, gS ogh gekjh laLÑfr dh j{kk dj ldrs gSaA 
tks vkReeks{kkFkZtxrfgrkp; vFkkZr tks vius rFkk fo'o ds dY;k.k ds fy, th jgs gSa ogh Hkkjrh; lLÑfr ds vlyh çgjh 
gSaA ,sls larks dks [kkstus gh t:jr gS ftUgksus viuh lksp dFkuh o djuh ds chp [kkbZ ikVdj vkRe lk{kkRdkj dj fy;k 
gSA

lanHkZ&lwph

Principles of Education - Sir Percy Ninn 

1- vkse çdk'k prqosZnh jkx vkSj ijkx] veu çdk'ku] 2013 fnYyh
2- Lokeh foosdkuUn u;k Hkkjr xM+ks jkeÑ".k eB] 2005
3- Lokeh jkelq[k nkl thus dh dyk jk/kk çsl] xks[kiqj 1989
4- guqeku çlkn Bkdqj lq[kh cuks xhrk çsl] xks[kiqj 1990



ISSN 2350-1170JULY-2017 EDULINK : JOURNAL OF EDUCATION

egÆ"k okRl;k;u ds 'kSf{kd fopkjksa dh f'k{kk ds 
Hkkjrh;dj.k esa mikns;rk

MkŒ latho dqekj
vfllVsUV çksQslj] f'k{kk foHkkx]

jktdh; jtk+ LukrdksÙkj egkfo|ky;]
jkeiqj] ¼m-ç-½

'kks/k lkj

çLrqr 'kks/ki= dk mís'; orZeku f'k{kk ds lUnHkZ esa iqjkru Hkkjrh; laLÑfr ds vuqlkj f'k{kk ds Hkkjrh;dj.k gsrq crk;s 
x;s mik; rFkk fo'ks"k :i ls egÆ"k okRl;k;u ds fopkjksa ds vuq:i f'k{kk ds Hkkjrh;dj.k ds lEHkkoukvksa dh [kkst djus 
dk ç;Ru djuk gS bl mís;' dh iwÆr ds fy, v/;;udrkZ us egÆ"k okRl;k;u ,oa vU; çkphu euhf"k;ksa ds fopkjksa dk 
xgu fo'ys"k.k dj Hkkjrh; lUnHkZ esa mudks ewY;kafdr fd;k gSA 'kks/k i= lkjkf'kar djrk gS fd orZeku dh Hkkjrh; 
f'k{kk&ç.kkyh ç/kkur% if'pehdj.k ij vk/kkfjr gSA vr% blds Hkkjrh;dj.k dh vko';drk gS ftlls fd Hkkjrh; 
lH;rk vkSj laLÑfr ds vuq:I O;fDr fodflr fd;s tk ldsaA

eq[; 'kCnkoyh % Hkkjrh;dj.k&Hkkjrh; vkn'kks± o ewY;ksa ds vuq:I gksus dh çfØ;k] f'k{kk ds mís'; if'peh rFkk Hkkjrh; 
nksuks] ikB;Øe o f'k{k.k fof/k&Hkkjrh; vkSj if'peh laçr~;; efgyk f'k{kk rFkk xq: f'k"; lecU/k

çLrkouk

f'k{kk ds Hkkjrh;dj.k dh ppkZ djus ls igys nks ç'uksa ij fopkj fd;k tkuk vko';d gS% ¼1½ Hkkjr D;k gS] vkSj D;k ¼2½ 
oSfnd Hkkjr vkSj orZeku Hkkjr lE:i gSa ;k nksuksa ds Lo:I ds Li"V fHkUurk gSa ftlds dkj.k ijeijkxr Hkkjrh; f'k{kk 
ç.kkyh dks T;ksa dk R;ksa Lohdkj ugha fd;k tk ldrk\ dgus dh vko';drk ugha fd oSfnd Hkkjr fo'kq) ßvk;Z ,oa 
,dkRed HkkjrÞ Fkk tcfd orZeku ßfofo/kkRed HkkjrÞ gS tgk¡ vk;Z vkSj vukFkZ\ vkØku~rk] /keZ vkSj iUFk] vkfLrd vkSj 
ukfLrd] /keZlkis{k vkSj /keZfujis{k lkFk&lkFk jgrs gSaA f'k{kk dk Hkkjrh;dj.k djrs le; Hkkjr dh bl fofo/kkRed 
tula[;k vkSj mlds fofHkUu rRoksa dh vko';drkvksa] vkdka{kkvksa vkSj thouewY;ksa dk /;kku j[kuk gksxk vkSj ,d 
loZekU; thoun'kZu dk fodkl djuk gksxkA ;gh ugha] ,d ,sls ßfefJr lektÞ dh f'k{kk ç.kkyh deZdk.Mksa ls eqDr vkSj 
loZekU; thouewY;ksa ij vk/kfjr gksxhA blds vfrfjDr ,sls fefJr Hkkjrh; lekt ds /keZç/kku ,oa /keZxzgh gksus ds dkj.k 
og f'k{kk ç.kkyh ß/keZlkis{kÞ Hkh gksxhA fefJr Hkkjrh; lekt dh vkRek /keZfujis{k thoun'kZu vkSj f'k{kkç.kkyh dks 
dnkfi Lohdkj ugha djsxhA vr% gesa loZekU; /kkÆed ewY;ksa dk Hkh o.kZu djuk gksxkA bl n`f"V ls] Hkkjr ds lafo/kku dh 
çLrkouk esa mfYyf[kr ewY; i;kZIr ugha gS vkSj muds ifjo/kZu dh cM+h vko';drk gSA ;g ifjo/kZu fofHkUu /keks± vkSj iUFkksa 
ds /keZxzUFkksa essa mfYyf[kr ewY;ksa esa ls fudkys tk ldrs gSaA

vuqlkU/kkrk dk lq>ko gS fd jk"Vªh; f'k{kkç.kkyh ds iqufuekZ.k ds fy, visf{kr ;qxkiq:I thouewY;ksa dk p;u O;fDr] 
lekt vkSj jk"Vª ds lok±xh.k fodkl mudh leL;kvksa ds lek/kku vkSj mudh vko';drkvksa ,oa vkdka{kkvksa dh iwÆr dks 
/;ku esa j[kdj fd;k tk;sA

'kSf{kd i{k

¼1½ f'k{kk ds mís';

1- ßf'k{kk dk vfUre] vk/kkjHkwr mís'; ßekoufuekZ.kÞ vFkkZr ekou dks vknZ'k iq:"k vkSj mlds ek/;e ls lekt dks 
vkn'kZ cukuk gSA vkn'kZ ekuo vkSj vkn'kZ lekt ds mís';ksa dh flf) eku vkSj lekt dk lok±xh.k] lUrqfyr 
fodkl djds gh dh tk ldrh gSAÞ
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2- O;fDr ds lok±xh.k] lUrqfyr fodkl dk rkRi;Z gS mldh 'kkjkfjd] ekufld] ckSf)d] vk/;kfRed vkSj 
lkekftd {kerkvksa ,oa n{krkvksa dk fodkl djuk vkSj lekt ds lok±xh.k] lUrqfyr fodkl dk rkRi;Z gS] 
O;fDr dh /kkÆed] lkekftd] lkaLÑfrd] vkÆFkd] jktuhfrd ,oa 'kSf{kd {kerkvksa ,oa lecU/kksa dk fodklA

¼2½ ikB~;Øe

1- loZfofnr gS fd jk"Vªh; f'k{kkç.kkyh ds nks gh vk/kkj ;k dsUæ fcUnq gksrs gSa O;fDr vkSj lektA
buesa Hkh lekt dh vis{kk O;fDr vf/kd egRoiw.kZ gksrk gS D;ksafd ogh lekt ds fuekZ.k vkSj fodkl dk okLrfod 
ek/;e gksrk gSA vr% f'k{kk ds ikB~;Øe dk fu/kkZj.k O;fDr vkSj lekt nksuksa ds vHk~;qn; ,oa fodkl dh n`f"V ls 
fd;k tkuk pkfg,A

2- vuqlU/kkrk dk lq>kko gS fd Hkkjrh; f'k{kk ds çR;sd Lrj ij ikB~;Øe rhu Hkkxksa esa foHkd~r gksuk pkfg, ¼1½ 
nk'kZfud&lkaLÑfdr ikB~;Øe] ¼2½ oSKkfud ikB~;Øe vkSj ¼3½ rduhdh ,oa O;olkf;d ikB~;ØeA 
nk'kZfud&lkaLÑfdr ikB~;Øe ds }kjk Nk=ksa esa thou ds çfr ,d le~;d~ nk'kZfud n`f"V dk] oSKkfud ikB~;Øe 
ds }kjk oSKkfud n`f"Vdks.k dk vkSj rduhdh ,oa O;olkf;d ikB~;Øe ds }kjk Je] dykdkS'ky] gLrdk;Z] 
O;olk; rFkk vkÆFkd vkRefuHkZjrk dh Hkkouk dk fodkl fd;k tkuk pkfg,A laLdkjfofgu] vU/kfo'oklØkUr] 
Jefojks/kh LorU= Hkkjr ds vHkq;n; dk cl ;gh ,dek= jktiFk gSA

3- ikB~;Øe esa fl)kUrKku dh vis{kk çk;ksfxd fØ;kdYiksa dks vf/kd egRo çnku fd;k tkuk pkfg,A mnkgj.k ds 
fy, f'k{kd&çf'k{k.k ds ikB~;Øe esa lS)kfUrd rF;ksa dh vis{kk vH;kl f'k{k.k] d{kkf'k{k.k vkSj gLrdkS'ky ij 
vf/kd cy fn;k tkuk pkfg,A lEçfr Hkkjrh; çf'k{k.k&laLFkkvksa esa çk;ksfxd çf'k{k.k dh ?kksj mis{kk dh tkrh gS 
tks mfpr ughaA

f'k{k.kfof/k

1- Hkkjrh; ifjfLFkfr ds fy, mi;qDr f'k{k.kfof/k esa Jo.k] euu] fuf//k~;klu rRoksa dk lekos'k vo'; gksuk 
pkfg,A Hkkjrh; f'k{kkfonksa dks bl ç'u ij xEHkhjrkiwoZd fopkj djuk pkfg, fd bu rRoksa dks çfpyr O;k[k;ku 
;k çopu fof/k (Lecture Method) esa çHkkoh ç;ksx fdl çdkj fd;k tk;s\ oSls ;s lc rRo oSfnddkyhu 
¼prq"ikn] f'k{k.kfof/k] ftKklk] Jo.k] euu] fu/;klu½ esa igys ls gh fo/;eku gSA xhrk esa euu dks idjç'ku 
dgk x;k gSA mifu"knksa esa prq"in f'k{k.k fof/k dk çHkkoh ç;ksx gqvk gSA Hkkjrh; f'k{kkfonksa dks i'rk; 
f'k{k.kfof/k;ksa dk vu~/kkuqdj.k u djds oSfnd f'k{k.kfof/k dh mins;rk ij iquÆopkj djuk pkfg,A

2- ik'pr;~ euksoSKkfudksa vkSj f'k{kkfonksa dh ;g ekU;rk iw.kZr;k fujk/kj ,oa Hkked gS fd oSfnddky ds _f"k&eqfu 
ls vifjfpr Fks D;ksafd ml le; ,d LorU= fo"k; ds l~i esa euksoSKkfud dk fodkl ugha gqqvk FkkA blds 
foijhr lR; rks ;g gS fd v/;kRe'kkL= vkSj euksfoKku dk ftruk fodkl çkphu Hkkjr esa gqvk] mruk vu~;_ 
vkt rd ugha gks ik;kA

3- vuqlU/kkrk Hkkjrh; vkSj i'pkr f'k{k.kfof/k;ksa ,oa f'k{k.kfl)kUrksa ds leUo; ij fo'ks"k cy nsuk vko';d 
le>rk gSA Hkkjrh; f'k{k.kdyk dh mis{kk vkSj i'pkr f'k{kddyk ds vuq/kkuqdj.k ls Hkkjrh; f'k{kk dk m)kj 
dnkfi u gksxkA Hkkjr dks Hkkjrh; ifjfLFkfr ds vuq:i f'k{k.kfof/k dk fodkl djuk gh gksxkA vktdy Hkkjrh; 
f'k{kd&çf'k{k.k laLFkkvksa esa 'kSf{kd çk/k;ksfxdh (Educational technology) vkSj ik'pr;~ f'k{k.kfof/k;ksa 
¼gjckV dh iapinç.kkyh] iSlVkykWth ds f'k{k.k½ f'k{k.kfof/k;ksa ¼gjckV dh iapinç.kkyh] iSlVkykWth ds 
f'k{k.kfl)kUr] fduMjxkVZu ,oa eks.Vsaljh f'k{k.ki)fr;k¡] MkyVuiyku] çkstsDVeSFkM] f'k{k.kçfreku vkfn ds 
uke ls ftu f'k{k.kfof/k;ksa dk Kku djk;k tk jgk gS] og Hkkjrh; ifjfLFkfr esa fdruh O;ogkfjd gS\ bu 
f'k{k.kfof/k;ksa dh mi;ksfxrk ,oa vuqdwyrk dk vuqlk/ku gksuk pkfg,A

4- gesa çR;sd fo"k; dh çÑfr ds vuqlkj f'k{k.kfof/k dk p;u djuk gksxk vkSj vko';drkuqlkj u;h fof/k;ksa dk 
vfo"dkj djuk gksxkA lEuo; vkSj vuqla/kku bl y{; dh flf) ds jktiFk gSaA mnkgj.k ds fy,] ekuo ;k 
pfj=fuekZ.k dh n`f"V ls [ksy vkSj vuq'kklu esa lEoU; dh cM+h vko';drk gSA
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xq:f'k"; lecU/k

1- Hkkjrh; laLÑfr us xq: vkSj f'k"; ds e/; tks HkkoukRed lecU/k LFkkfir fd;k gSA mldk foNsn fd;k tkuk 
vlEHko gSA rFkkfi] ;g lR; gS fd vc Hkkjrh; lekt esa fnO;xq: dk LFkku igys tSlk ugha jgh gS vkSj xq: 
f'k";ksa dh vkykspuk dk okn fo"k; cu x;s gSaaA fdUrq lekt dks lkspuk pkfg, fd og misf{kr viekfur ,oa 
vlUrq"V xq: ls viuh lUrkuksa dk fuek.kZ fdl çdkj djk ldsxk\ lekt dks pkfg, fd og vkykspuk ds ctk; 
ekuofuekZrk xq:tuksa dh leL;kvksa dks le>s vkSj mudk lek/kku djsA lekt ds cPpksa dh f'k{kk dk nkf;Ro 
ogu djus okys lekt dk lEeku vkSj lg;ksx feyuk pkfg,A

2- vuqla/kku dk lq>ko gS fd ;k rks ,slh f'k{kd&çf'k{k.k laLFkkvksa dks vkn'kZ f'k{kd&çf'k{k.k ds fy, l{ke ,oa 
drZO;ijk;.k cuk;k tk;s vFkok mUgsa lekIr dj fn;k tk;sA fof/korkiw.kZ lS)kfUrd laLrqfr;ksa }kjk bu Hkz"V 
f'k{kd&çf'k{k.k laLFkkuksa dks luekxZ ij yk;k tkuk loZFkk leHo gSA

efgyk f'k{kk

1- f'k{kk ds {ks= esa lekurk fl)kUr ds lkFk&lkFk O;fDrxr Hksnksa ds fl)kUr dks Hkh visf{kr egRo çnku fd;k tkuk 
pkfg, vkSj bl ç'u ij xaHkhjrkiwoZd fopkj foe'kZ gksuk pkfg, fd D;k L=h dk L=h ds :i esa vkSj iq:"k dk iq:"k 
ds :i esa uSlÆxd foHksnhdj.k vdkj.k ,oa fu"ç;kstu gS\ vuqla/kkrk dk er gS fd ;g foHksnhdj.k ldkj.k 
lç;kstu gSA vr% og fo'ofo|ky; f'k{kk vk;ksx (1948-49) dh bl laLrqfr ls lger gS fd L=h&iq:"k dh 
{kerkRed lekurk ds ckotwn L=h dh f'k{kk L=h ds :i esa vkSj iq:"k dh f'k{kk iq:"k ds :i esa gksuh pkfg,A

2- Hkkjrh; laLÑfr }kjk çfrikfnr vkn'kZ ekuo ds Lo:I vkSj thouewY;ksa dh n`f"V ls Hkkjrh; ifjfLFkfr esa 
lgf'k{kk dh çklafxdrk ij xaHkhjrkiwoZd iquÆopkj fd;k tkuk pkfg,A vuqla/kkrk fdlh dkj.ko'k nl laLrqfr 
dh fo"kn O;k[;k djuk mfpr ugha le>rkA

3- vuqla/kkrk bl laLrqfr ij fo'ks"k cy nsuk vko';d gS fd Hkkjr dh orZeku ifjfLFkfr esa lc efgykvksa ds fy, 
f'k{kk vkSj fu;kstu ds {ks=ksa esa vkj{k.k dh leLr lqfo/kk;sa lqyHk gksuh pkfg, vkSj mUgsa tkrh; ,oa oxÊ; vkj{k.k 
dh ifjf/k ls ckgj j[kk tkuk pkfg,A vU; 'kCnksa esa efgykvksa dks vkj{k.k dh lqfo/kk,¡ efgykvksa ds :i esa feyh 
pkfg,A

4- efgyk oxZ esa vf/kdre f'k{kkçlkj dh n`f"V ls vfuok;Z f'k{kk vf/kfu;e dks dM+kbZ ls ykxw fd;k tlul pkfg, 
vkSj mudh f'k{kk dks fuckZ/k cukus ds fy, mUgsa vf/kdre 'kSf{kd lqfo/kk,¡ lqyHk djk;h tkuh pkfg,] fdUrq efgyk 
f'k{kk dk vk/kkj eq[;r;k oSfnd ikfjokfjd vkn'kZ gh gksus pkfg,A

6 vfUre fu.kkZ;d laLrqfr

iwoZxr iafDr;ksa esa çLrqr laLrqfr f'k{kkç.kkyh ds Hkjrh;dj.k dh n`f"Vdj.k ls dh x;h gSA vuqla/kkrk dk lEiw.kZ 
vuqla/kku bl ewyHkwr ekU;rk ij vk/kkfjr gS fd f'k{kkç.kkyh ds Hkkjrh;dj.k dk rkRi;Z mlds leLr i{kksa dks loZekU; 
Hkkjrh; thouewY;ksa ij vk/kkfjr djuk gSA mi;qZDr foospu esa ijh{kkç.kkyh] f'k{kk dk O;olk;hdj.k vkfn i{kksa ds 
lecU/k esa laLrqfr;k¡ ugha dh x;h gS D;ksafd vuqla/kkrk dh ekU;rk gS fd bu i{kksa ds lecU/k esa jk"Vªh; f'k{kk vk;ksxksa }kjk 
dh x;h laLrqfr;k¡ i;kZIr gSa vkSj mUgsa ;Fkk'kh?kz dk;kZfUor fd;k tkuk pkfg,A

lanHkZ&lwph %

• if.Mr ek/kokpk;Z % dkelw=e ¼Hkkx 2½] [ksejkt Jh Ñ".knjl çdk'ku cEcbZ&4] 1999
• MkW jkepUæ oekZ 'kkL=h % dkelw=e] eukst ifCyds'ku] pk¡nuh pkSad] fnYyh&6] 2008
• jkT; ek/;fed f'k{kdksa dh dk;Z&iqfLrdk % fo|ky; ,M~l f'k{kk dk;ZØe] ;wfulsQ] ;wfulsQ Hkou 73] yks/kh ,LVsV] 

ubZ fnYyh
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•
• fo'ofo|ky; f'k{kk vk;ksx ¼1948&49½] f'k{kk ea=ky;] Hkkjr ljdkj] ubZ fnYyh
• Research inEducation, Best J.W., New Delhi

• S.V.C. Arya: The Fourth Indian Year Book of Education, New Delhi, Jan. 1972.

• Encyclopedia of Educational Research, New York, The Macmillan Company,  Third Edition, 1960.

• Educational Ideas and Institutions in Ancient India: Janki Prakshan Patna, 1979. 

f'k{kk vk;ksx dh fjiksZV] f'k{kk ea=ky;] Hkkjr ljdkj] ubZ fnYyh
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rhFkZdj _"kHknso th dh n`f"V esa 'kSf{kd mís'; ,oa ewY;
MkW- 'kSys"k tSu

çkpk;Z
jkek dkWyst vkWQ ,twds'ku] esjB

'kks/k&lkj

f'k{kk ds }kjk gh euq"; dh vkUrfjd nSoh dh 'kfDr;ksa dh vfHkO;fDr gksrh gSA vr,o euq"; esa vUrfuÆgr Js"Bre] míkr 
ekuoh; xq.kksa dk fodkl djuk gh f'k{kk dk y{; gSA 'kjhj eu ,oa vkRek dh lcyrkÅ ̂ Lo* dh vuqHkwfr ,oa lkaLÑfr 
ewY;ksa dh thou esa miyfC/k f'k{kk }kjk gh lEHko gSA egkdfo oknhe flag us f'k{kk dk mís'; Li"V djrs gqvk fy[kk gS %&

ßvuoV~;k fg fon;kl~;kyyksdkno;QykogkÞ vFkkZr funksZ"k] vPNh rjg JeiwoZd çkIr fo|k gh ,fgd vkSj ikjySfdd 
dk;ks± dks lQy djrh gSA lrr~ l~ok/;k; ls gh O;fDr dh vu~rÆufgr 'kfDr;k¡ fodflr gksrh gSaA rkRi;Z ;g gS fd R;kx] 
la;e] vkpkj&fopkj vkSj drZO;&fu"Bk dk cks/k f'k{kk }kjk gh çkIr gksrk gSA ftl çdkj ,d dq'ky f'kYih viuh ddZ'k 
Vkadh ls ,d lkekU; f'kyk [k.M esa je.kh; :i&vkÑfr vafdr dj ml f'kyk[.M dks mi;ksxh] ewY;oku vkSj vpZuh; 
cuk nsrk gSA mlh çdkj ;ksX; f'k{kd viuh lr~ f'k{kk ls lkekU; ckyd ds vUrjax dks vkyksfdr dj nsrk gS] ftlls og 
lQy x`gLFk cu tkrk gSA 'kkjhfjd LokLF;] ekufld 'kqfprk] ckSfnd&ç[kjrk] vk/;kfRed n`f"V] uSfrd cy] deZBrk 
,oa lfg"k.kqrk dh çkfIr f'k{kk ,oa lok/;k; }kjk gh lEHko gSA f'k{kk dh dlkSVh fojks/k vkSj dfBukb;ksa ds chp 
vkRe&T;ksfr dks çdkf'kr djrh gSA vfgalk vkSj lR; dk ?kfu"V lEcU/k f'k{kk ds lkFk gSA ;g f'k{kk O;FkZ gS tks 
vk/;kfRed vkSj uSfrdrk dk fodkl ugha dj ldrhA ;qodksa ds efLr"d esa dsoy rF; vkSj vk¡dM+s Hkjus okyh f'k{kk 
fuLlkj gSA bl çdkj dh f'k{kk ls thou dk dY;k.k ugha gksrkA okluk vkSj mike ço`fr;ksa ds LFkku ij tks f'k{kk 
vkRe&fu;U=.k vkSj la;e dh Hkkouk mRiUu dj ldrh gS] og f'k{kk lQy gS vkSj ,slh gh f'k{kk çkIr djuk thou dk 
y{; gSA

eq[; 'kCnkoyh % míkr] ddZ'k] 'kqfprk ,fdg çnqir] çkbqHkkZo] vkfdapu] vifjokg] eknZo] vtZu] mUu;u] 'kfDr;k¡] 
vkfRed] çkaty] niZ.k

rhFkZdj _"kHknso }kjk of.kZr vkpk;Z dqUn&dqUn us f'k{kk dk y{; vkRe&LorU=; ykHk ekuk gSA tks fd f'k{kk vkRek dh 
vkSj mUeq[k djrh gS og okLro esa mikns; gS %&

tks osnfn osfTttfn le , le fo.kllgs mHk;aA
ra tk.kxks nq.kk.kh mHk; fi.kda [kM+ d;kfiAA

iqu% vkpk;Z dgrs gSa tSls dksbZ /ku dk yksHkh iq:"k jktk dks tkudj Jnk djrk gS vkSj fQj mldk ç;RuiwoZd vuqlj.k 
djrk gS vFkkZr mldh lqUnj jhfr ls lsok djrk gS] rc og dgha /ku miyC/k djus esa lQy gksrk gSA mlh çdkj eks{kkFkÊ dks 
tho :ih jktk dks tkuuk pkfg,A rRi'pkr mlh dk vuqlj.k djuk pkfg, vFkkZr tho ds Lo:i dks le;d çdkj ls 
tkudj rnu:i djuh pkfg,A rc dgha og vkRek dh miyfC/k esa lQy gksrk gSA

=g.kke dkSfo iqfjlksjk;k.katf.kÅ.k lígfnA
Rkks ra v.kqpjkfn iq.kks vRFkFkksvks i;Ùks.kAA
,oa fn thojk;k .kknOoks rg ; línsgRoksA

v.kqpfjnOoks ; iq.kks lks pSo nq eksD[kdkes.kAA

vkRek dh miyfC/k vkSj eks{k dh çkfIr bu nksuksa dk ,d gh vFkZ gSA ;g ,d mnkgj.k gSA f'k{kk ds fofo/k vaxksa esa ;gh ço`fr 
ewy gSA vr%Jh _"kHknso ds n`f?Vdks.k ls f'k{kk dk mís'; ekuo thou dk lexz fodkl djuk gSA
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^tSu&lkfgR;* ds nlosa vkfy;a esa ¼f'k{kk½ v/;;u D;ksa djuk pkfg,\ rFkk D;k mís'; gSA bldk le;d foospu djrs gq, 
bl çdkj çdk'k Mkyk x;k gS &

1- eq>s Jqr çkIr gksxk] blfy, v/;;u djuk pkfg,A
2- eSa ,dkxzfpRr gksÅ¡xk] blfy, v/;;u djuk pkfg,A
3- eS vkRek dks /keZ esa LFkkfir d:¡xkk] blfy, v/;;u djuk pkfg,A
4- eSa /keZ esa fLFkr gksdj nwljksa dks mlesa LFkkfir d:¡xk] blfy, v/;;u djuk pkfg,A

v/;;u ds }kjk Kku gksrk gSA fpRr dh ,dkxzrk gksrh gSA /keZ esa fLFkr gksrk gS vkSj nwljksa dks fLFkj djrk gS rFkk vusd 
çdkj ds Jqr dk v/;;u dj Jqr lekf'k esa jr gks tkrk gSA

vr,o la{ksi esa rhFkZdj _"kHknso th dh n`f"V ls f'k{kk ds mís'; bl çdkj gSa &

1- eks{k dh çkfIr
2- thou dh prqeqZ[kh o`fr;k¡&mPprk] xkEHkh;Z] xfr ,oa la;e dk fodkl
3- vkRek txr vkSj thou ds lecU/kksa dk ifjKku
4- vkpkj n'kZu vkSj foKku ds f=dks.k dh miyfC/k
5- çlqIr 'kfDr;ksa dk çknqHkkZo
6- thou esa vkus okyh foifÙk;ksa] dfBukb;ksa çfrdwyrkvksa dks fujkdqy Hkko ls lgu djus dh {kerk dk fodklA
7- foods&n`f"V dk çkfIrA
8- dykRed thou ;kiu djus okyh ;ksX;rk dh miyfC/kA
9- vusdkUr n`f"Vdks.k }kjk leoU; dh çkfIrA
10- 'kkL=ksa dk xgu v/;;u ,oa ikf.MR; dh miyfC/kA
11- 'kkjhfjd ekufld vkSj vkfRed 'kfDr;ksa dk iw.kZr;k mUu;uA
12- O;fDr fodkl ds fy, leqfpr volj dh çkfIrA
13- Lkekftd ,oa /kkÆed drZO;ksa ds fuokZg ds gsrq nkf;Ro dh Hkkouk dh mRifÙkA
14- Lk/;&lk/kuk ds ifjKku }kjk /keZ ds vuq:i vFkZ vkSj dke iq:"kkFkZ ds lk/kuksa dks foods&iwoZd lsou dh {kerk 

rFkk vfUre /;s; ds :i esa eks{k iq:"kkFkZ dh miyfC/k ds fy, lrr~ tkx:d jgus dh {kerkA
15- ,sfgd dÙkZO; ikyu ds lkFk ikjykSfdd miyfC/k;ksa ds gsrq ç;Ru

rhFkZdj _"kHknso th dh n`f?V ls f'k{kk ds ewY; &

thou ewY; gh f'k{kk ds ewY;ksa dks fu/kkZfjr djrs gSaA ekuoh; thou ftruk mnkÙk ,oa çkaty gksrk gS mrus gh Js"B egku 
ewY;ksa dk lekos'k mlesa gksrk gSA ewY; thou ds fpjuru çsj.kk l=ksr gSA blfy, egkiq:"k nk'kZfud f'k{kkfonksa us thou 
ewY;ksa dh ifjdYiuk viuh fopkj/kkjk ds vuq:i gSaA rhFkZdj _"kHknso th us ftl çdkj f'k{kk ds míkr mís';ksa dks 
çfrikfnr fd;k gS] mlh çdkj 'kSf{kd ewY;ksa dks Hkh çLFkkfir fd;k gSA {kek eknZo vktZo lR; 'kkSp la;e ri R;kx 
vkfdapu czãp;Z vifjxzg vfgalkfn dks thou ewY;ksa ds :i esa Lohdkj fd;k gSA Lo;a ft;ks vkSj thus nks çkf.kek= ds 
thou dh j{kk djuk vfgald fu"diV cãp;Z ls lEiUu O;fDr lkEF;Zoku gksrk gSA nku n;k ftrsfUæ;rk ls O;fDr esa Js"B 
ço`fr;ksa dk fodkl gksrk gSA Øks/k diV >wB pksjh r`".kk okluk yksHk vkfn dks ekou dk egku 'k=q crk;k x;k gSA os 
Lohdkjrs gSaA fd ekuo thou esa R;kx uezrk ijksidkj çse vf/kd egRoiw.kZ gSaA

rhFkZdj _"kHknso th ds vuqlkj fuEufyf[kr uSfrd ewY;ksa dk gksuk vko';d gS %&

1- U;k; lEiUu oSHko
2- f'k"Vkkpkj ç'kald
3- dke la;e 
4- iki dk Hk;
5- ns'k çflf) vkpkj dk ikyu
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6- fuUnk ugha djuk
7- vknZ'k ?kj
8- ?kj ds }kj vusd u gksa
9- lriq:"kksa dh laxfr
10- ekrk dh lsok djuk
11- dyg ls nwj jguk
12- fuUnuh; vkpj.k u djuk
13- vk; ds vuqlkj O;; djuk
14- vkÆFkd fLFkfr ds vuqlkj oL= iguuk
15- /keZ Jo.k
16- vth.kZ gksus ij Hkkstu u djuk
17- fu;r le; ij lkfRod Hkkstu djuk
18- f=oxZ dh le;d lk/kuk djuk
19- vfrfFk lsok djuk
20- nqjkxzg ds o'khHkwr u gks
21- xq.kuqjkxh gksuk
22- ns'k dkyksfpr vkpj.k djuk
23- 'kfDr ds vuqlkj dk;Z djuk
24-ozrh rFkk Kkuh dh lsok djuk
25-mÙkjnkf;Roksa dk iyu djuk
26- fo'ks"kK gksuk
27-nh?kZn'kÊ
28- yksdfç; cusa
29- ytk'khy gksa
30- n;koku gksa
31- lkSe;rk gks
32- ijksidkjh gksuk
33- ;kmfjiq fotsrk gks

lanHkZ xzUFk lwph %

1- {k= pwM+kef.k tSu xzUFk jRukdj dk;kZy; cEcbZ ¼çFke laLÑr½ 3@45
2- le;lkj xkFkk la- i`- 325 ikVuh fnxEcj tSu xzUFk ekyk ekjksB] 1953 bZ-
3- nlosa vkfy;a ¼oh vks Hkkxksa½ i`a- 504] okpuk çeq[k rqylh 'osrkEcj rsjkiaFkh egklHkk mipqaxht ppZ LVªhV] dydÙkk 

laor 2020
4- tSusUæ fl)kUrdks"k ¼Hkkx&2½ ftusUæo.kÊ% KkuihB çdk'ku] dk'kh i`- 251
5- vkpjkax 1@6@5@2@4
6- egkiqjk.k 16@105 i`- 355
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